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Introduction
Kuwait National Curriculum
The Curriculum for Primary Education (Grades 1-5), defined as the overall system
of the subject curricula and standards for grades 1 to 5 is an essential part of the
Kuwait National Curriculum.
The Kuwait National Curriculum covers the system of learning experiences offered
to students through all subjects in terms of knowledge, skills and attitudes/values
from Kindergarten to grade 12 by relevant educational institutions. Therefore, the
Kuwait National Curriculum defines, by necessity, what students should know, be
able to do, and how they are expected to reflect their attitudes as values-oriented
human beings as a result of their learning process.

Subject curricula
The Subject Curricula and Standards for all stages of education, Primary included,
fully reflect the conceptual foundation and the provision of the Key Curriculum
Statements as defined by the Kuwait National Curriculum Framework. As such, all
subject curricula are built on the same overall curriculum vision, mission, educational
philosophy, and principles that support students to achieve the key competences
by the end of Grade 5.

Curriculum for Primary Education: specific features
Primary Education: What is it all about?
In most countries, and Kuwait is no exception, Primary Education is the second
stage of education, following Early Childhood (ECE) and Pre-school Education
(PSE) in a systemic and consistent way.
Early Childhood and Pre-School Education are regarded as a period of rapid and
substantial physical, cognitive, emotional and social development for children.
During this phase of development, exposure of children to the basic systematic
learning processes focuses on stimulating the child’s curiosity about themselves,
society, nature, knowledge, culture and new technologies. The aim of education
at this age is also to stimulate the child’s creativity and enthusiasm in approaching
new experiences and facing real-life situations.
The transition from Early Childhood and Pre-School Education to Primary Education
is supported when the school:
• Fosters the child’s relationships with teachers and other children, and
enhances the child’s identity;
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• Builds on the learning experiences that the child brings with him/herself;
• Correlates the child’s experience in school and in real life experiences;
• Welcomes the family and the community as partners in the educational
process.
The Primary stage in children’s learning builds upon and makes connections with
previous early childhood learning and experiences. Teaching and learning are
supported by a wide range of experiences across a number of subject matters, with
a focus on the key competences to be achieved at the end of Grade 12 as a result
of structuring subject-related general and specific competences. Therefore, during
this level, basic learning habits are established, and cognitive, social-emotional
and motor development is nurtured with special attention to building up positive
attitudes towards learning so that children become aware of their potential and
have a chance to fully develop different dimensions of their personality.
The subject curricula for Primary Education, including the English Language
Curriculum, take into account all these aspects, reflecting them at the level of the
general and specific competences they aim at developing with students during the
school years.

Rationale
English language
In the current world, English is more than “one of the foreign languages” studied
in schools. As a “common language” of ‘Globalization’, the ‘Knowledge Economy’
and the ‘Digital Age’, English is part of the ”key competences” needed, by all
means, for personal and social fulfillment and growth. It’s also part of a person’s
contemporary “functional literacy”. Without it, it is difficult to educate successful
citizens of Kuwait and the World. This important paradigm shift gives English
a special part to play in educating our children. Therefore, the study of English
should leave behind the old-fashioned skill-drill method, as well as its heavily
textbook-oriented approach, shifting decisively towards a functional and real-life
‘needs outlook’.
As a school subject, English encompasses the systematic study of a system of
communicative competences, with a view to contribute to the mastery of different
communication and expression tools of the most important human language in
the world in the domains of science, commerce, technology, and education. The
subject matter is aimed at facilitating a coherent and comprehensive approach
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to the acquisition of knowledge and communication skills as well as basic values,
attitudes and cultural awareness related to English from Pre-school education to
grade 12.
In this context, the English subject curriculum also explores the potential correlations
of the subject, with its above-discussed new status and, in higher grades, with a
series of cross-cutting issues such as ‘Intercultural Education and Communication’,
‘International Relations’, ‘Human Rights’ and Citizenship Education’, ‘Media
Education’, ‘Peace Education’, and ‘Education for Sustainable Development’.
The goal of teaching English
The detailed use of various communicative competences associated to the study
of English aims at supporting students to manage real-life situations and problem
solving when listening to, speaking, writing or reading in this language. This subject
also contributes widely to the development of the student’s regional, Arab Gulf,
and global identity, the sense of belonging to the wider present-day world, and
the capacity for cross-cultural understanding and appreciation in order to manage
diversity and differences peacefully and productively.
Therefore, the English Language Curriculum aims to:
• Develop students’ language awareness regarding English, and their
knowledge/skills and attitudes of using the language in listening, speaking,
reading and writing, as well as in studies in different communicative settings;
• Transfer the learning skills from English to the study of other foreign languages
• Develop media-related skills;
• Foster students’ knowledge, skills and attitudes towards the values, beliefs
and traditions of other cultures;
• Achieve students’ accuracy of usage and fluency of using English for social
and academic communicative functions.
Organization of the English language curriculum
English is taught from grade 1 to 12. Its overall scope is, on the one hand, to support
students to understand oral and written texts (through listening and reading) and,
on the other, to produce (oral and written) texts by participating as individuals or
members of a group in a variety of communicative activities. By the end of grade
12, students should achieve level B2 of the Common European Framework of
Reference for Languages (CEFR).
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In this larger perspective, the learning process in grades 1 and 2 should mostly
be of an intuitive nature, so that students have a large range of opportunities to
develop communication skills specific to level A1 in the CEFR. Therefore, at this
level, everyday realities should inspire a mostly oral approach. This does not mean
a total lack of reading and writing, but at this stage the development of these two
essential skills should go hand in hand with the learning of the student’s ‘mother
tongue’, the Arabic language. Grades 3-5 might offer a most important role to
reading and writing, but all Primary education should be based on a ”learning
by playing” approach, where role-play, simulation and outdoor activities are
encouraged by means of a genuine real-life and needs-oriented approach. At the
end of grade 5, students should develop communication skills specific to level A2
in the CEFR.
As such, it is conceived that, students in grades 6 to 9 can understand the main
points of clear and simple spoken English on familiar topics regularly encountered
at school, during leisure time, etc.; can deal with most situations likely to arise
whilst travelling in an area where the English language is spoken; can produce
simple connected text on topics which are familiar or of personal interest; can
describe experiences and events, dreams, hopes and ambitions, and briefly give
reasons and explanations for opinions and plans. Therefore, by the end of grade 9
students are expected to reach level B1 of CEFR.
In Grades 10 to 12, students can comprehend the main ideas of complex texts on
both concrete and abstract topics, including technical discussions in their fields of
interest or specialization; can interact with a degree of fluency and spontaneity with
native speakers; can produce clear, detailed texts on a wide range of subjects, and
explain a viewpoint on a topical issue giving the advantages and disadvantages of
various options. Consequently, it is recommended that in higher grades English be
studied together with elements of the corresponding culture. At the end of grade
12, students are expected to reach level B2 of CEFR.
The following table illustrates the levels of achievement Kuwait students are
expected to attain at different stages according to the CEFR:
Stages of Education

Grades

CEFR Levels

2-1

A1

5-3

A2

Intermediate

9-6

B1

Secondary

12-10

B2

Primary

12

While studying English, students use, and enjoy every-day language and elements
of culture, communicating orally, visually, and/or in writing. The teaching and
learning of English is envisaged, from the student’s beginning of the study, as a
means to equip learners with an important tool for communication, learning and
accessing information, as well as a means of accessing and being a part of regional
and international labour markets. It is also a means to foster cultural awareness and
intercultural understanding and to comprehend the broader concepts of current,
multi-layered identities shaped by complex factors such as the interdependencies
of local, national and international contexts, the media, and the increased mobility
of people, goods, services and capital across borders.
Based on the balanced presence in the subject curricula of elements of language
taught in a functional way – and elements of culture, by the end of Secondary
learning, students will develop competences to:
• Use English in a correct, fluent, creative and personal way;
• Express ideas and feelings, engage in productive dialogue and use English
effectively in oral and written forms of communication;
• Use media in English to understand the surrounding world;
• Appreciate cultural creations of other people;
• Access local and international labor markets more easily;
• Interact effectively in a variety of situations.
• Obtain and make use of information from a variety of sources and media;
• Present information in an organized manner;
• Appreciate literate and non-literate cultures and the nature of language;
• Communicate with others skillfully, appropriately, and effectively for a variety
of purposes;
• Develop critical thinking, problem solving, scientific thinking and
organizational
skills;
• Develop necessary foundations to pursue higher education e-learning,
cooperative learning and team spirit.
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Recommendations for Implementing Curriculum and Standards for
English in Primary Education
Recommendations for the teaching and learning process

General aspects
The new Kuwait National Curriculum is anticipated to be a challenge for teachers
in terms of professional competences and practices. Teachers need to be aware
that the curriculum is much more than the textbook. Teachers need to be cognizant
of the fact that the shift from a content-based curriculum, to a competencebased curriculum requires new approaches in the fields of teaching, learning and
assessment.
The interdependence between the curriculum, the methodology of teaching/
learning and the methods of assessment recognizes that T/L/A are all part of
the same process. This is reflected in the new national curriculum. Teachers must
recognize that:
• The curriculum indicates what children are expected to learn to do and
suggests learning experiences that can facilitate student learning;
• Teachers should decide which teaching/learning approaches are the most
appropriate in a given situation. This means constantly examining student
progress and adjusting/designing activities to suit student learning;
• The on-going assessment (formative and summative) of learning must inform
teachers and students as the learning process continues. This knowledge
must be used to adjust teaching and learning in order to help students reach
learning goals.
When all three components – the curriculum, teaching/learning and the assessment
process - interrelate effectively, student progress will occur much faster and the
skills acquired will be retained.

Designing and planning teaching/learning activities
The following three questions should be used by teachers when designing and
planning the learning process:
• What aims do I wish to achieve and what do I want my students to do in
terms of the four major English skills?
• How can I organize teaching and learning to achieve these aims?
• How shall I know if I have been successful in reaching these aims?
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The Aims
Before designing and planning the learning activities, teachers must make sure that
they have understood the curriculum and that they know what their students need
to do to achieve the general and specific competences and reach the curriculum
standards. Teachers must think through the context for learning and be aware of
the current state of their students’ skills and knowledge in order to make good
decisions about organizing student learning.
Organizing the Learning Process
The new Kuwait National Curriculum promotes a new vision of teaching and learning
that is learner-and learning-centered. This means the focus is on the learning by
the students, not on pages covered in the textbook.
Teachers must know the standards that are to be achieved by their students at
every level from a lesson to a unit to a semester to a school year. Teachers must
have a clear, flexible plan to guide themselves and their students in how to reach
these standards. Some key elements of a learner-centered pedagogy are:
• Giving students opportunities to learn in different ways, including different
learning styles and at different paces.
• Promoting learning by stimulating student curiosity and helping students
develop a good work ethic and self-discipline.
• Recognizing that learning develops through relationships and that these
relationships contribute to acquiring knowledge skills and attitudes/values.
• Learning should include students’ previous knowledge, what is relevant to
the students’ personal development and tastes and developing students’
social skills.
• Education takes place both through individual study and group activities.
While there is no formula that will guarantee learning for every student in every
context, there is extensive, well-documented evidence about teaching approaches
that consistently have a positive impact on student learning. This evidence tells us
that students learn best when teachers:
• Create learning situations and paradigms that motivate students and develop
students’ ability to work;
• Create a supportive learning environment;
• Create learning opportunities for students which facilitate achieving goals;
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• Stimulate the skills and interests of the students;
• Encourage the inclusion of values and attitudes in the learning process;
• Inspire both reﬂective thought and action;
• Enhance the relevance of new learning;
• Facilitate shared, cooperative and active learning;
• Make connections to prior learning and experiences;
• Provide sufﬁcient opportunities for all students to learn;
• Make connections between and among different subjects;
• Reflect on their teaching and the results of their efforts.
To meet the needs of the 21st century learners, and to ensure students achieve the
curriculum standards described in this curriculum, teachers should:
• Adopt teaching strategies that include thinking, innovation, and media and
ICT literacy;
• Use methodology that promotes life and career skills;
• Employ teaching and learning methods that integrate innovative teaching
strategies, modern learning technology and utilize real-world resources.
The choice of instructional strategies is best made at a school level, taking into
account the resources, expertise and learning needs of learners. There are a
number of approaches that have proven to be effective ways to enhance students’
learning of both skills and content.
One such approach is problem-based learning, a teaching strategy in which
students investigate challenging issues or problems, preferably in a real-world
context. The use of interdisciplinary contexts, cooperative learning groups and
a stress on student reflection are other approaches that may be associated with
problem-based learning.
Cooperative learning is another teaching approach that has been shown to have a
powerful effect on learning. Organizing students in well-structured, heterogeneous
groups have the advantage of promoting teamwork, leadership and other life/
career skills, while also enhancing students’ academic performance.
The use of real-world contexts help teachers to create meaningful learning activities
that centre on the resources, strategies and contexts that students encounter in
their current or future life. Such teaching fosters cooperation and communication,
enhances critical thinking skills and boosts academic performance.
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In Kuwait, educational technologies are very developed and are an essential
part of the curriculum. Nevertheless, it is important to realize that this does not
mean that one should use teaching technology, for its own sake. Rather, the key
approach to follow is to apply appropriate technologies for teaching in order to
enrich the learning of both traditional and 21st century content, as well as promote
the development of 21st century skills. “Appropriate technology,” may often mean
a pencil, a book, or an interactive dialogue.

Recommendations for developing teaching and learning materials
A. The label ‘Teaching and Learning Materials’ is a generic term used to describe the
resources teachers use to organize the teaching and learning process to increase
student success. Although the availability of textbooks has long been recognized as
an important factor in educational attainment, the teaching and learning materials
needed to support the learning process include more than textbooks alone. This
is particularly true in cases where competence-based curricula, student-centered
learning, problem solving and the development of thinking skills are concerned.
B. Of equal, or sometimes even greater importance than ‘teaching and learning
materials’ for improving educational achievement, are various equipment and tools
needed for instruction. These may include virtual/on-line resources (collections of
documents, images and texts, songs, pictures, etc.), educational software, games
and TV broadcasts, ready-made experimental kits for various subjects and books
other than textbooks for example topic-specific books, workbooks, teachers guides,
maps and charts, atlases, anthologies, dictionaries, worksheets and listening and
viewing materials of all sorts.
C. Since textbooks and other teaching and learning materials have a direct impact
on the teaching content and how it is taught in schools and can potentially increase
student success, they should be of great importance to policy makers in education
and teachers. Therefore, it is of significant importance to develop teaching and
learning materials and to monitor and review the quality of these materials(with
regard to their relevance to assist in achieving general and specific educational
competences, present content materials effectively), and ensure that the provision
of these learning materials leads to effective learning under which the education
is provided.
D. Teaching and learning materials may be ready-made printed textbooks, kits
for different subjects, on-line resources and education software. Ideally, however,
teachers should develop their own teaching materials that they have tailored to
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the context in which they are being used and to the students in whose class they
are being used.
E. Students come into contact with a vast range of print, visual and multimedia
materials in their daily lives. Their exposure to key materials should be mediated,
with teachers and school principals having a major responsibility in this respect.
The selection of teaching and learning materials is an integral part of curriculum
planning and teaching in schools. Teachers have the duty to ensure that the teaching
and learning materials they use are appropriate to their students’ developmental
growth, and relevant to the achievement of anticipated learning outcomes.

Criteria for developing effective teaching and learning materials
When developing effective teaching and learning materials, publishers of
educational materials should consider criteria to ensure that their products:
1- Are relevant a) to promote the vision, principles and values established by the
National Curriculum Framework in Kuwait; b)for a competence-based, studentcentered type of curriculum; and c) address knowledge, skills, values and
attitudes required by the National Curriculum;
2- Address cross-cutting issues, for example gender equity, environmental issues,
concepts of globalization, HIV/AIDS, rational consumption, health and others;
3- Are directly related to a school’s curriculum policies and programs;
4- Support an inclusive curriculum, thus helping students to be aware of Kuwaiti
cultural diversity and promote respectful relations with others;
5- Help teachers to increase the quality of planning, thus avoiding routine, and
encouraging student involvement, creativity and diversity in learning;
6- Stimulate students to be motivated for and engage in learning;
7- Stimulate students to explore natural and social phenomena independently;
8- Encourage greater interaction among students in the learning process;
9- Assist teachers to differentiate learning by activating each student’s learning
style and rhythm of learning;
10- Motivate students and teachers to examine their own attitudes and behaviour
and to comprehend their duties, responsibilities, rights and privileges as
citizens in the Kuwaiti modern society;
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11- 
Encourage understanding of the Kuwaiti cultural heritage, as well as the
contribution of different cultural and linguistic groups, people with disabilities,
and others;
12- Are relevant to the age of the students for whom they are oriented and effective
for their emotional, intellectual, social and cultural development. This includes
the assurance that students will not be exposed to offensive materials that
may include materials which inappropriately describe, express or otherwise
deal with matters of sexual, ethnical or religious discrimination, drug misuse or
addiction, crime, cruelty, violence or revolting or abhorrent phenomena.
13- 
Provide opportunities for students to develop critical thinking and active
involvement in social life;
14- Present a range of views on all issues;
15- Are easy for students to understand and to use;
16- Consider national and international safety standards, not affecting the corporal
integrity or the life of the students;
17- Consider national and international standards in terms of physical production
(quality of cover card text paper, binding, etc.), readability and durability.

