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Using Technology in Teaching
Introduction

Technology is becoming increasingly important in both our personal and
professional lives, and our learners are using technology more and more. Yet
teacher training programmes often ignore training in the use of Information and
Communications Technology (ICT), and teachers are often far less skilled and
knowledgeable than their own students when it comes to using current
technology.
Teaching English with Technology will be helpful for teachers, teacher
trainers, course designers and directors of studies involved in teaching English
as a foreign language. It will help those who have little or no experience in ICT
tools or how to use them in the classroom, and also those with more
experience in the application of ICT to teaching, who will find fresh ideas for
using ICT tools, as well as references to new developments in the field.

Technology in the Classroom

■ Technology in language Teaching
■ Implementing ICT in the Classroom

Technology in language teaching

Technology in language teaching is not new. Indeed technology has been
around in language teaching for decades – one might argue for centuries, if we
classify the blackboard as a form of technology. Tape recorders, language
laboratories and video have been in use since the 1960s and 1970s, and are still
used in classrooms around the world.
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Computer-based materials for language teaching, often referred to as CALL
(Computer Assisted Language Learning), appeared in the early 1980s. Early
CALL programs typically required learners to respond to stimuli on the
computer screen and to carry out tasks such as filling in gapped texts, matching
sentence halves and doing multiple-choice activities. Probably one of the best
known early call activities is that of text reconstruction, where an entire text is
blanked out and the learner recreates it by typing in words. For all of these
activities the computer then offers the learner feedback, ranging from simply
pointing out whether the answer is correct or incorrect to providing more
sophisticated feedback, such as showing why the learner is mistaken and
offering remedial activities. The CALL approach is one that is still found on
many published CD-ROMs for language teaching.
Implementing ICT in the Classroom
As access to Information and Communications Technology (ICT) has become
more widespread, so CALL has moved beyond the use of computer programs
to embrace the use of the Internet and web-based tools. The term TELL
(Technology Enhanced Language Learning) appeared in the 1960s, in response
to the growing possibilities offered by the Internet and communications
technology.
Although the use of ICT by language teachers is still not widespread, the use
of technology in the classroom is becoming increasingly important, and it will
become a normal part of ELT practice in the coming years. There are many
reasons for this:

Internet access – either in private homes or at Internet cafes – is becoming
increasingly available to learners.
Younger learners are growing up with technology, and it is a natural and
integrated part of their lives. For these learners the use of technology is a way
to bring the outside world into the classroom. And some of these younger
learners will in turn become teachers themselves.
English, is an international language, is being used in technologically mediated
contexts.
Technology, especially the Internet, presents us with new opportunities for
authentic tasks and materials, as well as access to a wealth of ready-made ELT
materials.
5

The Internet offers excellent opportunities for collaboration
communication between learners who are geographically dispersed.

and

Technology is offered with published materials such as coursebooks and
resource books for teachers.

Learners increasingly expect language schools to integrate technology into
teaching.
Technology offers new ways for practicing language and assessing
performance
Technology is becoming increasingly mobile. It can be used not only in the
classroom, lecture hall, computer room or self-access center, it can also be used
at home, on the way to school and in Internet cafes.
Using a range of ICT tools can give learners exposure to and practice in all of
the four main language skills –speaking, listening, reading and writing.

The contexts in which teachers are working with technology can vary widely,
and the access that teachers have to computers – the so-called digital divide –
will affect what we can do with our classes in terms of implementing
technology. A general lack of ICT training for teachers also means that we still
have some way to go until normalization of technology in language teaching,
where the use of technology in teaching becomes as natural as the use of books
or pens and paper.
Using websites
■ Using websites in the classroom
■ Planning lessons using the Internet
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Using websites in the classroom