Undertaking effective teaching:
The new Kuwait National Curriculum is learner and learning-centered. This means
that the focus of the education process is on the student and her/his learning.
Effective teaching strategies within a competence-based curriculum need to
consider:
A. The characteristics of the situation, the learner and prior learning,
B. The student’s internal motivation, interest, relevance and attitude.
C. The learning environment created by the teacher. (motivation, interest,
relevance, attitude of the student)
Thus, you, as a teacher, need to:
• Recognize that education takes place through individual study, in partnerships,
and in groups. Which model is appropriate depends on your goals for the
activity/lesson.
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• Appreciate the importance of the curriculum standards (what the students
are expected to achieve). This gives the teacher a better understanding of
students’ gradual learning progression. It also allows the teachers to take the
best measures in order to enhance every student’s individual performance,
even going beyond the curriculum standard where appropriate.
• Develop a clear plan of action, indicating, step by step, how the students will
achieve these curriculum standards and use a variety of teaching techniques
to enhance learning.
• Apply teaching approaches that have proven to be effective, but do not be
afraid to experiment.
Successful learning frequently takes place when the teacher:
• Enhances student learning by employing different learning styles at different
speeds of presentation and at different dynamic levels.
• Promotes learning via constant inquiry, effort and self-discipline.
• Recognizes that learning develops relationships and abilities and contributes
to acquiring competences (knowledge, skills and attitudes/values).
Most recent teaching approaches aim at developing the students’ competences
through gaining a combination of knowledge, skills, attitudes and values. This
ensures that students can meet the challenges of today’s rapidly evolving world in
terms of both functionality and employability.
Learners need to acquire skills, process, analyze and interpret new knowledge
independently in a flexible and creative manner, think critically, reflect on ideas,
and draw conclusions from collected information. Experience demonstrates that
the learner-centered teaching approach and active/interactive teaching methods
effectively provide learners with these skills and abilities.
Advice for teaching English to young children
• The emphasis should be on listening and speaking the language then comes
reading and writing.
• Relate what you teach to what they already know in their own language; do
not use the new language as the basis for teaching new concepts.
• Use as much English as possible, talk to them all the time, so that the children
hear as much as possible. This gives them more opportunity to begin to
understand the language and absorb its rhythm.
• Your first aim should be that the children understand the language they are
being taught.
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• Allow the children to respond in their first language, then repeat back to
them in English what they said.
• Once they understand, then you should aim for them to produce the language.
• Start with simple vocabulary: just words, not sentences.
• Go slowly, with much repetition, to give the children as much opportunity as
possible to really learn; there is no rush.
• Gradually introduce sentences, when the children are ready, always making
sure the children understand the language.
• The lessons must be fun! The most important thing is that the children enjoy
the lessons; the children will not learn if they do not enjoy the lessons and
the children’s motivation to learn is in order to participate in the lessons.
• Have a routine, so the children know what to expect and feel comfortable in
the lessons.
• Start each lesson with a visual signal, to show the children that it’s now the
time when
• another language is spoken.
• Use body language, facial expressions and visual aids to make you understood;
do not resort to translation!
• Use lots and many visual aids; the more visual the better, so the children have
a chance to understand even before they know the words.
• Use games, to involve the children and make it fun.
• Use songs, because through these, the children learn vocabulary, grammar
and the rhythm of the language without trying.
• Use stories, because the children love them and it gives them a real experience
of the language.
• Use short activities, to keep the children attentive.
• Use active activities, to change the rhythm of the lesson, to keep them
attentive, to stop them fidgeting.
• End the lesson with a quiet activity, to calm the children down for their next
lesson.
• Speak in English as much as possible (all the time, if practical!). This allows
the children to get used to the rhythm of the language and to pick up some
words without really trying.
• Use the children’s first language only when necessary, for example, to explain
a game or for discipline purposes.
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Teaching Strategies
Planning to teach:
Quality Teaching Model
When planning for the effective teaching for students who need additional support,
it is useful to consider the following:
• What do I want the students to learn?
Consider:
- Syllabus requirements
- What the students already know , understand and can do
• Why does the learning matter for the students?
Consider:
- How does the learning link to prior learning?
- Does the learning have meaning in the world behind the classroom?
• What am I going to get the students to do or produce?
Consider:
- Teaching strategies
- Learning processes
- Products
- Classroom organization
• How well do I expect them to do it?
Consider:
- High expectations for students performance and for product
- How will students know what a quality product looks like?
- How will I know when they have achieved the outcomes?

Listening Strategies
It is quite clear that listening is the skill that children acquire first, especially if
they have not yet learnt to read.
Types of listening activities
1. Listen and do activities
• The most obvious ‘listen and do’ activity, which we can and should make use
from the moment we start the English lessons, is giving genuine instruction.
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Example:
- Sit down, please
- Give this pen to Salem, please
- Please, come to the white board
What you need and what to do?
• Prepare some imperative sentences related to the topic of the lesson
• Write them down on a piece of paper
• Divide the students into some groups
Instructions:
• Ask one of the student of the group to take a piece of paper randomly
• The teacher read aloud the sentences inside the paper
• The students perform the activity based on the instruction given in a turn
The advantages with this type of activity is that you know at once if the children have
understood. You can check classroom vocabulary, movement words, counting, and
spelling. They will still be able to do the activity by watching the others.
2. Listen for information:
It is really the umbrella heading which covers a very wide range of listening activities.
We are taking it to mean listening for detail, specific information. These can often
be used to check what the children know, and can give them new information
Example:
Children need to listen carefully what teacher said, and then they are required to
match the information to the suitable picture.

1

2

3

“Has anyone seen this boy?” He has dark hair and big ears. He is wearing rubber
boots and carrying a football.
He has a striped shirt and short trousers.
Put a cross by the right correct!
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3. Listen and colour
Children love colouring pictures and we can easily make this activity into a listening
activity the following is the example of ‘listen and colour’ with the combination
between colour and number.
“The boy’s hair is black and he has a green bag. The boy’s father has a brown car.
There are two white dogs running after the car.”

Speaking Strategies
Being able to speak English fluently is critical to our ELLs’ English Langage Lainers’
success both inside and outside the classroom. ELLs must pass a speaking portion
of a language proficiency assessment to score out of ESOL “English for speakers
of other languages” services and be fully immersed in mainstream classes without
support.
We always see a number of students, from every cultural background, which are too
shy to speak up in the classroom or to answer a question, even when they have the
answer. These strategies help all students improve their language development in
a supportive, encouraging way. At the end of the list are some strategies specific
to helping ELLs acquire and use oral language.
1- Model language by saying aloud and writing the ideas and concepts you are
teaching.
2- Model what a fluent reader sounds like through focused read-aloud.
3- Be explicit. Give each activity you do a name, the simplest and most accurate
name that you can, and then repeat the activity, so students can learn the
verbal and written cues and procedures.
4- Tell students what they are learning about each day and whether they will be
reading, writing, listening, or speaking.
5- Make expectations clear for behaviour, written assignments, independent
practice, and group work.
6- Write key expectations on a chart and keep the chart posted for reference
7- Use a rubric whenever possible to help students evaluate their behaviour and
work
8- Have students retell stories aloud. Record their retellings in their own words
to create a language experience chart that can be used for future reading and
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writing lessons with this group.
9- Teach choral speaking and reading .Sing or read songs. Children can bring
in a favourite song to perform alone or as a group, but make sure you have
heard the song first and can approve it.
10- Have students read and perform simple readers.
11- Practise dictation, especially for learning spelling. Allow students to take
turns dictating, too. Use full sentences for contextualizing the spelling words.
12- Experiment with speaking and writing in different tenses and using different
types of expressive language. For example, say the same word or phrase
using a tone that is happy, sad, angry, and so forth. Use facial expressions—a
smile, frown, or quizzical look—to embed more meaning in your speech. For
beginners, hold up picture cards showing expressive faces and have them
act out these expressions.
13- Explain by showing, not just telling. Act it out if you have to or use visual
tools such as sketches and diagrams or actual objects.
14- Provide reading, speaking, listening, and writing activities and opportunities
in which students can share their hobbies and interests.
15- Encourage students to describe, summarize, define, contrast, and compare
by modeling. Be sure to show and not just tell when teaching a new concept,
idea, or vocabulary.
16- Be your own glossary. If you use an unfamiliar word, define it for the class as
part of your lesson.
17- Do not assume that students truly understand the subject being discussed
just because they are nodding and even answering your questions. Monitor
what you say to make sure that they understand. When in doubt, ask the class
to restate the directions you have given or the ideas you have presented.
18- Develop vocabulary over time, in different learning contexts—use the target
words in large and small groups and one-on-one formats. Post vocabulary
words in the room on chart paper.

Reading Strategies
Studies show that children need to practise reading every day in order to improve
their reading skills. Developing and teaching reading strategies to elementary
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students will help increase their reading ability. Often when students are stuck on a
word, they are told to “sound it out.” While this strategy may work at times, other
strategies may work even better. The following is a list of reading strategies for
elementary students. Teach your students these tips to help improve their reading
ability.
1. Word Walls
A Word Wall is a categorical listing of words that have been taught in the classroom
and displayed on the wall. Students can then refer to these words during direct
instruction or throughout the day. Word walls provide students with easy access to
words they need to know during activities. The most effective word walls are used
as a learning reference throughout the year.
Sample of word wall activities “high frequency words”
a, and, big, blue, can, come, down, find, for, funny, go, help, here, I, in, is, it, jump,
little, look, make, me, my, not, one, play, red, run, see, the, three, to, two, up, we,
where, yellow, you
Primer: all, am, are, at, ate, be, black, brown, but, came, do, eat, four, get, good,
have, he, into, like, must, new, no, now, on, our, out, please, pretty, ran, ride, saw,
How to Use a Word Wall
• Write words in large black letters and use colourful backgrounds to easily
distinguish words.
• Use a variety of activities to practise words such as clapping, snapping,
cheering, tracing, playing guessing games, etc.
• Make sure the words are spelled correctly and spaced out evenly.
• Add new words to the wall every week.
• Use Velcro to attach the words to the wall to make it interactive.
• Post frequently misspelled words.
2. Word Families
Teaching about word families is an important part of learning. Having this
knowledge will help students decode words based upon letter patterns and their
sounds. According to (Wylie & Durrell, 1970) once students know the 37 most
common groups, and then they will be able to decode hundreds of words. Help
children recognize and analyze word patterns by learning about the benefits of
word families, and most common word groups.
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Word Families are sometimes referred to as groups, chunks or rimes. A word family
has something in common with each other, have it be the prefix, suffix or root
word. For example, green, grass, grow all have the “gr” sound in the beginning
of the word.
Graphic
• ack- back, hack, pack, rack

• ain - brain, chain, main, plain

arms

• ake - awake, bake, cake, fake

parts of
the body

• ale - ale, bale, sale, tale
• all - all, ball, call, hall

• an - an, ban, can, pan
3. Graphic Organizers

head

body

organizer

legs

hands

An easy way to help children brainstorm and
classify ideas is by using a graphic organizer. This visual presentation is a unique
way to show students the material they are learning. A graphic organizer assists the
students by organizing the information to make it easier for them to comprehend.
This valuable tool provides teachers with the opportunity to assess and understand
their students thinking skills. Learn how to choose and how to use a graphic
organizer.
How to Use a Graphic Organizer
Graphic organizers can be used in any grade and for any subject. They can be used
for:
• Brainstorming
• Problem solving
• Research
• Writing
• Studying
Eight levels of writing:
Teachers should take into consideration these levels and bear in mind first grade
learners
1. Emerging/Scribble
a. Made uncontrolled or unidentifiable scribbling
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2. Pictorial
a. Imitated writing
b. Drew recognizable pictures
c. Told about the picture
3. Precommunicative
a. Wrote to convey a message and attempted to read it back.
b. Used letter-like forms and/or random letters.
c. Printed own name or occasional known word.
4. Semi phonetic
a. Correctly used some letters to match sounds.
b. Used one beginning letter to write a word
c. Usually wrote left to right.
5. Phonetic
a. Represented beginning and ending consonant sounds
b. Spelled some high-frequency words correctly in sentences
c. Included some vowels
d. Wrote one or more sentences
6. Transitional
a. Correctly spelled many high-frequency words in sentences
b. Used vowels in most syllables
c. Began to use simple punctuation
d. Wrote more than one sentence
7. Conventional
a. Correctly spelled most high-frequency words
b. 
Used larger correctly spelled vocabulary; used phonetic spelling for
advanced words
c. Used more complex and varied sentence structure; capitalized beginning
word in sentences; used lowercase appropriately
d. Usually used periods and question marks correctly
e. Spaced words correctly

28

8. Advanced
a. Had accumulated a rich body of written vocabulary
b. Used advanced print conventions accurately
c. Organized writing into appropriate paragraphs

Learning Activities
Start developing example of learning activities
• Teachers should start developing their own learning activities, having in view
the following points:
ü

What the students are expected to do?

ü

With what and how (knowledge, skills, strategies, values and attitudes)?

ü

In what context?

To achieve competences, in the curriculum there are proposed examples of learning
activities, which capitalize on the concrete experience of students and integrates
teaching strategies adequate for a variety of learning contexts. They enable the
student(s) to achieve the specific competences.
Good quality learning activities:
• Describe what students can do in order to achieve a specific competence
• Cover a variety of possible students’ activities
• Are student centered, being formulated as realistic tasks for students?
• Include, as much as possible, games, group work activities
• Express clearly and synthetically activities to be performed by the students
during the lessons.
After surfing the net for any activities and adapting, some of them just ask you
these questions:
• Are the activities clear?
• Are they offering conditions for training a specific competence?
• Are they comparable of the ones you have developed before?
• Do they suggest new activities you might include among the ones you already
proposed?
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You may wish to think about the following points in order to increase pupils’
motivation when doing an activity:
• Is the activity age-appropriate?
• Are pupils completely aware of the aims and objectives?
• Are there opportunities for pupils themselves to facilitate the activity?
• Will everybody have an equal chance to participate in the activity?
• Is there enough variety?
Sample of activity-based strategies
Field Trip
The use of a field trip is an activity-based strategy whereby students, teachers, and
volunteers leave the school building to pursue experiential learning opportunities
(e.g., in natural settings, museums, businesses, community settings, authentic
contexts).
Example:
Going to the zoo, a park with the teacher and then draw what they saw there and
write the corresponding letters related to the drawings.
Oral Presentation
The use of an oral presentation is an activity-based strategy whereby a student
makes an age appropriate presentation of material to an audience. Constructing
an oral presentation effectively includes selecting and developing a suitable and
simple topic“ “introducing oneself, talk about family members, or express likes and
dislikes of food preference” in simple words with the teacher’s assistance if needed,
organizing material clearly and using appropriate tone and body language.
Puppetry
The use of puppetry is an arts-based strategy whereby a model of a person or
animal is moved either by strings, sticks, or hands (e.g., marionettes, shadow
puppets, glove puppets). Puppetry is a rich tradition in many cultures that is used
to transmit stories and pass on social values.
Example:
Teachers use puppets to tell simple stories that have certain values or discuss
good and bad behaviours towards classmates, elder people or others to teach
good behaviour.
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Tips for Implementing Active Learning
Active learning can be incorporated in the classroom by using different methods
and techniques. Effective methods to promote active learning include:
1. Brainstorming
Brainstorming is a way of gathering information and ideas, usually about one
topic. It is a method you can use when you want your students to quickly produce
several ideas or facts on a certain topic. One way that brainstorming is especially
useful in English language teaching, is that it lets students see many different
words associated with a topic. The students can then use those words to speak or
write about the topic.
Learners generate as many thoughts as possible within a defined period of
time. This is a very useful practice, because it is a quick way of gathering all
the information a child or group knows about the subject/theme of an activity
or lesson. Brainstorming stimulates the building of ideas through the process of
association and there are many methods of using brainstorming that also help
students organize information.
Brainstorming serves several purposes, including:
• Showing students what they know, individually and collectively, about a
certain topic.
• Pointing students towards what they need or want to know about that topic.
• Creating a list of information, words, or ideas to be used in a subsequent
activity.
Brainstorming can be:
• Executed very quickly;
• Very specific, very general, or anywhere in between;
• Focused on the lesson’s topic or on a smaller point within the lesson;
• Helpful in creating a listing of facts/information/ideas about a topic.
Steps for Brainstorming
Brainstorming can be done in a variety of ways, one method is:
Step 1: Define the topic to be brainstormed. This can be an open question or a
well-formulated problem statement. For example:
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a) What do you know about fairy-tales?
b) What are some things associated with fairy-tales?
c) 
What do you know about computers/sports/art/music/nature/Quran/life/
water?
Step 2: Instruct children to generate as many ideas as possible within a certain
time. This can be done individually, in pairs, in groups, or as a whole class.
Encourage each child to present as many ideas as possible and make sure
the ideas are recorded.
Do not change, criticize or evaluate any idea during the initial brainstorming process
unless it is clearly off topic; however, you may want to evaluate, categorize, etc. the
ideas during a subsequent activity. Ask students to clarify if their idea is unclear.
Step 3: When the process is finished, you will often want to use a further step to
organize the information. This can be by theme, by parts of speech, by
importance or by relation to the topic. You can also help students combine
and improve their ideas; several good ideas can often be combined to
form a single very good idea.
Step 4: After the listing is over, you might continue with a group discussion in
which the ideas are evaluated and the most appropriate selected for
implementation or further discussion.
When Should I use brainstorming?
Brainstorming is an effective tool to:
• expand or prepare for creative or critical thinking
• identify issues or opportunities
ü