Using websites is one of the easiest and least stressful ways of getting started
with technology in the classroom. There is a large and constantly expanding
collection of resources on the web, at a variety of levels and covering an
amazing array of topics. You can choose from authentic sources of ELTspecific sites ( made by, and for, teachers ), monolingual or multilingual sites,
sites with multimedia, or just simple text, for those on slower connections.
The web is a source of content which can be used as a window of the wider
world outside your class, and is – of course – a readily available collection of
authentic materials. As such, it is a much larger repository of content that
would previously have been readily available to you and your students.
Perhaps one of the best tips we can give you at this point is to work as a team
with other teachers in your school. Everybody has their favorite websites, and
plenty of teachers will, at some point, have used websites in class, or taken
materials from the web and adapted them for teaching purposes. Take the time
to share sources of content with other teachers and organize regular gettogethers where you sit down and discuss what you have found on the Internet
and how you have used it in class. Collaboration like this can help to reduce the
time you spend searching for good materials and the time spent preparing
activities or making worksheets just as the Internet is becoming more of a
collaborative medium, so should your use of it in your teaching.
Another advantage of this tool is that you don‘t necessarily have to rely on a
constant Internet connection if you bear in mind that it is possible to save local
copies of websites on your computer, or print out potentially useful pages for
later use. Indeed, you can use web pages in the classroom in a variety of ways:
as printed pages, with no computers. Although printing is not necessarily the
cheapest option, it is certainly a viable one in places where there may be
limited access to the Internet. Indeed, a lot of activities using web pages will
only necessitate the printing of one or two pages, which can subsequently be
photocopied.
with one computer with an Internet connection. This can be enhanced by
connecting the computer to a data projector or even an interactive whiteboard,
allowing for greater visibility in class, but it is also possible to make use of a
single computer on its own connected to the Internet for reference.
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in a computer lab with a set of networked and connected computers. If you‘re
lucky enough to be in this kind of situation, then you are ideally placed to
incorporate Internet content into your regular teaching.
It‘s important that both you and your learners see the use of the Internet as an
intrinsic part of the learning process, rather than as an occasional activity
which has nothing to do with their regular study programme. We would
therefore recommend that, if you plan to use the Internet, you should talk to
your learners and explore the reasons for using this resource with them. This
can be done at lower levels in their own language or in English with higherlevel classes. You will need to talk to your learners about why Internet content
may be useful to them and discuss their attitudes to technology in general –
when they use computers, and what for. Show them how the coursebook and
other materials can be enhanced by extra material from the Internet, but above
all, make it clear that this is not a toy, not something that you are just using to
fill in the time.
Planning lessons using the Internet
By this stage you will have found, evaluated and decided on a collection of
web pages which you want to use as part of your teaching. The next area to
consider is how a technology-based lesson plan will look in comparison with
the sort of plans you usually produce. What will the differences be? What
might go wrong, and how will you deal with it?
The first thing, of course, is to plan your session well: visit the websites you
intend to use and make sure you know your way around them properly. Try to
use sites which appear to have a potentially long ―shelf life‖ – ones made by
large institutions and commercial organizations, rather than personal
homepages, which have a tendency to come and go with alarming frequency.
Make a note of the particular pages you want your learners to work on – you
can use the Favorites option in Internet Explorer, or Bookmarks in Firefox to
log web addresses for later use - and make sure you're familiar with the
content. Your ability to answer questions as they arise will add to your
confidence and also inspire confidence in your learners.
Of course, there are certain teaching situations where teachers are obliged to
take their learners to a computer facility for one or more lessons per week. If
you do find yourself in this position, you can adapt your lesson plans to make
greater use of the Internet than we are suggesting here.
You may even choose to incorporate the use of websites more consistently into
the curriculum of the course you are teaching — perhaps substituting a part of
8

the course materials you are using for websites, for example the reading texts
or the listening material. However you decide to do this, it must be a
transparent process for the learners, and they must be able to appreciate not
only the thought processes that have gone into this decision, but also the
relevance and value of the change. This can be achieved in part by helping
learners to cast a critical eye over the materials they work with in class, and
encouraging them to talk about what they like doing and what they don‘t.
It should also be born in mind that your learners will have favourite websites of
their own, and it is well worth investigating whether these can be incorporated
into your classroom teaching, partly as a motivator, but also as a link to their
lives, interests and experiences outside the class. This again will help them to
see the value of the technology applied in class.
It‘s worth remembering that once you put people behind computer monitors,
it‘s easy for them to forget that you are there, and — more importantly — why
they are there. So the two vital words here are time and task. Make sure your
learners have a clearly-defined task to achieve and a clearly-defined time frame
in which to achieve it.
Once the group has got what you intended from the computers, it‘s time to
move them back to the classroom for the what next stage of the lesson. This
part should deal with the tasks set for the web part and then proceed with more
familiar follow-up activities to round off the lesson.
How to use email
■ The benefits of email.
■ Using email with Learners
■ Basic email skills
The benefits of email
Email is one of the most used and useful Information in Communication
Technology (ICT) tools around today. Most of us probably write emails in both
our personal and professional lives, and the same thing is true for many of our
learners. Email allows us to keep in touch with other teachers around the world
via mailing lists and discussion groups, thus helping in our professional
development. It also allows us to communicate with our learners outside the
classroom, for example setting, receiving, marking and returning homework
and other written assignments.
Using email with Learners
9