Identify possible causes of a problem

ü

Identify data collection requirements

ü

Identify what a student/partnership or group knows

ü

Identify possible solutions to a problem

• See different points of view
• Provide information for use in subsequent writing or speaking
• Revise previous material taught
• Start discussing a new topic
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A special note:
During the brainstorming process,
• It is not important how practical the ideas may be/are.
• Involve all students in the exercise. This will create interest and motivation for
subsequent assignments.
“Criticism” and discussion should be ruled out while suggestions are being listed.
2. “Climate Setters”, “Energizers” and “Ice Breakers”
Another method to create active learning is through “Climate Setters”, “Energizers”
and “Ice-Breakers”. These are brief activities or exercises to develop readiness
for participation in learning events. “Ice Breakers”, specifically, are methods to
get participants to feel at ease with one another quickly; they “break the ice”,
figuratively, that might have “frozen” and greatly limited interactions among
learners. “Climate Setters”, “Energizers” and “Ice Breakers” usually involve
physical movement and fun. Energizers usually have the additional purpose of
providing a physical “break” or stimuli, release energy and change the pace or
mood of the learning process.
• “Charades”: Have the class work in teams of four to five. Instruct the teams
to identify one letter of the alphabet they all find difficult. Then have the
team describe by different ways (by using different words with this letter, by
pantomime and so on) which letter they ask a riddle. Other groups try to
guess what they are proposing.
• “Good or New”: Ask each child to share something good or new they have
experienced in the last 24 hours.
• “Say compliment”: Working in pairs. Ask children during 3 minutes to say
each other as much as possible compliments (once in turn). Who will be the
last s/he will a winner.
3. Questioning Strategies
Good questions can lead students to both think and answer.
A skilled questioner can help learners find information and develop skills at the
same time.
There are three types of questions that are particularly useful for stimulating student
thinking:
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• Facilitating Questions: This type of question directs students towards the answer
but also allows them to find it on their own. In some cases, a good facilitating
question will help students identify a problem or goal. For example,
- “What do we know about… and what we do not know?”
- “What else would we like to know about this topic?”
Sometimes these questions come from the teacher, but often the teacher helps
students generate their own questions.
• Open-ended Questions: These are questions with multiple possible answers. For
example,
- ‘Why do you think this happened?”
- “Why do you think the hero did that?
- “What will happen if …...”
These questions often include the key words like character, function, form, type,
role, importance, reason, results, connection, interconnection, shortcomings,
advantages, structure, order, rules, etc.
• Questions That Include ‘Key Words’
Using key words in a question…
For example:
• What type of sounds are there?
• What is unique about this character?
4. Problem Solving Activities
These activities are built around a problem students must solve or a task they must
accomplish. As English teachers, the main purpose of these tasks is to create a
need for students to learn English and use English to communicate. A secondary
benefit is that students learn critical thinking skills. A good problem solving activity
will usually include all or most of the steps in active learning.
As you plan activities, be sure to focus on how students will use English within the
activity.
5. Role-Playing
Another method useful in active learning is role-playing. In role-playing, the teacher
may ask the children to assume the character of another person. Students may
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create a play or a brief enactment to be presented, or simply look at things from a
different perspective. Role-play is a way to explore real-life or imaginary situations,
while engaging student imagination. Some role-plays will provide students with
scripts whereas others may simply give students roles and tell them to act as those
roles. Role-playing for students without advanced English skills should not be too
long, so that participants do not lose interest or exhaust their skills.
Steps in Role-Playing
There are many different means of using role-play. One suggested method is
below:
Step 1: Warm up the group: Warm up the group by presenting learners with a
problem, providing examples, and having students predict what might
happen. This is a good place to incorporate brainstorming. In some roleplays, learners may determine what they wish to explore or help create the
scenario.
Step 2: Select participants: In selecting participants, the characters and their
characteristics are identified and learners, volunteers or the teacher assigns
roles. Assigning roles is one of the most important steps. If a character is
expected to carry the bulk of the communication, be sure you select a
student capable of the task, otherwise the entire scenario may fail.
This is also an important factor in designing your role-play. Be sure to build in roles
that can be played by students with different skills and abilities.
Step 3: Set the stage. The teacher, sometimes with suggestions from the learners,
determines the line of action and the setting. There may be some scripted
dialogue or none. The roles of the characters may be written or verbally
outlined by the teacher. Role descriptions are most effective when they
are briefly specified and the students have some room to improvise, but
are given basic characteristics that dictate how they should act in certain
situations. For example:
a) Ahmad is a poor student. He does not like school, but he has many
friends.
b) Ahmad is a student in the school.
B is a poor role because the student has no real indication of the role they are
expected to play. At this level, our students need information about their roles,
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language support, and possibly other means of helping them use role-playing
effectively. Depending on the role-play, students should have opportunities to use
the language and/or content in new and interesting ways.
Step 4: If not all students are participating, the non-participant observers should
have tasks assigned, perhaps note taking, perhaps unrelated work.
Watching a role-play is no different than listening to a recording or reading
a passage, and comprehension and expansion activities can be built from
what the role players do.
Step 5: Enact: When students are ready, the players should assume the roles and
begin the role-play.
Step 6: Discuss and Evaluate. After the presentation, the role players and the
observers should discuss and evaluate the action of the role-playing; the
focus of the role-playing is discussed, and the next enactment is developed.

Critical Thinking
Develop Critical Thinking Skills
Learning is more than memorizing and remembering. Critical thinking skills take
students well beyond simple comprehension of information. Students use these
skills to solve problems in new situations, make inferences and generalizations,
combine information in new patterns, and make judgments based on evidence
and criteria. Introduce activities in your lessons that build critical thinking skills
along with language skills.
Critical thinking is a series of abilities that take students beyond simple
comprehension of information. A critical thinker uses logic and evidence to prioritize
and classify information, find relationships, make judgments, and solve problems.
You might argue that our students do not need to move beyond the simple
comprehension of words and sentences. However, critical thinkers are better
learners, because they explore meaning much more deeply. As English language
curriculums continue to use more content to teach English, critical thinking strategies
give students a chance to analyze and process the information in valuable ways.
Let us look at one specific way in which you can begin to bring critical thinking into
your lessons. It begins with vocabulary, one of the building blocks of language.
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Vocabulary
In all vocabulary development, students must know a word in three ways: by its form,
its meaning, and its use. Critical thinking takes this concept even further. Students
should know a word as it relates to other words. For example, let us say that you
are teaching students the following lexical set about forms of transportation:
bicycle

sailboat

airplane

hot air balloon

rocket

subway train

cruise ship

bus

taxi

skateboard

Once your students have a solid understanding of the above words, I would
suggest the following activity:
1- Divide the class into groups of four students.
2- Ask student groups to list the above forms of transportation in order from
slowest to fastest.
3- Ask each student group to discuss their list with another group.
This activity, as simple as it sounds, involves lots of logic and critical thinking. For
example, students may decide that a skateboard is probably the slowest form of
transportation on the list. However, it gets a bit more difficult after that. Is a bicycle
faster than a sailboat? It depends on the wind speed. Therefore, does a sailboat
move at the same speed as a hot air balloon, since they both move with the wind?
Does a taxi move faster than a subway train? Sometimes, but then a taxi has to
stop at intersections. How about a cruise ship? Perhaps we can find the average
speed of one on the Internet. Is a rocket the fastest form of transportation? Yes,
everyone agrees that it is.
The goal is actually NOT to arrive at a correct answer, but to get students to think
more deeply about words, what they represent, how they are each part of bigger
systems, how they relate to each other within those systems, and so on.
By doing so, students are required to use all of their language skills in the process.
The lesson is no longer about memorization and simple meaning. It has transcended
this and become an experience. Students are much more likely to remember and
use these vocabulary words after such an activity.
Of course, any number of vocabulary sets can be used, with a variety of other
critical thinking activities. For example:
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1. The lexical set is “inventions”
Activity One: List the words on a timeline in the order in which they were invented.
Activity Two: List the words again in the order of importance to humans.
2. The lexical set is “sports”
Activity One: List the words in a Venn Diagram, dividing sports into those that
can be played indoors only, outdoors only, and both indoors and
outdoors.
Activity Two: List the words again in the order of the amount of equipment needed
to play them.
3. The lexical set is “adjectives”
Activity One: List the words under the headings of Positive, Negative, and Neutral.
Activity Two: List the words in a Venn Diagram, dividing the adjectives into those
that can describe people, things, or both.
As mentioned before, get students into groups to collaborate and to achieve the
goals of each activity.
Then, get groups talking together to discuss their choices.
These types of activities are especially helpful as students later create sentences
using these words. After all, they have had a chance to explore the vocabulary
more deeply with their fellow classmates.

Information Gap Activities
An information gap activity is an activity where some pupils miss the information
they need to complete a certain task. This usually requires them to communicate
with other pupils to find the information they need.
Information gap activities are an efficient way to differentiate and help all pupils,
because as a teacher you can choose who gets information and who must find that
information by communicating with others.
Example:
Pupil 1 has a biography of a famous person with all the place names missing, while
Pupil 2 has the same text with all the dates missing. Together they can complete
the text by asking each other questions.
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Note: Be sure not to allow pupils to simply show each other the information. The
point of the activity is not for pupils to complete the biography, but to create a
situation where they need to communicate.
In the classroom
Information gap activities are useful for various reasons. They provide an opportunity
for extended speaking practice, they represent real communication and motivate
pupils to communicate, and they often require sub-skills such as clarifying meaning
and re-phrasing. Typical types of information gap activities you might find include;
describe and draw, jigsaw readings and listening and split dictations.
Examples of information gap activities
1. Exchanging Information
Pupil 1: Look at the information about movies at the local cinema. Listen to your
partner’s questions and use the information to answer them.
Pupil 2: Decide what information you need about movies at the local cinema (show
times, genre, and actors) and ask your partner questions to find the information.
2. Matching Sound
Pupil 1 has a half-filled-in chart of ch- and sh- words. Pupil 2 has the other part of
the chart. Pupil 1 must tell Pupil 2 where to put which words. Reverse roles.
The purpose of this activity is to reinforce pronunciation and spelling
Another Variation: Pupil 1 has a list of complete sentences. Pupil 2 has a list of fillin-the-blank sentences. Pupil 1 must read the sentences to Pupil 2, who must then
fill in the blanks. No spelling allowed, and Pupil 2 must write what he/she hears,
not what makes the most sense. Then the pupils illustrate their sentences:
• Mona is shopping in the mall.
• Hassan is eating chips.
• Majid is wearing a new t-shirt.
3. Practising Prepositions
Pupil 1 has Diagram A, showing where various characters are located in a building
(house, mall, office, school). Pupil 2 has Diagram B or no diagram. Pupil 1 must
explain to Pupil 2 where the people are on Diagram A while Pupil 2 draws them
there. They can also reverse roles.
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The purpose of this activity is to practise prepositions. It also helps pupils use
vocabulary in context as well.
4. Directions
Pupil 1 has a map with locations marked. Pupil 2 has an unlabelled map. Pupil 2
must ask questions to label his map or find his way to a destination. (This is also an
information gap activity)
This activity can be more or less complex depending on learners. For example,
Pupil 1 has Map A, and Pupil 2 has Map B. Pupil 1 must direct Pupil 2 to locations
that are marked on Map A, but not on Map B. Pupil 2 must correctly place locations
on Map B. Another variation is pupils asking where they can go to do something.
“I want to go ice skating, where can I go?” Then asking follow up questions about
directions, prices, hours, etc.
Like most of these activities, this one can be used continuously and built on.
The purpose of this activity is practising prepositions and imperatives as well as
vocabulary related to places. Asking questions, talking about locations, etc.
5. Gathering Information through Questions
A scene is set (birthday party, first day of school, etc.), and each pupil has a role to
play while also gathering information about everyone else present. This is a mix
of role-play and information gap activities and can be used repetitively over many
classes as you alter and change the information pupils must learn.
The purpose of this activity is practising “wh-” (information) questions. For more fun,
pupils can solve a crime. Instead of just being at a party, students find themselves
a mystery. They must gather information about everyone at the party and put that
information together to find the criminal.
6. Picture difference
This is a simple and effective way of working on descriptions and creating a need
for communication between pupils.
Pupil 1 has a picture that Pupil 2 cannot see. Pupil 1 describes the picture. Pupil 2
listens then questions Pupil 1. Pupil 2 has to either draw the picture or identify what
is being described. This activity has hundreds of variations, but is great because
pupils must communicate to succeed. Try this with pupils at early stages and keep
building on it as communication skills grow.
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7. Phone Messages
Pupil 1 makes a phone call to contact Pupil 3, but he isn’t at home, so Pupil 2 has
to take a message. Pupil 1 has an information card about himself and Pupil 2 has
to ask questions and write down as much as he can.
Pupil 2 then has to pass the message to Pupil 3 with the goal to convey as much
of the information as possible, as accurately as possible.
The purpose of this activity is to reinforce the skill of listening/note-taking, spelling,
question formation (Why are you calling? What do you want? When can he call you
back?)

Oral Interaction Activities
1. Talk Shows. A group of pupils presents their information as if their classmates
were guests on a talk show. One member of the group is the host and asks the
guests prepared questions about their experiences. “So what happened in Ms.
Sakeena’s class today?”
There are many versions of this and with technology. You can produce a real talk
show with your students to be shown to peers and possibly parents.
2. Pair debate. This is easier than you think to do on a simple level. It is a great
activity for expressing opinions and learning to support opinions, but avoid larger
groups.
3. Interviews. Pupils organize outside-of-class interviews with school teachers/staff,
parents, other people they are interested in. Often, they record these interviews
on audio or video tape. This can be a great part of a class media project and
can include pupils interviewing each other or older pupils or pupils from different
classes.
4. Convention panels. A group of pupils is assigned (or selects) a topic. Each pupil
adds information about the topic. The group works together to orally present
information about their topic. Keep groups small, no more than 4 pupils. Also,
consider having groups present to other groups and adding a comprehension
activity, rather than spending a lot of class time with most pupils idle, while others
present.
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Different types of activities in the textbook
Listening:
• Before you listen - Inquiry based learning
• Listen to the recording and choose the correct answer
• Listen to the recording and decide if the sentence is true or false, then correct
the false ones
• Listen to the recording and answer the questions
• Listen to the recording and complete
• Listen to the recording and put the pictures in the right order
• Listen to the recording and take notes
• Listen to the recording and fill in the table
Speaking:
• Look and talk about the pictures to make sentences about people in the past
• Discuss the difference between the two pictures
• Talk about Sara and Nasser’s shopping list
• Look at the pictures and advise people
• ask and answer questions about the weather
• Say which book you would/wouldn’t choose and why
• Create a photo collage about H. H. Sheikh Sabah Al-Ahmad then present it
to your class
• Ask for and give directions
• Role play a story
• Talk about a collection of old Kuwaiti stamps
• Discuss with your partner what will happen if …
• Look at the pictures and say what you are good or not very good at
• Ask and answer questions about sports
Reading:
• Before you read - Inquiry based learning
• Read the descriptions below, then choose a name for the app
• Read and choose the correct verb between brackets
• Read the following story, then answer the questions below
• Read the following definitions and choose the word from the list below
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• Read the story below and fill in the diagram
• Read the email and answer the following questions
• Read the story and complete the story map below
• Read to choose a name for the web page
• Read the following story, then fill in the table below
• Read and suggest a title
• Read, roll your dice then complete the table
• Read to choose a suitable title
• Read and choose the correct answer
Writing:
• Use the toolkit to talk about what people had or did in the past then, write a
paragraph about ‘Life in Old Kuwait’
• Fill in the graphic organizer, then write a paragraph about ‘Your Last Trip’ to
an interesting place
• Write two sentences about Sara and Nasser’s shopping list
• Use your dictionary, look up the meaning of the words ‘relax’ and ‘fantastic’
then, write each on in a sentence
• Use the idea box and write a reply from Kate to Yasmeen’s email in your
notebook
• Read Saad’s thank you card to the Amir of Kuwait, Sheikh Sabah Al-Ahmad
Al-Jaber Al-Sabah, then write your own card
• Write a paragraph to describe the future airport
• Form questions using the past tense to ask about the underlined words in
the sentences below
• Fill in the graphic organizer then, write a situation when you felt happy/angry
• Complete the sentences with the correct form of the verb
• Use the idea box to write a paragraph describing the party using your senses
• Write a paragraph describing the timeline
Extension:
An extension activity is an activity that extends the learning of the lesson. Extension
activities can be done in small groups or by a single student. These extensions can
often be used for homework or as additional assignments for advanced students.
Many of these will serve as good foundations for active learning.
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Think pair and share (TPS):
TPS is a collaborative learning strategy where students work together to solve
a problem or answer a question about an assigned topic. This strategy requires
pupils to:
(1) Think individually about a topic or question.
(2) Share ideas with classmates.