Reading and writing emails either in or outside class time gives a learner more
exposure to the target language, and interaction is ‗real‘ in the sense that
learners are writing to real people either the teacher or other learners — using a
‗real‘ medium. In addition, if learners are writing to learners in other countries,
as in a key pal project, this allows them to make contact and interact with
people with different first languages and from other cultures.
One of the biggest advantages of using email with learners from the teacher‘s
point of view is that the technology is relatively simple to use, and most of our
learners will already be familiar with it. If our learners are not familiar with
email, it is not difficult to teach them to use it, and the technology is both
ubiquitous and free.
Basic email skills
Before starting to use email with learners, you will need to check that your
learners have certain basic skills in place. Learners need to be familiar not only
with the mechanics of sending and receiving emails and attachments, but also
with the kind of language used in email, as well as the 'ru1es of engagement‘
required in email use. Basic skills may be considered in two groups:
communication skills and technical skills.
Internet-based project work
■ Why do Internet-based project work?
A natural progression from using individual web pages and websites in the
classroom is to move on to online project work. This will be an extension of
the kind of individual-lesson work and will involve the use of the Internet over
a series of lessons. There are many compelling reasons for using Internet-based
projects in the classroom:
They are a structured way for teachers to begin to incorporate the Internet into
the language classroom, on both a short-term and a long-term basis. No
specialist technical knowledge is needed either to produce or to use Internetbased projects. However, it is certainly true that they will take time to plan and
design, so it is well worth looking around on the Internet to see if something
appropriate already exists before sitting down to create your own project.
More often than not, they are group activities and, as a result, lend themselves
to communication and the sharing of knowledge, two principal goals of
language teaching itself. The use of projects encourages cooperative learning,
and therefore stimulates interaction.
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They can be used simply for language learning purposes, but can also be
interdisciplinary, allowing for cross-over into other departments and subject
areas. This can often give them a more ‗real-world‘ look and feel, and provide
greater motivation for the learner.
They encourage critical thinking skills. Learners are not required to simply
regurgitate information they find, but have to transform that information in
order to achieve a given task.
In the context of doing project work, the Internet can be thought of as an
enormous encyclopedia because it gives our learners quick access to a wealth
of information which they can use to carry out their project tasks. A good
example of such a source is Wikipedia (www.wilkipedia.org), a collaborative
encyclopedia produced by and for the Internet community. Wikipedia has
thousands of articles on many different subjects, and is an ideal place to start
when doing project work that requires factual information about people and
Communication skills.
Blogs and podcasts
■ Social software
■ Blogs in Language teaching.
■ How to create Learner podcasts
Social software
Blogs, wikis and podcasts are all examples of social software, computer tools
which allow people to connect, to communicate and to collaborate online. A
blog is essentially a web page with regular diary or journal entries. The term is
short for web log. A wild is a collaborative web space, consisting of a number
of pages that can be edited by any user. The term comes from the Hawaiian
word for ‗quick‘. A podcast is an audio and/or video file that is ‗broadcast‘ via
the Internet and can be downloaded to a computer or mobile device such as an
MP3 player for listening/viewing. The word podcast comes from combining
iPod and broadcast, iPod being the brand name for the Apple portable MP3
player. Although these three tools are different, we are grouping them together
here as they have certain features in common when applied to the classroom:
• They can be set up and used by teachers and/or learners.
• They can be used to connect learners to other communities of learners, for
example to a class in another country.
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• The ideas and content can be generated and created by learners, either
individually or collaboratively.
Although the use of ICT tools such as blogs,. wilds and podcasts can be very
motivating for learners, teachers are themselves sometimes fearful of the
technology, or feel that they are not technically competent enough to use these
tools. However, as we will see, all of these tools are easy to set up and use,
with no specialist technical knowledge required.
Another common misgiving is one related to content, and the lack of control
that a teacher may feel about allowing learners to generate and create their own
content. Teachers may find themselves thinking: ‗Will the content be
appropriate? Will the language used by my learners be good enough?‘ In fact,
these tools engender a sense of social responsibility, with learners working
collaboratively on content. Also, the public nature of the content created using
these Internet tools ensures that accuracy and appropriacy become more
important to learners.
BLogs in language teaching
The most common type of blog is kept by one person, who will regularly post
comments, thoughts, analyses, experiences of daily life, interesting links, jokes
or any other form of content, to a web page. Blogs may consist of written text
only, or they may include pictures or photos — photoblogs — or even audio
and video.
Most blogs will allow readers to comment on blog entries, thereby creating an
online community around a common topic, interest or person. We can thus see
why blogs are referred to as social software, as they set up informal grassroots
links between blogs and writers/readers of blogs. Blogs will sometimes include
a blogroll, or list of links to other blogs which the blog writer admires, thereby
widening the online community of blog writers and readers.
Blogs used in education are known as edublogs. Edublogs cover a wide range
of topics related to education, from musings on educational policy and
developments to learner compositions.
An edublog can be set up and used by a teacher, by individual learners or by a
class. A teacher may decide to use a blog to provide their learners with news
and comments on issues, extra reading practice or homework, online links, a
summary of a class for learners who were unable to attend, study tips, and so
on. In this case, learners will access and read, and possibly add comments to,
the blog outside the classroom. A blog set up and maintained by a teacher is
12