TPS is a great activity because it creates natural English language communication
between pupils. It will also motivate pupils to do the activities, but avoid many of
the problems with larger groups. This technique provides the pupils to practise the
target language and allows them to support each other.
Self-assessment & peer assessment:
The role of self and peer assessment is to develop pupils’ skills and learning. Pupils
using these techniques will revise and correct mistakes in their own work. Peer and
self-assessment are important for the development of self-appraisal/evaluative,
analytical, critical and reflective skills.
As teachers it is important to remember that self and peer assessment are skills
that must be taught and supported. Providing pupils with assessment criteria/
checklists, etc. and training pupils in their use, is key to skill development.
Values :
Teachers should reinforce the process of developing desirable values among all
pupils by creating interesting tasks that integrate and reinforce values.
Tips for teaching writing a paragraph :
What is a paragraph?
ü

A paragraph is made up of sentences

ü

A paragraph should have at least 4-5 sentences

ü

Each sentence relates to a single idea about the main topic

ü

Paragraphs explain or describe something

ü

A paragraph has:
- a topic
- supporting sentences
- a concluding sentence
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How to write a paragraph?
ü

Start on a new line

ü

Indent the first line (leave double space)

ü

Write a topic sentence that tells the main idea

ü

Write sentences that tell about (support) the main idea

ü

Include a closing sentence (restate the topic in a different way)

What to do after writing a paragraph?
Use an editing checklist:
þ

I used my best handwriting

þ

I left space between my words

þ I capitalized the first word in each sentence and names of people and places
þ

I used the correct punctuation for each sentence

þ

I used a correct spelling

þ

I introduced my topic and ended with a conclusion
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First Semester:

Title of the LUs
(learning units)

Curriculum and Curriculum Standards for Primary Education
Annual Planning for Grade Five
New fun with English (5 A)
Specific Competences

Adjustment
period

Adjustment period

1. Our
Heritage, Our
Pride

1.1. Listening to various narrative texts with
randomly structured sequences and putting
them in the right order
1.2.2. Listening and properly reacting to
complex instructions containing active verbs,
prepositions and words indicating location etc.
1.4. Identifying certain facts about old and
modern Kuwait and its role in the World
2.1. Communicating with others using
language learned in grades 1 to5 and different
speech acts appropriate to the situation

Learning content

Number
Weeks
of periods

Teacher and students get
2 periods
familiarized with each
other. Teacher can propose
different games to make
a smooth entrance of
the children into a new
school atmosphere, using
greetings and simple
everyday language
• Making polite requests

1/2 week

12 periods 3weeks

• Talking about the past
• Asking for and
information

giving

• Asking and answering
questions about events in
the past and the present
• Failaka
• Kuwait in the past
• Traditional games

47

Title of the LUs
(learning units)

Specific Competences
2.3. Sharing information, opinions as well as
ask and answer questions while speaking in
public
3.1. Reading grade level narrative and short
informative texts for a variety of purposes
(reading for information, or pleasure)
3.2. Reading grade level short narrative and
informative texts to determine the main idea,
the theme of a text and draw simple inferences
and conclusions
4.1. Writing a short text using pictures. words
or guide questions correctly
4.3. Showing interest in writing a short text
about different topics
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Learning content
• Present simple
• Past simple
• Present perfect

Number
Weeks
of periods

Title of the LUs
(learning units)
2. From Old to
New

Specific Competences

Learning content

1.2.1. Listening to recognize the relationships
between words and sentences and understand the
meaning of short texts

• Talking about shopping

1.3. Showing interest in various listening materials
from different sources and for different purposes,
formulating opinions or reasons for a certain
statement

• Describing places and
location

2.2. Communicating actively and responding verbally
to others when describing leisure and social events,
asking for help, feedback and clarification when
needed
2.3. Sharing information, opinions as well as ask and
answer questions while speaking in public
3.1. Reading grade level narrative and short
informative texts for a variety of purposes (reading
for information, or pleasure)
3.2. Reading grade level short narrative and
informative texts to determine the main idea, the
theme of a text and draw simple inferences and
conclusions

Number
Weeks
of periods
12 periods

3 weeks

• Making plans for the
future

• Asking and answering
questions about events
in the past and present
• Shopping
• Schools in the past
• Communication
• Anything, something
• Coordinating
conjunctions: ‘and’ and
‘but’
• Past simple
• Prepositions of place
• ‘going to’ for future
plans

3.3. Showing interest and curiosity while reading
different texts, (fiction/nonfiction) and expressing his/
her opinion related to them
4.2. Producing a simple short paragraph/story , using
correct spelling strategies , punctuation marks and
grammatical rules in different formats with cues
4.4. Writing words and sentences about good
behaviour in public places
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Title of the LUs
(learning units)
3. Weather and
Climate

Specific Competences

Learning content

1.1. Listening to various narrative texts with randomly
structured sequences and putting them in the right
order

• Talking about events in
the past.

1.3. Showing interest in various listening materials
from different sources and for different purposes,
formulating opinions or reasons for a certain
statement
2.1. Communicating with others using language
learned in grades 1 to5 and different speech acts
appropriate to the situation
2.2. Communicating actively and responding verbally
to others when describing leisure and social events,
asking for help, feedback and clarification when
needed
2.4.Using their knowledge and abilities acquired in
other subjects for making a presentation about our
Universe
3.2. Reading grade level short narrative and
informative texts to determine the main idea, the
theme of a text and draw simple inferences and
conclusions
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• Talking about the
weather
• Giving advice
• Expressing possibility
• Talking about factual
information
• Weather and climate
• Weather forecast
• Past simple
• Coordinating
conjunctions: ‘so’ and
‘or’

Number
Weeks
of periods
11 periods

2 3/4
weeks

Title of the LUs
(learning units)

Specific Competences

Learning content

3.3. Showing interest and curiosity while
reading different texts, (fiction/nonfiction) and
expressing his/her opinion related to them

• Modal verb ‘should’ for
giving advice

4.2. Producing a simple short paragraph/story, using
correct spelling strategies, punctuation marks and
grammatical rules in different formats with cues

Number
Weeks
of periods

• Modal verb ‘might’ for
expressing possibility

4.4. Writing words and sentences about good
behaviour in public places
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Title of the LUs
(learning units)
4. Read to Lead

Specific Competences

Learning content

1.2.1. Listening to recognize the relationships
between words and sentences and understand the
meaning of short texts

• Talking about events in
the past

1.3. Showing interest in various listening materials
from different sources and for different purposes,
formulating opinions or reasons for a certain
statement

• Talking about books

2.2. Communicating actively and responding verbally
to others when describing leisure and social events,
asking for help, feedback and clarification when
needed

• Books

2.4. Using their knowledge and abilities acquired in
other subjects for making a presentation about our
Universe
3.1. Reading grade level narrative and short
informative texts for a variety of purposes (reading
for information, or pleasure)
3.4. Reading and understanding short scientific texts
to describe the universe
4.1. Writing a short text using pictures. words or
guide questions correctly
4.2. Producing a simple short paragraph/story, using
correct spelling strategies, punctuation marks and
grammatical rules in different formats with cues
4.4. Writing words and sentences about good
behaviour in public places
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• Expressing gratitude
• Expressing likes and
dislikes
• Reading
• Charity
• Too and enough
• Past simple with
sequence adverbs
• Modal verb: would/
wouldn’t

Number
Weeks
of periods
11 periods

2 3/4
weeks

Second Semester:

Title of the LUs
(learning units)

Curriculum and Curriculum Standards for Primary Education
Annual Planning for Grade Five
New fun with English (5 B)
Specific Competences

Learning content

Adjustment period after the spring break ,reactivating students intake of English
5. Travel to
1.3. Showing interest in various listening materials • Welcoming people
Explore
from different sources and for different purposes, • Describe what has just
formulating opinions or reasons for a certain
happened
statement
• Describe a place
1.4. Identifying certain facts about old and modern
Kuwait and its role in the World
2.1. Communicating with others using language
learned in grades 1 to5 and different speech acts
appropriate to the situation
2.2. Communicating actively and responding
verbally to others when describing leisure and social
events, asking for help, feedback and clarification
when needed
2.4. Using their knowledge and abilities acquired
in other subjects for making a presentation about
our Universe
3.2. Reading grade level short narrative and
informative texts to determine the main idea, the
theme of a text and draw simple inferences and
conclusions

Number
Weeks
of periods
2 periods

1/2 week

12 periods 3weeks

• Ask for and give directions
• Talk about travelling and
continents
• Talking about factual
information
• Terminals of the airport
• Safety rules on the plane
• Travelling
• Continents
• Present perfect with just
• Prepositions of place
• Wh questions
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Title of the LUs
(learning units)

Specific Competences

Learning content

3.3. Showing interest and curiosity while
reading different texts, (fiction/nonfiction) and
expressing his/her opinion related to them

• Prepositions of time: in, on
& at

4.1. Writing a short text using pictures. words or
guide questions correctly
4.3. Showing interest in writing a short text bout
different topics.
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• Present simple

Number
Weeks
of periods

Title of the LUs
(learning units)

Specific Competences

6. Cultures and 1.2.1. Listening to recognize the relationships
Traditions
between words and sentences and understand the
meaning of short texts

Learning content
• Asking for and giving
directions
• Directions

1.4. Identifying certain facts about old and modern
Kuwait and its role in the World

• Food

2.2. Communicating actively and responding
verbally to others when describing leisure and social
events, asking for help, feedback and clarification
when needed

12 periods

3 weeks

• Locating things using maps

1.2.2. Listening and properly reacting to complex
instructions containing active verbs, prepositions
and words indicating location etc.

2.1. Communicating with others using language
learned in grades 1 to5 and different speech acts
appropriate to the situation

Number
Weeks
of periods

• Cultures and traditions
• Costumes
• Festivals
• Simple Past
• Wh Questions
• Imperatives
• Directions

3.1. Reading grade level narrative and short
informative texts for a variety of purposes (reading
for information, or pleasure)
3.2. Reading grade level short narrative and
informative texts to determine the main idea, the
theme of a text and draw simple inferences and
conclusions
4.1. Writing a short text using pictures. words or
guide questions correctly
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Title of the LUs
(learning units)

Specific Competences
4.2. Producing a simple short paragraph/story,
using correct spelling strategies , punctuation
marks and grammatical rules in different formats
with cues
4.3. Showing interest in writing a short text bout
different topics.
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Learning content

Number
Weeks
of periods

Title of the LUs
(learning units)
7. Health Care

Specific Competences

Learning content

1.1. Listening to various narrative texts with
randomly structured sequences and putting them
in the right order

• Talking about scientific
facts

1.3. Showing interest in various listening materials
from different sources and for different purposes,
formulating opinions or reasons for a certain
statement

• Giving advice

2.1. Communicating with others using language
learned in grades 1 to5 and different speech acts
appropriate to the situation
2.3. Sharing information, opinions as well as ask
and answer questions while speaking in public

Number
Weeks
of periods
11 periods

2 3/4
weeks

• Describing human body
• Healthy teeth
• Human body
• Five senses
• Present simple
• First if conditional
• Plurals

3.2. Reading grade level short narrative and
informative texts to determine the main idea, the
theme of a text and draw simple inferences and
conclusions
3.3. Showing interest and curiosity while
reading different texts, (fiction/nonfiction) and
expressing his/her opinion related to them
4.1. Writing a short text using pictures. words or
guide questions correctly
4.3. Showing interest in writing a short text bout
different topic
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Title of the LUs
(learning units)
8. Sports and
Technology

Specific Competences
1.2.1. Listening to recognize the relationships
between words and sentences and understand the
meaning of short texts

• Describing actions

1.4. Identifying certain facts about old and modern
Kuwait and its role in the World

• Listing advice

2.1. Communicating with others using language
learned in grades 1 to5 and different speech acts
appropriate to the situation

• Sports

2.3. Sharing information, opinions as well as ask
and answer questions while speaking in public
3.1. Reading grade level narrative and short
informative texts for a variety of purposes (reading
for information, or pleasure)
4.2. Producing a simple short paragraph/story,
using correct spelling strategies, punctuation
marks and grammatical rules in different formats
with cues
4.4. Writing words and sentences about good
behaviour in public places
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Learning content
• Saying what people are
good at / not good at
• Talking about technology
• Activities
• Technology
• Video games
• Fitness
• Good at
• Present continuous

Number
Weeks
of periods
11 periods

2 3/4
weeks

ELT General Supervision

Unit plan
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Unit (1)
Unit
title

Specific Competences
to be developed

1. Our Heritage, Our Pride

1.1. Listening to various
narrative texts with
randomly structured
sequences and putting
them in the right order
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1.2.2. Listening and
properly reacting to
complex instructions
containing active verbs,
prepositions and words
indicating location etc.
1.4. Identifying certain facts
about old and modern
Kuwait and its role in the
World

Number of teaching periods (12)
Standards to be
achieved by the end
of unit one pupils are
expected to

Suggested Learning
Activities

1.1. Order events correctly
of a randomly structured
short story resorting
to a series of pictures
representing these events
or simply list the events

- Group work in which
they should build up on
complex instructions.

1.2.2. Listen and react to
instructions that contain
active verbs, prepositions,
words indicating location
etc.

- Develop a project
concerning Life in old
Kuwait

1.4. Listen to identify
simple facts in a text about
“ Old and new Kuwait”

2.1. Engage in
communicative activities
2.1. Communicating with
in the classroom related
others using language
to sports, books, art etc.,
learned in grades 1 to5
using different strategies
and different speech acts
appropriate to the situation learned (give/receive
directions; agreement/
disagreement etc.)

- Role play in group:
students give each other
complex instructions.

- Use internet to find
information about artistic
places in Kuwait.
- Perform dialogues with
the help of the teacher.
- Engage pupils in ask and
answer activities about
topics related to Kuwait,
places in Kuwait, traits of
Kuwaiti people in the past
etc.
- Describe pictures of
places.

Resources
Grouping
(individual
work, pair
work, etc.)
- Materials
Resources
(visual and
audio aids,
etc.)
ICT tools

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

Unit
title

Specific Competences
to be developed

1. Our Heritage, Our Pride

2.3. Sharing information,
opinions as well as ask and
answer questions while
speaking in public
3.1. Reading grade
level narrative and short
informative texts for
a variety of purposes
(reading for information, or
pleasure)
3.2. Reading grade
level short narrative
and informative texts to
determine the main idea,
the theme of a text and
draw simple inferences and
conclusions

Standards to be
achieved by the end
of unit one pupils are
expected to
2.3. Participate in group
conversation in order to
share information, opinions
and questions while
speaking in public, clearly,
openly, with appropriate
pace
3.1. Demonstrate
comprehension of a
variety of fiction and nonfiction grade level texts by
answering simple questions
related to them
3.2. Make simple
reasonable predictions
suggesting a suitable
title or ending to a story
/ inferring information / a
simple text using context
clues and resorting to
teacher’s support

Suggested Learning
Activities

Resources

Assessment
tools

- Respond to others in
certain events (e.g. Have
you ever been to…? Yes, I
have/ No, I haven’t)
- Make polite requests.
- Talk about events in the
past.
- Locate information by
answering questions
related to the texts.
- Make predictions from
pictures and titles (critical
thinking)
- Identify the main idea of a
text after reading.
- Choose a title (an
alternative title) for the
text.
- Stop reading the text
at teacher’s request and
predict “what will happen
next” (critical thinking)
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Unit
title

Specific Competences
to be developed

1. Our Heritage, Our Pride

4.1. Writing a short text
using pictures. words or
guide questions correctly
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4.3. Showing interest in
writing a short text about
different topics

Standards to be
achieved by the end
of unit one pupils are
expected to

Suggested Learning
Activities

4.1. Write a short
paragraph of 4-5 sentences
about own experience
(hobbies, events, travelling,
self, jobs daily routine and
family etc.) using guide
questions and pictures;
using proper prepositions
and other grammatical
structures

- Write sentences correctly
focusing on certain
grammar aspects after
discussion in smaller
groups.

4.3. Show interest while
writing a short paragraph
(4-5 sentences) about
own experience ( self,
family, jobs, hobbies, daily
routines , etc,

- Write sentences about
ancient Greeks.

- Compose a short
paragraph with several
simple sentences about
life in old Kuwait, trip to an
interesting place.

- Write a short paragraph
about own experience.

Resources

Assessment
tools

Unit (2)
Unit
title

Specific Competences
to be developed

2. From Old to New

1.2.1. Listening to
recognize the relationships
between words and
sentences and understand
the meaning of short texts
1.3. Showing interest in
various listening materials
from different sources and
for different purposes,
formulating opinions
or reasons for a certain
statement
2.2. Communicating
actively and responding
verbally to others when
describing leisure and
social events, asking
for help, feedback and
clarification when needed
2.3. Sharing information,
opinions as well as ask and
answer questions while
speaking in public

Number of teaching periods (12)
Standards to be
achieved by the end
of unit two pupils are
expected to

Suggested Learning
Activities

1.2.1. Recognize the
meaning of different words
and sentences in short
texts

– Listen to a story/personal
experiences and respond
to certain tasks in pairs or
groups

Grouping
(individual
work, pair
work, etc.)

1.3. Show interest and
give opinions/ideas when
listening to short texts
heard from the teacher or
different sources

– Listen to and reorder
a short text or a story
with randomly arranged
sequences

- Materials/

2.2. Communicate and
respond verbally when
Describing different
aspects of life in Kuwait
and provide clarification
when needed

– Choose suitable words
to complete the blanks in
different shorter sentence.

Resources

Resources
(visual and
audio aids,
etc.)
ICT tools

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

– Describe different
specific phenomena (e.g.
souqs, malls, shopping
places etc.), people,
places, things, and
2.3. Participate in group
events in Kuwait using
conversation in order to
share information, opinions adjectives during a group
conversation
and questions while
speaking in public, clearly, – Describe how people
openly, with appropriate
react in such occasions,
pace
using verbs.
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2. From Old to New

Unit
title

Specific Competences
to be developed

Standards to be
achieved by the end
of unit two pupils are
expected to

3.1. Reading grade
level narrative and short
informative texts for
a variety of purposes
(reading for information, or
pleasure)

3.1. Demonstrate
comprehension of a
variety of fiction and nonfiction grade level texts by
answering simple questions
related to them

3.2. Reading grade
level short narrative
and informative texts to
determine the main idea,
the theme of a text and
draw simple inferences and
conclusions

3.2. Make simple
reasonable predictions
suggesting a suitable
title or ending to a story
/ inferring information / a
simple text using context
clues and resorting to
teacher’s support

3.3. Showing interest and
curiosity while reading
different texts,
( fiction/nonfiction) and
expressing his/her opinion
related to them

Suggested Learning
Activities
– Express their own
opinions and raise
questions about chosen
topics.
– Talk about their personal
feelings about shopping
and places.
– Identify the main idea of
a text after reading.
– Choose a title (an
alternative title) for the
text.
– Stop reading the text
at teacher’s request and
predict “what will happen
next” (critical thinking)
– Take initiative in reading
aloud in the class when this
is requested by the teacher.
– Inquire about certain
information or meaning of
different words in the text.
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Resources

Assessment
tools

2. From Old to New

Unit
title

Specific Competences
to be developed

Standards to be
achieved by the end
of unit two pupils are
expected to

4.2. Producing a simple
short paragraph/story
, using correct spelling
strategies , punctuation
marks and grammatical
rules in different formats
with cues

4.2. Write a4-5 sentence
paragraph/story using
proper spelling strategies,
punctuations marks and
grammatical rules using
different formats with the
help of cues

4.4. Writing words and
sentences about good
behaviour in public places

4.4. Write about other
topics related to school
subjects” behaviour of a
good student in public
places”.

Suggested Learning
Activities

Resources

Assessment
tools

– Write a short paragraph
using pictures.
– Write a short paragraph,
after deciding the
sequences of the events.
– Write a short paragraph
with the help of guide
questions or guide words
with picture clues about
appropriate behaviours
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Unit (3)

Number of teaching periods (12)

Standards to be
Unit Specific Competences
achieved by the end
title
to be developed
of unit three pupils are
expected to

3. Weather and Climate

1.1. Listening to various
narrative texts with
randomly structured
sequences and putting
them in the right order
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1.3. Showing interest in
various listening materials
from different sources and
for different purposes,
formulating opinions
or reasons for a certain
statement

1.1.Order events correctly
of a randomly structured
short story resorting
to a series of pictures
representing these events
or simply list the events
1.3. Show interest and
give opinions/ideas when
listening to short texts
heard from the teacher or
different sources

2.1. Engage in
communicative activities
2.1. Communicating with
in the classroom related
others using language
to sports, books, art etc.,
learned in grades 1 to5
using different strategies
and different speech acts
appropriate to the situation learned (give/receive
directions; agreement/
2.2. Communicating
disagreement etc.)
actively and responding
2.2. Communicate and
verbally to others when
respond verbally when
describing leisure and
Describing different
social events, asking
aspects of life in Kuwait
for help, feedback and
clarification when needed. and provide clarification
when needed.

Suggested Learning
Activities

Resources

– Listen to a story/personal
experiences and respond
to certain tasks in pairs or
groups

Grouping
(individual
work, pair
work, etc.)

– Listen to and react to
a text by using simple
language functions such
as suggesting ideas,
giving advice, expressing
apologies and sympathy or
giving reasons for different
ideas presented (so; if;
because).

- Materials /
Resources
(visual and
audio aids,
etc.)

– Perform dialogues with the
help of the teacher.
– Engage pupils in ask and
answer activities
– about topics related to
weather and climate.
– Describe pictures of
different weather.
– Give advice to keep safe in
different weathers.

ICT tools

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

3. Weather and Climate

Standards to be
Unit Specific Competences
achieved by the end
title
to be developed
of unit three pupils are
expected to

Suggested Learning
Activities

2.4.Using their knowledge
and abilities acquired in
other subjects for making
a presentation about our
Universe

– Describe different specific
2.4. Present briefly what
the Universe means to him/ phenomena (e.g. dust
storm, rain etc. in Kuwait
her
using adjectives during a
3.2. Make simple
group conversation
reasonable predictions

3.2. Reading grade
level short narrative
and informative texts to
determine the main idea,
the theme of a text and
draw simple inferences and
conclusions

suggesting a suitable
title or ending to a story
/ inferring information / a
simple text using context
clues and resorting to
teacher’s support

– Describe how people react
in such occasions, using
verbs.

3.3. Show interest
in reading any ageappropriate materials
of familiar topics, using
context clues to determine
meanings of words in
simple texts and expressing
opinions about them

– I dentify the main idea of a
text after reading.

3.3. Showing interest and
curiosity while reading
different texts,
( fiction/nonfiction) and
expressing his/her opinion
related to them
4.2. Producing a simple
short paragraph/story,
using correct spelling
strategies, punctuation
marks and grammatical
rules in different formats
with cues

4.2. Write a4-5 sentence
paragraph/story using
proper spelling strategies
, punctuations marks and
grammatical rules using
different formats with the
help of cues

Resources

Assessment
tools

– Have a discussion about
climates and weather in the
Universe.

– Choose a title (an
alternative title) for the text.
– Sequence events in a
story.
– Stop reading the text at
teacher’s request and
– predict “what will happen
next’’(critical thinking)
– Take initiative in reading
aloud in the class when this
is requested by the teacher.
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Standards to be
Unit Specific Competences
achieved by the end
title
to be developed
of unit three pupils are
expected to

3. Weather and Climate

4.4. Writing words and
sentences about good
behaviour in public places

4.4. Write about other
topics related to school
subjects” behaviour of a
good student in public
places”.

Suggested Learning
Activities
– Read popular books for
children and discuss them.
– Inquire about certain
information or meaning of
different words in the text.
– Use picture clues in a text
provided by the teacher
to identify the meaning of
words.
– Express opinions in small
groups or in front of the
whole classroom related to
the text read.
– Write a short paragraph
using pictures.
– Write a short paragraph,
after deciding the
– sequences of the events.
– Write a short paragraph
with the help of guide
questions or guide words
with picture clues about
appropriate behaviours.
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Resources

Assessment
tools

Unit (4)
Unit Specific Competences
title
to be developed

4. Read to Lead

1.2.1. Listening to
recognize the relationships
between words and
sentences and understand
the meaning of short texts
1.3. Showing interest in
various listening materials
from different sources and
for different purposes,
formulating opinions
or reasons for a certain
statement
2.2. Communicating
actively and responding
verbally to others when
describing leisure and
social events, asking
for help, feedback and
clarification when needed
2.4. Using their knowledge
and abilities acquired in
other subjects for making
a presentation about our
Universe

Number of teaching periods (11)

Standards to be
achieved by the end
of unit four pupils are
expected to
1.2.1. Recognize the
meaning of different words
and sentences in short
texts
1.3. Show interest and
give opinions/ideas when
listening to short texts
heard from the teacher or
different sources
2.2. Communicate and
respond verbally when
Describing different
aspects of life in Kuwait
and provide clarification
when needed

Suggested Learning
Activities
– Choose suitable words
to complete the blanks in
different shorter sentence.
– Listen to a story/personal
experiences and respond
to certain tasks in pairs or
groups

Resources
Grouping
(individual
work, pair
work, etc.)
- Materials/
Resources
(visual and
audio aids,
etc.)

– Listen to and react to
a text by using simple
language functions such
ICT tools
as suggesting ideas,
expressing likes and dislikes,
gratitude or talking about
books.

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

– Describe different specific
phenomena (e.g. book fair,
2.4. Present briefly what
the Universe means to him/ different kinds of books
etc.), people, places, things,
her
and events in Kuwait using
adjectives during a group
conversation
– Describe how people react
in such occasions, using
verbs.
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4. Read to Lead

Unit Specific Competences
title
to be developed
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Standards to be
achieved by the end
of unit four pupils are
expected to

Suggested Learning
Activities
– “H. H. Sheikh Sabah
Al-Ahmad work collage” –
small presentation.

3.1. Reading grade
level narrative and short
informative texts for
a variety of purposes
(reading for information, or
pleasure)

3.1. Demonstrate
comprehension of a
variety of fiction and nonfiction grade level texts by
answering simple questions
related to them

3.4. Reading and
understanding short
scientific texts to describe
the universe

3.4. Read and comprehend – Have a discussion about
short scientific texts to
our humanitarian work in the
describe the universe to
Universe.
classmates
– Locate information by
4.1. Write a short
answering questions related
paragraph of 4-5 sentences to the text.
about own experience
– Make predictions from
(hobbies, events, travelling,
pictures and titles. (critical
self, jobs daily routine and
thinking)
family etc.) using guide
– Note main ideas of the
questions and pictures;
text they read.
using proper prepositions
and other grammatical
– Re-write sentences
structures
correctly focusing on certain
grammar aspects after
discussion in smaller groups.

4.1. Writing a short text
using pictures. words or
guide questions correctly

– Choosing a book and
describing it orally, using
images.

Resources

Assessment
tools

4. Read to Lead

Unit Specific Competences
title
to be developed

Standards to be
achieved by the end
of unit four pupils are
expected to

4.2. Producing a simple
short paragraph/story,
using correct spelling
strategies, punctuation
marks and grammatical
rules in different formats
with cues

4.2. Write a4-5 sentence
paragraph/story using
proper spelling strategies,
punctuations marks and
grammatical rules using
different formats with the
help of cues

4.4. Writing words and
sentences about good
behaviour in public places

4.4. Write about other
topics related to school
subjects” behaviour of a
good student in public
places”.

Suggested Learning
Activities

Resources

Assessment
tools

– Compose a short
paragraph with several
simple sentences about
books and book fair.
– Write a short paragraph
using pictures.
– Write a short paragraph
with the help of guide
questions or guide words
with picture clues about
appropriate behaviours.
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Unit (5)
Unit Specific Competences
title
to be developed

5. Travel to Explore

1.3. Showing interest in
various listening materials
from different sources and
for different purposes,
formulating opinions
or reasons for a certain
statement

Standards to be
achieved by the end
of unit five pupils are
expected to
1.3. Show interest and
give opinions/ideas when
listening to short texts
heard from the teacher or
different sources

Suggested Learning
Activities
– Listen to a story/personal
experiences and respond
to certain tasks in pairs or
groups

– Listen to and react to
a text by using simple
1.4. Listen to identify
simple facts in atext about language functions such
as welcoming people,
1.4. Identifying certain facts “ Old and new Kuwait”
describing what has just
about old and modern
2.1. Engage in
happened , asking for
Kuwait and its role in the
communicative activities
World
in the classroom related to directions and talking about
sports, books,art etc., using factual information.
2.1. Communicating with
different strategies learned – Listen to a story to
others using language
complete a table.
(give/receive directions;
learned in grades 1 to5
agreement/ disagreement – Perform dialogues with the
and different speech acts
appropriate to the situation etc.)
help of the teacher.
2.2. Communicating
actively and responding
verbally to others when
describing leisure and
social events, asking
for help, feedback and
clarification when needed
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Number of teaching periods (12)

2.2. Communicate and
respond verbally when
Describing different
aspects of life in Kuwait
and provide clarification
when needed

– Engage pupils in ask and
answer activities about
topics related to traveling,
airport, directions etc.
– Describe pictures of
places.

Resources
Grouping
(individual
work, pair
work, etc.)
- Materials/
Resources
(visual and
audio aids,
etc.)
ICT tools

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

Unit Specific Competences
title
to be developed

Standards to be
achieved by the end
of unit five pupils are
expected to

Suggested Learning
Activities

Resources

Assessment
tools

– Give directions to reach
2.4. Present briefly what
the Universe means to him/ places using
her
– prepositions (E.g. next to/
in front of etc.)
3.2. Make simple
reasonable predictions
– Respond to others in
suggesting a suitable
3.2. Reading grade
certain events (e.g. How
title or ending to a story
level short narrative
can I get to gate no.? Go
/ inferring information / a
and informative texts to
straight and turn left.)
simple text using context
determine the main idea,
– Describe how people react
clues and resorting to
the theme of a text and
in certain occasions, using
draw simple inferences and teacher’s support
verbs.
conclusions
3.3. Show interest
– Choosing a place at the
in reading any age3.3. Showing interest and
airport and describing it
appropriate materials
curiosity while reading
orally, using images.
of familiar topics, using
different texts,
context clues to determine – Have a discussion about
( fiction/nonfiction) and
our airport in different
expressing his/her opinion meanings of words in
simple texts and expressing countries in the Universe.
related to them
opinions about them
– Identify the main idea of a
text after reading.

5. Travel to Explore

2.4. Using their knowledge
and abilities acquired in
other subjects for making
a presentation about our
Universe

– Choose a title (an
alternative title) for the text.
– Sequence events in a
story.
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Unit Specific Competences
title
to be developed
4.1. Writing a short text
using pictures. words or
guide questions correctly

5. Travel to Explore

4.3. Showing interest in
writing a short text bout
different topic

Standards to be
achieved by the end
of unit five pupils are
expected to
4.1. Write a short
paragraph of 4-5 sentences
about own experience
(hobbies, events, travelling,
self, jobs daily routine and
family etc.) using guide
questions and pictures;
using proper prepositions
and other grammatical
structures
4.3.Show interest while
writing a short paragraph
(4-5 sentences) about
own experience ( self,
family, jobs, hobbies, daily
routines , etc.

Suggested Learning
Activities
– Stop reading the text at
teacher’s request and
– predict “”what will happen
next’’(critical thinking)
– Inquire about certain
information or meaning of
different words in the text.
– Use picture clues in a text
provided by the teacher
to identify the meaning of
words.
– Express opinions in small
groups or in front of the
whole classroom related to
the text read.
– Re-write sentences
correctly focusing on certain
grammar aspects after
discussion in smaller groups.
– Compose a short
paragraph with several
simple sentences about
events and travelling.
– Write a short paragraph
about own experience.
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Resources

Assessment
tools

Unit (6)
Unit Specific Competences
title
to be developed

6. Cultures and Traditions

1.2.1. Listening to
recognize the relationships
between words and
sentences and understand
the meaning of short texts
1.2.2. Listening and
properly reacting to
complex instructions
containing active verbs,
prepositions and words
indicating location etc.

Number of teaching periods (11)
Standards to be
achieved by the end
of unit six pupils are
expected to

1.2.1. Recognize the
meaning of different words
and sentences in short
texts
1.2.2. Listen and react to
instructions that contain
active verbs, prepositions,
words indicating location
etc.

1.4. Listen to identify
simple facts in a text about
1.4. Identifying certain facts “ Old and new Kuwait”
about old and modern
2.1. Engage in
Kuwait and its role in the
communicative activities
World
in the classroom related
2.1. Communicating with
others using language
learned in grades 1 to5
and different speech acts
appropriate to the situation

to sports, books, art etc.,
using different strategies
learned (give/receive
directions; agreement/
disagreement etc.)

Suggested Learning
Activities
– Listen to the story and
choose the correct answer.
– Listen to a story and
answer detailed questions.
– Choose suitable words
to complete the blanks in
different shorter sentence.
– Group work in which they
should build up on complex
instructions.

Resources
Grouping
(individual
work, pair
work, etc.)
- Materials/
Resources
(visual and
audio aids,
etc.)
ICT tools

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

– Role play in group:
students give each other
complex instructions.
– Search the net to get
information about what to
do when you get lost. Then
present it to the class.
– Perform dialogues with the
help of the teacher.
– Engage pupils in ask and
answer activities about
giving and asking for
directions
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Unit Specific Competences
title
to be developed

6. Cultures and Traditions

2.2. Communicating
actively and responding
verbally to others when
describing leisure and
social events, asking
for help, feedback and
clarification when needed
3.1. Reading grade
level narrative and short
informative texts for
a variety of purposes
(reading for information, or
pleasure)

Standards to be
achieved by the end
of unit six pupils are
expected to

Suggested Learning
Activities

2.2. Communicate and
respond verbally when
Describing different
aspects of life in Kuwait
and provide clarification
when needed

– Describe pictures of
places.

3.1. Demonstrate
comprehension of a
variety of fiction and nonfiction grade level texts by
answering simple questions
related to them

– Describe different specific
topics (e.g. different
cultures, traditions,
costumes, food etc.),
people, places, things, and
events in Kuwait and other
countries in the universe
using adjectives during a
group conversation.

3.2. Make simple
reasonable predictions
3.2. Reading grade
suggesting a suitable
level short narrative
title or ending to a story
and informative texts to
/ inferring information / a
determine the main idea,
simple text using context
the theme of a text and
draw simple inferences and clues and resorting to
teacher’s support
conclusions

– Give directions to reach
places directions (E.g. in the
north, in the south, go east
etc.)

– Locate information by
answering questions related
to the text.
– Make predictions from
pictures and titles. (critical
thinking)
– Identify the main idea of a
text after reading.
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Resources

Assessment
tools

Unit Specific Competences
title
to be developed

6. Cultures and Traditions

4.1. Writing a short text
using pictures. words or
guide questions correctly
4.2. Producing a simple
short paragraph/story,
using correct spelling
strategies , punctuation
marks and grammatical
rules in different formats
with cues
4.3. Showing interest in
writing a short text bout
different topic

Standards to be
achieved by the end
of unit six pupils are
expected to
4.1. Write a short
paragraph of 4-5 sentences
about own experience
(hobbies, events, travelling,
self, jobs daily routine and
family etc.) using guide
questions and pictures;
using proper prepositions
and other grammatical
structures

Suggested Learning
Activities

Resources

Assessment
tools

– Choose a title (an
alternative title) for the text.
– Write a short paragraph
with the help of guiding
questions and words
suggested by the teacher.
– Write a short paragraph
about own experience.

4.2. Write a4-5 sentence
paragraph/story using
proper spelling strategies,
punctuations marks and
grammatical rules using
different formats with the
help of cues
4.3. Show interest while
writing a short paragraph
(4-5 sentences) about
own experience ( self,
family, jobs, hobbies, daily
routines , etc.
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Unit (7)

Number of teaching periods (12)

Standards to be
Unit Specific Competences achieved by the end of
title
to be developed
unit seven pupils are
expected to

7. Health Care

1.1. Listening to various
narrative texts with
randomly structured
sequences and putting
them in the right order
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1.3. Showing interest in
various listening materials
from different sources and
for different purposes,
formulating opinions
or reasons for a certain
statement

Suggested Learning
Activities

Resources

1.1. Order events correctly
of a randomly structured
short story resorting
to a series of pictures
representing these events
or simply list the events

– Listen to story to decide
if the sentences are true or
false then correct the false
ones.

Grouping
(individual
work, pair
work, etc.)

– Listen to a story to answer
questions related to it.

- Materials/

1.3. Show interest and
give opinions/ideas when
listening to short texts
heard from the teacher or
different sources

– Listen to a story/personal
experiences and respond
to certain tasks in pairs or
groups

2.1. Engage in
communicative activities
2.1. Communicating with
in the classroom related
others using language
to sports, books, art etc.,
learned in grades 1 to5
using different strategies
and different speech acts
appropriate to the situation learned (give/receive
directions; agreement/
disagreement etc.)