known as a tutor blog. The teacher may decide to allow their learners to write
comments in the blog.
A teacher may encourage their learners to each set up and maintain their own
individual blogs. These are known as student blogs. Learners can be asked to
post to their blogs once or twice a week, or however often the teacher judges
convenient, and content can range from comments on current affairs to
descriptions of daily activities. Other learners, from the same class, from other
classes or even from classes in other countries, can be encouraged to post
comments and reactions to student blog postings. Student blogs lend
themselves well to teacher training and development, too. A trainee teacher, for
example, can be encouraged to reflect on what they are learning, or on classes
that they are teaching, by means of a reflective blog.
The third type of blog is the class blog, one used by an entire class. Again, this
blog can be used to post comments on certain topics, or on class work or on
any other issue the teacher thinks interesting and relevant to learners. In a class
blog learners all post to the same blog.
There are two main uses of podcasts in teaching. Firstly, learners can listen to
podcasts made by others and, secondly, they can produce their own podcasts. It
is becoming increasingly common in tertiary education, for example, for
professors to record lectures as podcasts, so that students who miss a class can
download the lecture podcasts for later listening on their computers or mobile
devices like an MP3 player. This is sometimes referred to as coursecasting.
Lecturers may have standard lectures that have been recorded and are made
available at certain points in the university term/semester, and they may also
record new podcasts regularly for their students. Podcasts can also be used in a
similar way in teacher training, where trainees listen to/watch podcasts on
issues
of
teaching
methodology.
The language teacher can direct their learners to podcasts already available on
the Internet, for self-study purposes, or even use them for listening in class via
a computer. These can be EFL/ESL podcasts made especially for learners, such
as those found at the English caster directory, or authentic podcasts.
One option for the language teacher is to encourage learners to find a podcast
on a topic that interests them and get them to subscribe and then listen to it
regularly in their free time. EFL/ESL podcasts are available for all levels of
learners, covering a wide variety of topics, from vocabulary items to
discussions on topics of interest, to jokes and to learning songs. Alternatively,
you can encourage high-level learners to subscribe to authentic podcasts, for
example from sites such as the BBC News (http://www.bbc.co.uk).
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How to create learner podcasts
Learner podcasts can consist of a series of short audio files, lasting from 10—
20 seconds to several minutes, made by individual learners, or of longer
podcasts, made by small groups. Below are a number of ideas for podcasting
projects:
and other files to be uploaded, as well as having a blog and wild integrated and
providing features for podcasting. Like most software that can be used for
creating ePortfolios, Elog allows content to be kept private, so that only
designated users, such as a prospective employer or a teacher, can access the
ePortfolio, and only with the owner‘s permission.
Interactive whiteboards
An interactive whiteboard (IWB) is made interactive‘ by being linked to a
computer which uses special IWB software. The three essential components
needed to use an IWB are the whiteboard itself, a computer which has IWB
software installed and a data projector (or ‗beamer‘) which projects the image
from the computer screen onto the whiteboard. ‗What makes the interactive
whiteboard different from a normal whiteboard is that the teacher uses a special
pen (or their finger with some makes of board) to manipulate content on the
whiteboard itself, rather then using the mouse to manipulate images on the
computer screen, which the teacher can also do. The latest IWBs can also be
used with a wireless tablet PC (a smaller, hand-held computer) instead of a
larger desktop or laptop computer. This has the added advantage that it can be
passed around so that learners can manipulate the IWB from the tablet PC.
The interactive whiteboard itself comes in different sizes, measured diagonally
across. The most common size is 190 cms (75 inches) across, and teachers tend
to agree that the bigger the board the more effective it is, as images are more
clearly displayed on a larger board. A whiteboard can be mobile (that is,
moved from room to room) or fixed, but a mobile board needs to be set up
again each time it is moved, which can take time. There are also backlit
interactive whiteboards which do away with the need for a projector, but these
are the most