– Listen to and react to
a text by using simple
language functions such as
talking about scientific facts,
describe human body and
give advice.
– Perform dialogues with the
help of the teacher.
– Engage pupils in ask and
answer activities about
topics related to scientific
facts, human body, health
care etc.

Resources
(visual and
audio aids,
etc.)
ICT tools

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

Standards to be
Unit Specific Competences achieved by the end of
title
to be developed
unit seven pupils are
expected to

7. Health Care

2.3. Sharing information,
opinions as well as ask and
answer questions while
speaking in public
3.2. Reading grade
level short narrative
and informative texts to
determine the main idea,
the theme of a text and
draw simple inferences and
conclusions
3.3. Showing interest and
curiosity while reading
different texts,
( fiction/nonfiction) and
expressing his/her opinion
related to them

2.3. Participate in group
conversation in order to
share information, opinions
and questions while
speaking in public, clearly,
openly, with appropriate
pace
3.2. Make simple
reasonable predictions
suggesting a suitable
title or ending to a story
/ inferring information / a
simple text using context
clues and resorting to
teacher’s support
3.3. Show interest
in reading any ageappropriate materials
of familiar topics, using
context clues to determine
meanings of words in
simple texts and expressing
opinions about them

Suggested Learning
Activities

Resources

Assessment
tools

– Describe pictures of
human body and skeleton.
– Respond to others in
certain events (e.g. I’m not
feeling well. Why don’t you
see a doctor?).
– Talk about their personal
feelings
– Identify the main idea of a
text after reading.
– Choose a title (an
alternative title) for the text.
– Inquire about certain
information or meaning of
different words in the text.
– Use picture clues in a text
provided by the teacher
to identify the meaning of
words.
– Express opinions in small
groups or in front of the
whole classroom related to
the text read.
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Standards to be
Unit Specific Competences achieved by the end of
title
to be developed
unit seven pupils are
expected to
4.1. Writing a short text
using pictures. words or
guide questions correctly.

7. Health Care

4.3. Showing interest in
writing a short text bout
different topics.
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4.1. Write a short
paragraph of 4-5 sentences
about own experience
(hobbies, events, travelling,
self, jobs daily routine and
family etc.) using guide
questions and pictures;
using proper prepositions
and other grammatical
structures.
4.3. Show interest while
writing a short paragraph
(4-5 sentences) about
own experience (self,
family, jobs, hobbies, daily
routines, etc.

Suggested Learning
Activities
– Re-write sentences
correctly focusing on certain
grammar aspects after
discussion in smaller groups.
– Compose a short
paragraph with several
simple sentences about
health care and human
body.
– Write a short paragraph
about own experience.

Resources

Assessment
tools

Unit (8)
Unit Specific Competences
title
to be developed

8. Sports and Technology

1.2.1. Listening to
recognize the relationships
between words and
sentences and understand
the meaning of short texts
1.4. Identifying certain
facts about old and
modern Kuwait and its role
in the World

Number of teaching periods (12)

Standards to be
achieved by the end
of unit eight pupils are
expected to
1.2.1. Recognize the
meaning of different words
and sentences in short
texts
1.4. Listen to identify
simple facts in a text about
“ Old and new Kuwait”

2.1. Engage in
communicative activities
in the classroom related
2.1. Communicating with
to sports, books, art etc.,
others using language
using different strategies
learned in grades 1 to5
learned (give/receive
and different speech acts
appropriate to the situation directions; agreement/
disagreement etc.)
2.3. Sharing information,
opinions as well as ask and 2.3. Participate in group
conversation in order to
answer questions while
share information, opinions
speaking in public
and questions while
speaking in public, clearly,
openly, with appropriate
pace

Suggested Learning
Activities
– Listen to the story and
choose the correct answer.
– Listen to a story and
answer detailed questions.
– Choose suitable words
to complete the blanks in
different shorter sentence.
– Group work in which they
should build up on complex
instructions.

Resources
Grouping
(individual
work, pair
work, etc.)
- Materials/
Resources
(visual and
audio aids,
etc.)
ICT tools

Assessment
tools
• Worksheets
• Projects
• Quizzes
• Portfolio
• Questions
• Observation
• ICT tools
• Oral
presentation

– Role play in group:
students give each other
complex instructions.
– Search the net to get
information about apps
that can help people have
a healthy lifestyle, then
present it to the class.
– Perform dialogues with
the help of the teacher.
– Engage pupils in ask and
answer activities about
topics related to their daily
life: sports, technology etc.
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Standards to be
achieved by the end
of unit eight pupils are
expected to

3.1. Reading grade
level narrative and short
informative texts for
a variety of purposes
(reading for information, or
pleasure)

3.1. Demonstrate
comprehension of a
variety of fiction and nonfiction grade level texts by
answering simple questions
related to them

– Describe pictures of sports
and activities.

4.2. Producing a simple
short paragraph/story,
using correct spelling
strategies, punctuation
marks and grammatical
rules in different formats
with cues

4.2. Write a4-5 sentence
paragraph/story using
proper spelling strategies,
punctuations marks and
grammatical rules using
different formats with the
help of cues

– Locate information by
answering questions related
to the text.

4.4. Writing words and
sentences about good
behaviour in public places

4.4. Write about other
topics related to school
subjects” behaviour of a
good student in public
places”.

8. Sports and Technology

Unit Specific Competences
title
to be developed

Suggested Learning
Activities

– Respond to others in
certain events (e.g. What are
you good at? I’m good at …
etc.).

– Make predictions from
pictures and titles.(critical
thinking).
– Write a short paragraph
using pictures.
– Write a short paragraph,
after deciding the
– sequences of the events.
– Write a short paragraph
with the help of guide
questions or guide words
with picture clues about
appropriate behaviours.
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Resources

Assessment
tools

Synopsis 5A

1. Our Heritage,
Our Pride

Unit
title

2. From Old to New

Unit
title

Curriculum standard to
be Attained
L

S

R

1.1

2.1

3.1

4.1

1.2.1 2.2

3.2

4.2

1.2.2 2.3

3.3

4.3

1.3

3.4

4.4

2.4

W

1.4

Curriculum standard to
be Attained
L

S

R

1.1

2.1

3.1

4.1

1.2.1 2.2

3.2

4.2

1.2.2 2.3

3.3

4.3

1.3

3.4

4.4

1.4

2.4

W

Speech Acts
• Making polite requests

Language Structure
Vocabulary

• Failaka

• Talking about the past

• Kuwait in the past

• Asking for and giving
information

• Traditional games

• Asking and answering
questions  about events
in the past and the
present

Grammar

Speech Acts
• Talking about shopping

• Present simple
• Past simple
• Present perfect

Language Structure
Vocabulary

• Shopping
• Schools in the past
• Communication

Grammar

• Anything, something
• Coordinating
conjunctions: ‘and’
and ‘but’
• Past simple
• Prepositions of place
• ‘going to’ for future
plans

• Making plans for the
future
• Describing places and
location
• Asking and answering
questions  about events
in the past and present
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3. Weather and Climate

Unit
title

4. Read to Lead

Unit
title
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Curriculum standard to
be Attained
L

S

R

1.1

2.1

3.1

4.1

1.2.1 2.2

3.2

4.2

1.2.2 2.3

3.3

4.3

1.3

3.4

4.4

2.4

W

1.4

Curriculum standard to
be Attained
L

S

R

1.1

2.1

3.1

4.1

1.2.1 2.2

3.2

4.2

1.2.2 2.3

3.3

4.3

1.3

3.4

4.4

1.4

2.4

W

Speech Acts
• Talking about events in
the past.

Language Structure
Vocabulary

• Weather and climate
• Weather forecast

Grammar

• Past simple
• Coordinating
conjunctions: ‘so’ and
‘or’
• Modal verb ‘should’
for giving advice
• Modal verb ‘might’ for
expressing possibility

• Talking about the
weather
• Giving advice
• Expressing possibility
• Talking about factual
information

Language functions
(Speech Acts)
• Talking about events in
the past

Language Structure
Vocabulary

• Reading
• Books
• Charity

Grammar

• Too and enough
• Past simple with
sequence adverbs
• Modal verb: would/
wouldn’t

• Expressing gratitude
• Talking about books
• Expressing likes and
dislikes

Synopsis 5B

5. Travel to Explore

Unit
title

6. Cultures and
Traditions

Unit
title

Curriculum standard to
be Attained

• Welcoming people

Language Structure
Vocabulary

• Terminals of the airport

L

S

R

1.1

2.1

3.1

4.1

• Describe what has just
happened

• Safety rules on the
plane

1.2.1 2.2

3.2

4.2

• Describe a place

• travelling

1.2.2 2.3

3.3

4.3

• continents

1.3

3.4

4.4

• Ask for and give
directions

2.4

W

Speech Acts

Grammar

• Present perfect with
just
• Prepositions of place
• Wh questions
• Prepositions of time: in,
on & at
• Present simple

• Talk about travelling and
continents

1.4

• Talking about factual
information

Curriculum standard to
be Attained
L

S

R

1.1

2.1

3.1

4.1

1.2.1 2.2

3.2

4.2

1.2.2 2.3

3.3

4.3

1.3

3.4

4.4

1.4

2.4

W

Speech Acts
• Asking for and giving
directions

Language Structure
Vocabulary

•
•
•
•
•

Directions
Cultures and traditions
Costumes
Food
Festivals

Grammar

•
•
•
•

Simple Past
Wh Questions
Imperatives
Directions

• Locating things using
maps
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7. Health Care

Unit
title

8. Sports and
Technology

Unit
title
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Curriculum standard to
be Attained

• Talking about scientific
facts

L

S

R

1.1

2.1

3.1

4.1

• Describing human body

1.2.1 2.2

3.2

4.2

• Giving advice

1.2.2 2.3

3.3

4.3

1.3

3.4

4.4

2.4

W

Speech Acts

1.4

Curriculum standard to
be Attained

• Describing actions

S

R

1.1

2.1

3.1

4.1

• Saying what people are
good at / not good at

1.2.1 2.2

3.2

4.2

• Listing advice

1.2.2 2.3

3.3

4.3

• Talking about technology

1.3

3.4

4.4

1.4

Vocabulary

• Healthy teeth
• Human body
• Five senses

Grammar

• Present simple
• First if conditional
• Plurals

Language functions
(Speech Acts)

L

2.4

W

Language Structure

Language Structure
Vocabulary

•
•
•
•
•

Sports
Activities
Technology
Video games
Fitness

Grammar

• Good at
• Present continuous

Minimum Words to be Taught
Unit 1
1

heritage

noun

13

weaving

noun

2

pride

noun

14

factory

noun

3

study

verb

15

ancient

adjective

4

university

noun

16

pot

noun

5

carry

verb

17

machine

noun

6

electricity

noun

18

hospitality

noun

7

paraffin lamp

noun

19

amazed

adjective

8

light

verb

20

co-operative

adjective

9

touristic

adjective

21

obey

verb

10

centre

noun

22

respect

verb

11

artistic

adjective

23

kindly

adverb

12

mainly

adverb

24

Industry

noun
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Minimum Words to be Taught
Unit 2

88

1

interesting

adjective

14

co-operative
society

noun

2

especially

adverb

15

public

noun

3

excited

adjective

16

store

noun

4

decide

verb

17

cultural

adjective

5

experience

noun

18

complexes

noun

6

sparkling

adjective

19

natural

adjective

7

pair of

noun

20

robot

noun

8

joyfully

adverb

21

robotic

adjective

9

suggest

verb

22

fantastic

adjective

10

amazingly

adverb

23

relax

verb

11

parking lot

noun

24

rest

verb

12

cheerful

adjective

25

fantastic

adjective

13

cheerfully

adverb

Minimum Words to be Taught
Unit 3
1

climate

noun

13

breathe

verb

2

forecast

noun

14

emergency
service

noun

3

snowstorm

noun

15

paramedic

noun

4

truck

noun

16

dust storm

noun

5

clear

verb

17

put on

Ph verb

6

icy

adjective

18

turn on

verb

7

heavily

adverb

19

department

noun

8

hero

noun

20

mass media

noun

9

imaginary

adjective

21

predict

verb

10

power

noun

22

system

noun

11

suddenly

adverb

23

atmosphere

noun

12

faint

verb

24

agency

noun
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Minimum Words to be Taught
Unit 4

90

1

book fair

noun

12

cover

noun

2

dictionary

noun

13

page

noun

3

spell

verb

14

honour

noun/ verb

4

scary

adjective

15

publish

verb

5

show

verb

16

Humanitarian
Leader

noun

6

delightedly

adverb

17

chapter

noun

7

eagerly

adverb

18

index

noun

8

warmly

adverb

19

biography

noun

9

deeply

adverb

20

generous

adjective

10

kind

adjective/ noun

21

generosity

noun

11

borrow

verb

22

wisdom

noun

Minimum Words to be Taught
Unit 5
1

arrivals lounge noun

13

destination

noun

2

surprise

noun

14

attendant

noun

noun

15

exit

noun

noun

16

mask

noun

3
4

passport
control
departure
lounge

5

baggage hall

noun

17

vest

noun

6

check in

verb

18

ocean

noun

7

flight

noun

19

continent

noun

8

aboard

adverb

20

populated

adjective

9

belt

noun

21

fossil

noun

10

fasten

verb

22

certainly

adverb

11

wish

verb

23

wealthy

adjective

12

passenger

noun
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Minimum Words to be Taught
Unit 6

92

1

south

noun

13

navigation

noun

2

step

noun

14

navigate

verb

3

pond

noun

15

invention

noun

4

west

noun

16

shipwright

noun

5

north

noun

17

shoemaker

noun

6

east

noun

18

water vendor

noun

7

treasure

noun

19

safari

noun

8

directions

noun

20

Swahili

noun

9

compass

noun

21

barbeque

noun

10

accurately

adverb

22

flavoured

adjective

11

follow

verb

23

spicy

adjective

12

equally

adverb

24

lentil

noun

Minimum Words to be Taught
Unit 7
1

dentist

noun

14

rib

noun

2

appointment

noun

15

nerve

noun

3

note

noun

16

support

verb

4

twice

adverb

17

adult

noun

5

light

noun

18

gum

noun

6

toothache

noun

19

brave

adjective

7

fillings

noun

20

explore

verb

8

sense organs

noun

21

pleasant

adjective

9

clear

adjective

22

gently

adverb

10

become

verb

23

intelligent

adjective

11

make up

Phrasal verb

24

hesitate

verb

12

skeleton

noun

25

bravely

adverb

13

skull

noun

26

goose/geese

noun
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Minimum Words to be Taught
Unit 8

94

1

stretch

verb

12

training

noun

2

size

noun

13

lifestyle

noun

3

technology

noun

14

muscle

noun

4

take care

Phrasal verb

15

skill

noun

5

device

noun

16

self-defense

noun

6

wearable

adjective

17

confident

adjective

7

smartwatch

noun

18

trap

noun

8

calorie

noun

19

rod

noun

9

track

verb

20

patient

adjective

10

rate

noun

21

athletic

adjective

11

download

verb

Grammar Review 5A
Page 20

Use the following modal verbs to ask someone politely to do
some thing for us
can

could

would

Can you carry the
box, please?

Could you stay
with us?

Would you like to
come to my house?

Page 22
I
You
He / She / It
We / They

had
ate
used
bought

......................................
......................................

Example: They had old houses.
I
You
He / She / It
We / They

didn’t

have
eat
use
buy

......................................
......................................

Example: They didn’t have modern houses.
Page 23
Capital letters
We start a sentence with  a capital letter
Example : He  goes to school everyday.
We use capital letter with names and countries
Example : Fahad , Kuwait, Yasmeen, Bahrain..
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Grammar Review 5A
Page 25

How to
Change
Adjectives
to Nouns

good

ness

goodness

great

ness

greatness

kind

ness

kindness

Page 27
To ask about what happened at any time in the past use:
have /
has

+

Verb 3

=

Example:
The boy has found
his book

Page 35
Adverbs
We can make adverbs by simply adding –ly to an
adjective
Example “beautiful
beautifully
Cheerful
Cheerfully
( The boy laughed cheerfully)
Page 35
Use and  / but
Ex: Ahmad bought a blanket  and a pillow but he didn’t buy food
Page 41
Compound nouns
We can have compound nouns when we put two nouns together
Example: rain + fall = rainfall
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Page 20

Grammar Review 5B

The preposition of place is used to refer to a place where something
or someone is located.

Page 23
The prepositions of time is used to refer to the actual time something
takes place.
The prepositions of time ( IN-ON-AT )

IN
ON

Example:

in summer
in the morning
in May 2019

Example:

on Tuesday
on 25 Dec. 2018
on my birthday

Example:

at 3 o’clock
at 10:30 a.m.
at bedtime

AT

Page 29
We use imperatives when we want to give directions

Examples
Go north!

Go south!

Go east!

Go west!
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Page 33
We use past simple to talk about a completed action in a time
before now
Positive Form
Subject + Verb2

Yes/No Questions
Did + Subject +
Verb1

Positive Form

Example
- He washed his
car yesterday.

Example

Subject +
did not + Verb1

Positive Form

Did he wash his
car yesterday?
- Yes, he did.
- No, he didn’t.

Question word
+ did + Subject
+ Verb1

Example
He did not
wash his car
yesterday.

Example
When did he
wash his car?
- He washed his
car yesterday.

Page 37
The pronunciation of the words that end with –s depends on the final consonant
The following -s is
pronounced as /iz/:
(ce- s- x- z-ss -ch- sh- ge)
Example: races and
watches

The following -s is
pronounced as /s/:
(p- k- t- f- ph- th)
Example: books and
hats

The following -s is
pronounced as /z/:
(b- d- g- l- m- n- ng- r- v- y)
Example: bags and gloves

Page 38

if

present simple

If you eat too many sweets, you will have bad teeth.
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will + verb

Grammar Review 5B
Page 40

Use Exclamation Marks ( ! )
• to show anger / to ask for help
• to show joy / to express feeling
• to show surprise or excitement

Page 41
if

present simple

should / shouldn't + verb

If you want healthy teeth, you should visit the dentist every six months.
If you want healthy teeth, you shouldn’t drink fizzy drinks.

Page 41
Plural nouns are made by adding

• ‘s’ to the end of regular nouns
• ‘es’ to the singular nouns ending in :
• (-s, -ss, -sh, -ch, -x, or -z)

by dropping
the (y) and
adding ‘ies’
if there is a
consonant
before the ‘y’

by changing
the (oo) to “ee”
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Page 43
How to form
the opposite of
some adjective

un

pleasant

unpleasant

There was unpleasant smell coming from the old box

Page 47

good at

verb + ing

I’m good at swimming.
I’m not good at cooking.

Page 51
Play
Go
Do

100

I play tennis, basketball, football ... etc.
Example: We play football in the club.
I go swimming, running, cycling ... etc.
Example: We went camping by the sea last summer.
I do gymnastics, judo, karate, yoga ... etc.
Example: Sara does yoga with some of her friends.

Graphic organizers for teaching writing
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103

104

105
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Appendix
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Statement of student’s outcomes at the end of Primary Education
To give an overview of the students' profile at the end of Primary Education, a
synthesis of the performance standards to be attained through each subject is
presented below.
Quranic Studies. By the end of primary school, students who have fully developed
their competence in Quranic Studies are expected to:
• Memorize the Holy Quran in a meaningful, active and participatory manner so
that they understand the profound meaning of the Holy message contained
in the Quran;
• Foster students to understand the Islamic verdicts and beliefs that are based
on reason, evidence and Holy Scriptures;
• Observe and describe the beauty of the Quran Arabic language;
• Appreciate Islamic worship by mastering different skills needed to perform
the messages from the Quran correctly.
Islamic Education. By the end of primary school, students who have fully developed
their competence in Islamic Education are expected to:
• Identify the pillars of the Islamic faith;
• Discover the impact of adherence to Islamic behaviours and morals on the
individual and on the society;
• Perform the ablutions and prayers properly and abide by appropriate Islamic
behaviour;
• Link daily behaviour to Islamic values derived from the Prophet’s Historical
Biography;
• Communicate and interact positively with others;
• Elicit Islamic principles and values from the events of Islamic history;
• Apply Islamic ethical rules in daily life situations;
• Follow the ways of living of the Prophet (PBUH) and his Companions;
• Show the advantages of worship and its impact on the individual and the
society;
• Assume responsibilities earnestly and efficiently.
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Arabic Language. By the end of primary school, students who have fully developed
their competences in Arabic Language are expected to:
• Use basic skills of reading and writing in standard Arabic;
• Apply simple reading strategies in Arabic to comprehend different texts
selected as being appropriate to their level of comprehension;
• Use simple ways of listening and speaking in Arabic that are appropriate to
their age;
• Apply simple writing strategies in Arabic to express feelings, ideas and
opinions or to articulate their imaginary worlds;
• Use Arabic with confidence for different purposes in age-appropriate
communicative activities;
• Transfer the communicative skills acquired in Arabic Language classes during
grades 1 to 5 to the study of other languages and other school subjects;
• Use experience, knowledge and skills from other domains they explore
during grades 1 to 5 to enhance their learning of Arabic grammar and to
enable them to understand a variety of oral and written texts from literature,
the media and everyday use;
• Appreciate standard Arabic and be aware of its role in their personal
development.
English Language. By the end of primary school, students who have fully developed
their competences in English Language are expected to: (Level A2 as defined in
the Common European Framework of Reference of Languages)
• Understand simple, standard English speech when it is carefully articulated
and spoken slowly and clearly;
• Understand everyday English language expressions and recognize familiar
words and basic phrases concerning themselves, their family, their school,
simple facts about their country and immediate concrete surroundings or
needs when people speak slowly and clearly and include appropriate pauses
to allow them to get the meaning;
• Participate confidently in exchanges of questions and answers in English
about familiar topics;
• Speak with appropriate speed and expression to communicate in English
what is being said, using different voice levels when speaking in a variety of
situations;
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• Show interest in reading various age-appropriate materials in English;
• Read and comprehend both fiction and non-fiction age-appropriate texts
in English using skills and strategies of the reading process to make simple
and reasonable predictions, suggesting a suitable title or ending  to a story,
inferring information and word meaning from a simple text using context
clues;
• Compose well-constructed, grammatically, semantically and sequentially
correct sentences in English in short paragraphs in a minimum of six sentences
about their own experiences using proper writing strategies with the help of
guide questions, words and pictures.
Mathematics. By the end of primary school, students who have fully developed
their competences in Mathematics are expected to:
• Perform basic operations with whole numbers and decimal numbers;
• Identify and describe simple properties of geometrical shapes;
• Use ad-hoc and standard units to measure and compare lengths, weights,
capacities and volumes;
• Use time and money in everyday-life’s simple problem-solving situations;
• Investigate and solve straightforward, simple problems using methods at
hand, including basic graphs and diagrams for representing data, in the
surrounding environment and in simple mathematical contexts;
• Use logic and reasoning to answer questions, clarify ideas, respond to
instructions, engage in constructive discussions with classmates and the
teacher, to develop an oral or written plan for explaining approaches in
solving and posing problems;
• Show curiosity and pleasure to discover and employ patterns based on fast
recall of number facts and simple mathematical strategies;
• Demonstrate confidence and perseverance in approaching problems using
tools at hand to evaluate the rational nature of answers;
• Show interest in learning from others and in helping others in problemsolving activities.
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Science. By the end of Primary Education, students who have fully developed their
competences in Science are expected to:
• Observe and explore the scientific world around them related to living
organisms, natural phenomena, science-related technology and their
connections with learning in other subject areas appropriate to their age
group;
• Use observational skills adapted to their level of understanding to seek simple
explanations for behaviour related to basic needs, habitats, development
and survival through a study of living organisms, including themselves;
• Undertake basic investigations appropriate to the level of grade 5 using
simple scientific instruments and equipment appropriate for the level of the
students on phenomena associated with the weather, the soil, the water cycle
and energy changes;
• Formulate basic values and concerns relevant for their age group, associated
with health, safety, care of nature and the environment;
• Communicate, in a way that may be expected from their level of knowledge,
about the Earth’s upper atmosphere, our solar system and interrelated
technologies for exploring space or supporting modern life.
Social Studies. By the end of primary school, students who have fully developed
their competence in Social Studies are expected to:
• Describe the main features of the State of Kuwait, as compared to other
countries;
• Distinguish between the rights and duties of children as individuals living in
the current day society;
• Interact within social groups according to rules, laws and regulations;
• Behave morally in everyday life situations;
• Make and assume simple decisions in familiar contexts.
• Use various means for communicating adequately with peers and adults;
• Contribute to reserving local and national resources;
• Respect and preserve the national heritage of Kuwait.
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ICT. By the end of primary school, students who have fully developed their
competence in ICT are expected to:
• Explore and manage information correctly, critically, creatively and responsibly;  
• Choose and use digital tools for their appropriate purposes in everyday life
situations;
• Use digital tools creatively and responsively for communicating, producing,
processing, analyzing, sharing and presenting information based on their
level of knowledge;
• Identify and recognize digital devices and tools by functions;
• Install basic computer tools relevant to their age, for example a text and
graphic editor, computer games and multimedia;
• Initiate innovative basic learning models and projects based on their level of
learning;
• Use digital tools in a safe and ethical manner.
Art Education. By the end of primary school, students who have fully developed
their competence in Art Education are expected to:
• Enjoy experiencing visual arts through seeing and producing art examples
that are appropriate to the age level of the students;
• Recognize the elements of the visual arts, including line, form, colour and
texture in artistic works that match their level of understanding;
• Create art in a variety of media including sketching, drawing with coloured
pencils, cutting coloured papers and making art with any form of available
materials to bring out the student’s imagination and creativity in and outside
the school;
• Be aware of and enjoy the most common art traditions in Kuwait and other
parts of the Arab World throughout history;
• Appreciate ways the arts serve to instill Islamic principles and develop a
feeling of national unity.
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Music. By the end of primary school, students who have fully developed their
competence in Music are expected to:
• Enjoy experiencing music appropriate to the students' age, through listening
and performing;
• Recognize the elements of rhythm, melody, form and harmony in simple
music appropriate to their level of learning;
• Be able to perform vocally, and on a variety of simple music instruments to a
level of proficiency matching their level of learning;
• Be aware of and enjoy the most common music traditions of Kuwait and
other parts of the Arab World as they serve to communicate traditions of
interest to them at their age level;
• Employ current technological devices such as computers and tablets to their
world of music making and music information gathering.
Physical and Health Education. By the end of primary school, students who have
fully developed their competence in Physical and Health Education are expected
to:
• Enjoy experiencing physical activity through participating in and observing
other people doing sporting events;
• Understand rules and regulations related to sport activities appropriate to
their age interests;
• Perform physical activities appropriate to their age and physical capability
that include controlling a ball, controlling rolling and jumping and controlling
movements with a hoop in a number of ways;
• Understand the benefits of good health activities and apply these activities
in their daily lives;
• Understand a variety of sports safety issues and apply them in sport activities
appropriate to their age;
• Relate well, in a good sporting ways, with other team mates and/or sport
competitors when winning or losing a sporting event;
• Practise good motor skill activity to develop good physical fitness and abilities
needed for a productive life in a strong and healthy Kuwait.
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Types of competences developed through the Kuwait National
Curriculum
Competences are systems of knowledge, skills and attitudes/values developed
through learning, which can be mobilized to identify and solve domain-specific or
cross-domain problems in a variety of contexts. The Kuwait National Curriculum
promotes three types of competences: Key Competences, General Competences
and Specific Competences.
Key Competences: Key Competences - a newly introduced concept in Kuwait
education – are integrated systems of knowledge, skills, values, attitudes, beliefs,
and personal/social attributes that all individuals need to acquire for their personal
fulfillment and development, inclusion and employment. The Key Competences
are psycho-socially defined educational outcomes expected to be achieved by
students at the end of their schooling (grade 12). The Key Competences are crosscurricular (i.e. non-subject specific), transferable and multifunctional competences.
All subjects contribute to their development.
General Competences: As compared to the Key Competences, the General
Competences are subject-specific; they define the most general subject-based
integrated knowledge, skills and attitudes/values concerning students’ expected
outcomes by the end of grade 12.
Specific Competences: Specific Competences are sub-divisions of the General
Competences, representing stages in the acquisition of the General Competencies.
The Specific Competences are structured and developed in students during a
school year. As compared to the General Competences, Specific Competences
define more specific systems of integrated knowledge, skills and attitudes/values;
they can cover specialized, topic-based competences students should display by
the end of each grade. The Specific Competences are categorized in accordance
to their reference to the following dimensions:
- A range of realities (knowledge) specific to the subject;
- A range of operations (skills and strategies) specific to the subject;
- A range of personal and social responses (attitudes, values, beliefs) mobilized by
the knowledge and skills acquired in a certain subject;
- A range of connections with other subjects and domains.

115

General competences developed through the study of English
1. Listening to oral messages by means of different strategies in a variety of contexts
for effective comprehension
2. Speaking by using strategies of individual and interactive speech in a variety of
communicative contexts
3. Reading and viewing a range of texts by means of different strategies in a variety
of contexts
4. Writing a range of texts adapted to a variety of communicative purposes

Types of standards
For measuring the level of achievement of the competences the Kuwait National
Curriculum resorts to two types of standards, Performance Standards and
Curriculum Standards.
Performance Standards: In the Kuwait National Curriculum, Performance
standards describe to what extent the general competences are achieved by the
end of each stage of education – Primary (Grade 5), Intermediate (Grade 9), and
Secondary (Grade 12). Therefore, in the Kuwait National Curriculum, performance
standards are defined at the level of each stage of education and relate to the
general competences to be attained through each stage. As they are relevant at
the end of each stage of education, performance standards are a matter of different
forms of national summative assessment or examination. When there are well
written assessments, aligned to the competences stated by the national curriculum,
it is possible to observe through their performance that students demonstrate
different levels of mastery of these competences. It is also possible to describe
these “different levels” based on the evidence provided by the assessments, and
to report results considering the percentage of students that have reached them.
Curriculum Standards: In Kuwait, the curriculum standards refer to the quality
level to be achieved by students in attaining the Specific Competences. Curriculum
standards describe to what extent the Specific Competences should be achieved
by the end of each grade. In the Kuwait Curriculum, curriculum standards are
defined at the level of each grade and relate to Specific Competences defined in
the Subject Curriculum. As they are relevant for the students’ progress in learning,
curriculum standards are a matter of school- and class-based formative and
summative assessment.
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Performance standards to be achieved by the end of grade 5
By the end of primary school, students who have fully developed their competences
in English Language are expected to achieve level A2 in the Common European
Framework of Reference for Languages. In general, they should be able to:

• Understand simple, standard English speech when it is carefully articulated
and spoken slowly and clearly;
• Understand everyday English language expressions and recognize familiar
words and basic phrases concerning themselves, their family, their school,
simple facts about their country and immediate concrete surrounding or
needs when people speak slowly and clearly and include pauses to allow
them to understand the meaning;
• Participate confidently, and speak with appropriate speed and expression
to communicate in English what is being said using different voice levels
when speaking about familiar topics in a variety of situations and routine
exchanges;
• Show interest in reading various age-appropriate materials in English;
• Read and comprehend both fiction and non-fiction age-appropriate texts in
English using skills and strategies of the reading process to find simple and
predictable information, make simple and reasonable predictions, suggesting
a suitable title or ending  to a story, inferring information and word meaning
from a simple text using context clues;
• Compose grammatically, semantically and sequentially correct sentences in
English in short paragraphs in a minimum of six linked sentences about their
own experiences or familiar topics using proper writing strategies with the
help of guide questions, words and pictures.
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More specifically, the performance standards expected at the end of grade 5 are
the following:
General
Competences
1. Listening to oral
messages by means
of different strategies
in a variety of
contexts for effective
comprehension

Performance
Standards
By the end of grade 5, students who have fully developed
their competence to listen to oral messages by means of
different strategies in a variety of contexts for effective
comprehension, as described in the primary curriculum,
are able to:
• understand simple, standard speech when spoken
slowly, clearly and carefully articulated;
• understand everyday English language expressions
and recognize familiar words, basic phrases concerning
themselves, their family, and school, simple facts about
their country and immediate concrete surroundings
or needs when people speak slowly and clearly and
include pauses to allow them to get the meaning;
• identify the topic of discussion when it is conducted
slowly and clearly and identify the main point in short,
clear, simple messages and announcements;
• understand simple directions and instructions to fulfill
a variety of tasks.
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General
Competences

Performance
Standards

2. Speaking by using
strategies of individual
and interactive
speech in a variety
of communicative
contexts

By the end of grade 5, students who have fully developed
their competence of speaking by using strategies
of individual and interactive speech in a variety of
communicative contexts, as described in the primary
curriculum, are able to:
• produce simple, clear and audible speech using an
understandable language to communicate ideas,
experiences, preferences, questions and conclusions
in a logical sequence, and express their wants, feelings
and needs using expressions and dramatizations when
appropriate;
• participate confidently in short conversations about
familiar topics and routine exchanges;
• give simple descriptions or presentations that include
at least five linked sentences about familiar experiences
or topics of interest (local environment, healthy habits)
using proper and clear language;
• retell events in sequential order, and give information
about a story using familiar, specific and appropriate
vocabulary;
• speak with appropriate pace and expressions for the
purpose, using different intonations when speaking
in a variety of situations.
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General
Competences

Performance
Standards

3. Reading and viewing
a range of texts by
means of different
strategies in a variety
of contexts

By the end of grade 5, students who have fully developed
their competence of reading and viewing a range of texts
by means of different strategies in a variety of contexts, as
described in the primary curriculum, are able to:
• read short texts and understand contexts clues to
get the overall meaning and to derive the probable
meaning of a variety of grade level words related to
familiar topics (my family and home, town and around,
my country Kuwait, my leisure time, healthy habits, the
Arab world, special occasion);
• recognize simple expressions of various familiar speech
acts “apology, gratitude, greetings, likes and dislikes,
etc.” in different reading materials;
• read properly, and expressively appropriate grade level
texts using intonation, expression and punctuation
cues;
• find specific, predictable information in simple everyday
material such as advertisements, prospectuses, menus,
reference lists and timetables;
• show interest in reading various age-appropriate
materials;
• read and understand fiction and non-fiction ageappropriate texts using skills and strategies of
the reading process to make simple, reasonable
predictions, suggesting a suitable title or ending of
a story, inferring information from a simple text using
context clues.

120

General
Competences
4. Writing a range
of texts adapted
to a variety of
communicative
purposes

Performance
Standards
By the end of grade 5, students who have fully developed
their competence to writing a range of texts adapted to
a variety of communicative purposes, as described in the
primary curriculum, are able to:
• compose well-constructed grammatically, semantically
and sequentially correct sentences/short paragraphs
in a minimum of five sentences about their own
experiences, hobbies, events, travelling, self, jobs,
daily routines, family, etc.) using the proper writing
strategies with the help of guide questions/words and
pictures;
• produce a legible style of handwriting in cursive and
use rules of capitalization and punctuation correctly;
• use spelling rules to assist in spelling words individually
and in a text;
• write numbers from 1-100 in digits and words correctly.
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Scope and sequence

Overview of the specific competences for English – Grades 1 to 5
Specific competences for Specific competences for Specific competences for Specific competences for Specific competences for
grade 1
grade 2
grade 3
grade 4
grade 5
General
competences

Dominant Topics for Grades 1 to 5
Me, my home and
my school

Me and
my neighbourhood

Me and my country

1.1.Understanding
familiar high frequency
words, phrases and
instructions when spoken
by peers or adults

1.1. Listening to simple
(narrative or descriptive)
oral messages and
identifying the main
information they convey

1.1. Listening to oral
texts (informative,
narrative, descriptive,
rhymes and songs) and
identifying facts and
data, actions presented
in a certain order,
features of objects or
phenomena as well
as relevant linguistic
aspects (i.e. use of
adjectives)

1.1. Listening to various
narrative texts with
randomly structured
sequences, and putting
them in the right order

1.2.1 Distinguishing
words in phrases and
simple sentences by
focusing attention while
and after listening

1.2.1 Paying attention
while listening to spoken
or recorded texts in
order to answer simple
questions about specific
details

1.2.1 Listening to identify
key ideas presented in
short simple oral texts
such as pieces of news or
narratives

1.2.1 Listening
to recognize the
relationships between
words and sentences and
understand the meaning
of short texts

Our world

The universe

A range of language
realities

1. Listening to
oral messages by
means of different
strategies in a
variety of contexts
for effective
comprehension

1.1. Listening to and
recognizing simple
words, phrases,
sentences as well as oral
instructions heard in
everyday life situations

A range of operations
1.2.1 Distinguishing
initial, medial and end
sounds in simple words
as well as understanding
their meaning while/after
listening
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Specific competences for Specific competences for Specific competences for Specific competences for Specific competences for
grade 1
grade 2
grade 3
grade 4
grade 5
General
competences

Dominant Topics for Grades 1 to 5
Me, my home and
my school

Me and
my neighbourhood

1.2.2. Following simple
instructions given by the
teacher in the classroom

1.2.2. Listening to and
understanding spoken
or recorded instructions
formulated in simple
words, phrases or
sentences

Me and my country

Our world

The universe

1.2.2. Listening to simple
instructions given by
the teacher and peers,
understanding and
reacting properly to the
meaning of the main
prepositions indicating
location

1.2.2. Listening to
differentiate between
statements vs. questions
or instructions based on
intonation

1.2.2. Listening and
properly reacting to
complex instructions
containing active verbs,
prepositions and, words
indicating location, etc.

1.3. Listening respectfully
to others and maintain
attention and eye
contact.

1.3. Showing interest and
respect when listening to
materials from different
sources for different
purposes appropriate to
his/her age

1.3. Showing interest
in various listening
materials from different
sources and for different
purposes formulating
opinions or reasons for a
certain statement

1.4. Identifying and
understanding oral
instructions related to
different activities

1.4. Identifying certain
facts about old and
modern Kuwait and its
role in the world

A range of attitudes
1.3. Listening respectfully 1.3. Listening respectfully
to the speaker
to others and observe
turn taking when they
talk

A range of connections
1.4. Identifying numbers
from 1-20 in a listening
text
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1.4. Identifying simple
1.4. Identifying Arabic
words related to Islam in references to Islamic
events and occasions
a listened text
in a clearly articulated
listening text

Specific competences for Specific competences for Specific competences for Specific competences for Specific competences for
grade 1
grade 2
grade 3
grade 4
grade 5
General
competences

Dominant Topics for Grades 1 to 5
Me, my home and
my school

Me and
my neighbourhood

Me and my country

Our world

The universe

2.1. Participating in short
and simple interactions,
in everyday situations,
with support from the
partner (peer or adults,
teacher or others),
responding orally to
questions and greetings

2.1. Talking about
grade level topics using
simple language, and
responding verbally to
queries and instructions
addressed clearly by
adults or peers

2.1. Exchanging
information, and ideas
about grade level topics
through simple dialogues
relevant to life outside
the school

2.1.Communicating with
others using language
learned in grades 1 to 5
and different language
functions appropriate to
the situation

2.2. Responding to
simple communicative
situations in mini
dialogues, describing
grade level topics

2.2. Using simple
conversational strategies
(such as questions,
answers and role-play) in
order to share ideas

2.2. Participating
effectively in simple
short conversations
and collaborations with
peers talking about
related topics while
observing strategies
that maintain the flow of
conversations

2.2.Communicating
actively and responding
verbally to others when
describing leisure and
social events, asking
for help, feedback
and clarification when
needed

A range of language
realities

2. Speaking by
using strategies
of individual and
interactive speech
in a variety of
communicative
contexts

2.1. Using simple
words, expressions
and sentences to
express themselves
about self, family, food
and other items in
short conversations or
individual speech
A range of operations
2.2. Responding to
simple communicative
situations in mini
dialogues related to
everyday topics
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Specific competences for Specific competences for Specific competences for Specific competences for Specific competences for
grade 1
grade 2
grade 3
grade 4
grade 5
General
competences

Dominant Topics for Grades 1 to 5
Me, my home and
my school

Me and
my neighbourhood

Me and my country

Our world

The universe

A range of attitudes
2.3. Building up positive
personal motivation to
speak with peers and
adults using simple
phrases and sentences

2.3. Showing confidence
and respect when
speaking using simple
sentences with the
teacher and peers

2.3. Speaking
respectfully and
confidently to others in
simple situations

2.3. Expressing their own 2.3. Sharing information,
ideas, needs, wishes and opinions and questions
feelings related to peers, while speaking in public
places and areas of
interest in simple, clear
sentences

2.4. Using their
knowledge and abilities
acquired in other
subjects for presenting
their native place/region

2.4. Using their
knowledge and abilities
acquired in other
subjects for making
a presentation about
Kuwait

2.4. Using their
knowledge and abilities
acquired in other
subjects for making
a presentation about
countries they have
visited

A range of connections
2.4.Using the knowledge
and abilities acquired
in other subjects when
producing sounds of
English or speaking
about their family or
school
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2.4.Using their
knowledge and abilities
acquired in other
subjects for making a
presentation about our
universe

Specific competences for Specific competences for Specific competences for Specific competences for Specific competences for
grade 1
grade 2
grade 3
grade 4
grade 5
General
competences

Dominant Topics for Grades 1 to 5
Me, my home and
my school

Me and
my neighbourhood

Me and my country

Our world

The universe

3.1. Reading simple
sentences aloud using
correct intonation
and identifying high
frequency words
associated with images
or symbols

3.1. Reading and
understanding short
paragraphs appropriate
to the age group
following simple
instructions/signs /
directions to perform a
task

3.1. Reading and
understanding simple
narrative and informative
texts (emails, simple
tables, maps, stories)
adequate for their age
using appropriate tone
and intonation

3.1. Reading grade
level narrative and short
informative texts for
a variety of purposes
(reading for information,
or pleasure)

3.2. Reading words,
phrases and short
sentences by associating
letters and sounds,
recognizing and
discriminating words that
begin with similar initial
sounds.

3.2. Reading simple texts
with proper intonation
related to basic
punctuation marks

3.2. Recognizing
that illustrations and
punctuation marks
carry various messages
and making simple
predictions based on
the title as well as the
accompanying illustration
and punctuation marks

3.2. Reading grade
level short narrative and
informative texts to
determine the main idea,
the theme of a text and
draw simple inferences
and conclusions

A range of language
realities

GC3. Reading and
viewing a range of
texts by means of
different strategies
in a variety of
contexts

3.1. Reading aloud
grade-level words and
simple phrases and
identifying some of the
high frequency words
associated with images
or symbols

A range of operations
3.2. Reading and viewing
illustrations, pictures
and signs in order to
recognize common and
unique characteristics
of different written and
visual materials
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Specific competences for Specific competences for Specific competences for Specific competences for Specific competences for
grade 1
grade 2
grade 3
grade 4
grade 5
General
competences

Dominant Topics for Grades 1 to 5
Me, my home and
my school

Me and
my neighbourhood

Me and my country

Our world

The universe

A range of attitudes
3.3. Handling books
respectfully and
appropriately

3.3. Showing positive
attitude towards reading
and respecting turn
taking when reading with
peers

3.3. Showing interest
for reading and relating
a text to personal
experience

3.3. Showing interest and 3.3. Showing interest
curiosity towards reading and curiosity while
reading different
various materials
texts,(fiction/nonfiction)
and expressing his/her
opinion related to them

3.4. Reading familiar
English words and
associating them to
images, based on their
knowledge from other
subjects

3.4. Reading and
understanding short
texts about places in
Kuwait/Islamic events

3.4. Reading short texts
about other countries in
the world

A range of connections
3.4. Reading English
letters, frequent words,
and Arabic digits they
come across in familiar
contexts
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3.4. Reading and
understanding short
scientific texts to
describe the universe

Specific competences for Specific competences for Specific competences for Specific competences for Specific competences for
grade 1
grade 2
grade 3
grade 4
grade 5
General
competences

Dominant Topics for Grades 1 to 5
Me, my home and
my school

Me and
my neighbourhood

Me and my country

Our world

The universe

4.1. Building correct
simple sentence
structure

4.1. Writing simple and
correct sentences to
express self, feelings
and personal experience
with the help of guide
words and pictures

4.1. Writing a short text
related to students’
experience using picture
clues, guide words and
questions correctly

4.1. Writing a short text
starting from pictures
and resorting to teacher’s
guide questions correctly

4.2. Writing from left
to right using basic
punctuation marks
correctly

4.2. Writing simple
sentences and
phrases using spelling
strategies with a legible
handwriting

4.2. Writing short texts
using simple sentences
and phrases while
observing spelling
strategies as well as
basic punctuation marks

4.2. Producing a guided
simple short paragraph/
story, using correct
spelling strategies,
punctuation marks and
grammatical rules in
different formats with
cues

4.3 Writing from left to
right neatly

4.3. Showing interest in
4.3. Showing interest and 4.3. Showing interest in
pride in presenting neat writing a short paragraph writing a short text about
different topics
about different topics
written work

4.4. Completing a
picture on a grade
related topic and
labeling it

4.4. Writing words and
sentences using simple
text formats

A range of language
realities
4.1.Writing letters/
simple words and using
drawings to indicate
objects or feelings

A range of operations

GC 4.Writing
a range of
texts adapted
to a variety of
communicative
purposes

4.2. Staying on topic
while Writing words and
Drawing pictures related
to an assigned topic
with the support of the
teacher

A range of attitudes
4.3. Following a simple
written pattern and
handling project tools
neatly with teacher’s
support and guidance
A range of connections
4.4 Drawing simple
objects from nature

4.4. Completing a map
with the name of streets,
town or villages, and
their knowledge of their
native region

4.4 Writing words and
sentences in English
about good behaviour in
public places

129

Competences, learning activities and curriculum standards
General Competences

Specific Competences

Examples of Learning activities

Specific competences for grade 4

1

2

3

4
Students are able to:

A range of language realities
1.1. Listening to various narrative
texts with randomly structured
sequences and putting them in the
right order

• Listen to and reorder a short text or a
story with randomly arranged sequences

1.1. Listen to oral messages
(including rhymes and songs) and
identify descriptions of objects or
• Listen to a description and tick the
corresponding pictures in the worksheets. characters, actions presented in
a certain order as well as relevant
(critical thinking)
linguistic facts (i.e. use of adjectives)
studied in grade 4

A range of operations

GC 1. Listening to oral
messages by means of
different strategies in a
variety of contexts for
effective comprehension

1.2.1. Listening to recognize the
relationships between words and
sentences and understand the
meaning of short texts

• Classify words according to their
categories (critical thinking)

1.2.2. Listening and properly reacting
to complex instructions containing
active verbs, prepositions and words
indicating location etc.

• Group work in which they should build up 1.2.2. Listen and react to instructions
on complex instructions.
that contain active verbs,
prepositions, words indicating
• Role play in group: students give each
location etc.
other complex instructions.

A range of attitudes

• Listen to a story/personal experiences and 1.3. Show interest and give opinions/
respond to certain tasks in pairs or groups ideas when listening to short texts
heard from the teacher or different
• Listen to and react to a text by using
sources
simple language functions such as

1.3. Showing interest in various
listening materials from different
sources and for different purposes,
formulating opinions or reasons for a
certain statement

A range of connections
1.4. Identifying certain facts about
old and modern Kuwait and its role in
the World

• Choose suitable words to complete the
blanks in different shorter sentence.

suggesting ideas, expressing obligations,
apologies and gratitude or giving reasons
for different ideas presented (so; if;
because).
• Develop a project concerning old/new
schools in Kuwait Groups present the
results of their work, draw conclusion and
decide to build up a more substantive
project work about other topics.
• Use internet to find information about my
city/neighborhood
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1.2.1. Recognize the meaning of
different words and sentences in
short texts

1.4. Listen to identify simple facts in a
text about “ Old and new Kuwait”

General Competences

Specific Competences

Examples of Learning activities

Specific competences for grade 4

1

2

3

4

A range of language realities:
2.1. Communicating with others
using language learned in grades
1 to5 and different speech acts
appropriate to the situation

• Perform dialogues with the help of the
teacher.

2.1. Engage in communicative
activities in the classroom related to
• Engage pupils in ask and answer activities sports, books, art etc., using different
strategies learned (give/receive
about topics related to their daily life:
directions; agreement/ disagreement
books, sport etc.
etc.)
• Describe pictures of places.
• Give directions to reach places using
prepositions (E.g. next to/in front of etc.)
• Respond to others in certain events (e.g.
I’m not
• Feeling well. Why don’t you see a
doctor?)

GC 2. Speaking by using
strategies of individual
and interactive speech in a
variety of communicative
contexts

A range of operations:
2.2. Communicating actively and
responding verbally to others when
describing leisure and social events,
asking for help, feedback and
clarification when needed
A range of attitudes
2.3. Sharing information, opinions
as well as ask and answer questions
while speaking in public
A range of connections
2.4. Using their knowledge and
abilities acquired in other subjects
for making a presentation about our
Universe

• Describe different specific phenomena
(e.g. dust storm, rain etc.), people,
places, things, and events in Kuwait using
adjectives during a group conversation

2.2. Communicate and respond
verbally when describing different
aspects of life in Kuwait and provide
clarification when needed

• Describe how people react in such
occasions, using verbs.
• Express their own opinions and raise
questions about chosen topics.
• Talk about their personal feelings

2.3. Participate in group conversation
in order to share information,
opinions and questions while
speaking in public, clearly, openly,
with appropriate pace

• “What is the Universe to me”? – small
presentation of own opinion

2.4. Present briefly what the Universe
means to him/her

• Choosing a planet and describing it orally,
using also images.
• Have a discussion about our place in the
Universe
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General Competences

Specific Competences

Examples of Learning activities

Specific competences for grade 4

1

2

3

4

A range of language realities
3.1. Reading grade level narrative
and short informative texts for a
variety of purposes (reading for
information, or pleasure)
A range of operations
3.2. Reading grade level short
narrative and informative texts to
determine the main idea, the theme
of a text and draw simple inferences
and conclusions

GC3. Reading and viewing
a range of texts by means
of different strategies in a
variety of contexts

A range of attitudes
3.3. Showing interest and curiosity
while reading different texts,
( fiction/nonfiction) and expressing
his/her opinion related to them

• Locate information by answering
questions related to the text.
• Make predictions from pictures and titles.
(critical thinking)
• Identify the main idea of a text after
reading.
• Choose a title (an alternative title) for the
text.
• Sequence events in a story.
• Stop reading the text at teacher’s
request and predict “what will happen
next’’(critical thinking)

Students are able to:
3.1. Demonstrate comprehension of
a variety of fiction and non-fiction
grade level texts by answering simple
questions related to them
3.2. Make simple reasonable
predictions suggesting a suitable
title or ending to a story / inferring
information / a simple text using
context clues and resorting to
teacher’s support

• Take initiative in reading aloud in the class 3.3. Show interest in reading any
age- appropriate materials of
when this is requested by the teacher.
familiar topics, using context clues
• Read popular books for children and
to determine meanings of words in
discuss them.
simple texts and expressing opinions
• Inquire about certain information or
about them
meaning of different words in the text.
• Use picture clues in a text provided by the
teacher to identify the meaning of words.
• Order scrambled words to form
sentences. (critical thinking)
• Express opinions in small groups or in
front of the whole classroom related to
the text read.
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A range of connections

• Read short scientific texts via internet.

3.4. Reading and understanding
short scientific texts to describe the
universe

• Note main ideas of the text they read.

3.4. Read and comprehend short
scientific texts to describe the
universe to classmates

General Competences

Specific Competences

Examples of Learning activities

Specific competences for grade 4

1

2

3

4

A range of language realities
4.1. Writing a short text using
pictures. words or guide questions
correctly

• Re-write sentences correctly focusing on
certain grammar aspects after discussion
in smaller groups.

Students are able to

4.1. Write a short paragraph of 4-5
sentences about own experience
(hobbies, events, travelling, self,
• Compose a short paragraph with several
jobs daily routine and family etc.)
simple sentences about hobbies, events
using guide questions and pictures;
and travelling.
• Write the suitable preposition to complete using proper prepositions and other
grammatical structures
sentences provided by the teacher.
• Write a short paragraph with the help of
guiding questions and words suggested
by the teacher.

GC 4. Writing a range of
texts adapted to a variety of
communicative purposes

A range of operations

• Write a short paragraph using pictures.

4.2. Producing a simple short
paragraph/story, using correct
spelling strategies, punctuation
marks and grammatical rules in
different formats with cues

• Write a short paragraph, after deciding
the sequences of the events.

A range of attitudes

• Write a short paragraph about own
experience.

4.3. Show interest while writing a
short paragraph (4-5 sentences)
about own experience ( self, family,
jobs, hobbies, daily routines , etc.,

• Write a short paragraph with the help
of guide questions or guide words
with picture clues about appropriate
behaviours

4.4. Write about other topics related
to school subjects” behaviour of a
good student in public places”.

4.3. Showing interest in writing a
short text bout different topic
A range of connections
4.4. Writing words and sentences
about good behaviour in public
places

4.2. Write a4-5 sentence paragraph/
story using proper spelling strategies,
punctuations marks and grammatical
rules using different formats with the
help of cues
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