The main advantage of an IWB used with a computer and data projector over a
- computer and data projector used on their own is that you can write on the
IWB with your pen or finger and interact with what is on the screen from the
front of the class rather than having to look down to your computer and using
the mouse to control the screen.
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Using IWBs with learners
If you are lucky enough to have access to an IWB, you will know that the
‗wow‘ effect is extremely high. In other words, IWBs look and sound
impressive. Imagine a full-size colour screen in your classroom, with video,
CD audio, pictures, interactive exercises like those found on a CD-ROM,
access to the Internet, and more, all instantly accessible at the touch of your
IWB pen. You can also use an IWB pen to write over the images on the screen,
highlighting things in different colours, using a variety of fonts and styles to
write in, or you can use the pen to hide and reveal images on the screen. Items
can be moved around the screen using the pen, and previous lessons and
content can easily be kept and retrieved, as everything is saved on the
computer. This means that a huge bank of resources is always available at the
touch of a pen.
The experiences and opinions of teachers who have used IWBs in the
classroom tend to be positive. Teachers point to increased teacher and learner
motivation through the introduction of a new (and impressive-looking)
multimedia tool into the classroom — the ‗wow‘ factor we mentioned earlier.
Teachers also appreciate having so many multimedia tools available in one
‗place‘ on the IWB. For example, at the touch of pen a teacher can play a
section of an audio CD, bring up a transcript of the audio, highlight or
underline part of it, make it disappear again while the audio is replayed, bring
back the highlighted transcript, then move straight to a drag-and-drop activity
based on the same transcript.
IWBs are particularly effective for the ‗heads up‘ presentation stages in a
lesson, as the teacher can have learners all looking at and concentrating on the
screen at the same time. The teacher can also use content on the IWB to take
the focus off themselves. This can be particularly useful for the modelling of
language, for example the pronunciation of words or phrases. As IWBs can be
connected to the Internet, excellent EFL-related or authentic content from a
wide variety of sources can be accessed in seconds, and beamed up-for the
class to see. Another common use of IWBs is in conjunction with PowerPoint
for presentations.
Conclusion:
Whatever our experience with technology may be, we must ensure that equal
access is available to all your students, and that our teaching and our students
learning is enhanced. It is far too easy to be impressed by the technology, to the
point of forgetting that perhaps a more traditional approach might work better.
The insights offered here are only pointers as to where education may be going
and to areas we may consider exploring in our own teaching.
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Teacher Professionalism
Introduction
Teacher professionalism has relevant significance in education in that it affects
the role of the teacher and his or her pedagogy, which in return affects the
student‘s ability to learn effectively. It can be defined as(the ability to reach
students in a meaningful way, developing innovative approaches to mandated
content while motivating, engaging, and inspiring young adult minds to prepare
for ever-advancing technology). However, this definition does little to
exemplify precisely how a professional teacher carries himself or herself. Due
to the growing autonomy being given to educator professionalism remains one
of the most influential attributes of education today.
Teacher professionalism contains three essential characteristics,
competence, performance, and conduct, which reflect the educator‘s goals,
abilities, and standards, and directly impact the effectiveness of teaching
through the development of these qualities.
To begin, the characteristic of competence is fundamental in an educator‘s
pursuit of excellence. A discussion on competence focuses on three important
ideas:
preparation, knowledge of subject area, and defined pedagogy.
The first, preparation, prepares the professional for the adversity of the
classroom. From language and cultural barriers to socio-economic differences,
all educators face deterrents in the classroom that must be broken down by
individualized techniques. ―Decision making by well-trained professionals
allows individual clients‘ needs to be met more precisely and…promotes
continual refinement and improvement in overall practice. Thus, by bridging
these barriers, the educator will be better prepared for classroom management
and create an effective learning environment. Furthermore, by doing this, the
18

professional teacher leads students by his or her example: one who is prepared
for difficulties will be able to overcome them.

Along with preparation, a

professional educator with a strong knowledge of his/her subject area has the
opportunity to concern themselves with preparing innovative techniques to
teach material rather than spending significant amounts of time studying the
material. With the advantage of knowing one‘s curriculum material well, the
educator has more confidence in their teachings, having already placed
significant thought on the material being taught. Thus, a professional is able to
dwell on how to relate subject matter to the students and their cultures in an
original method. The final portion of competence is discovering and assuming
a defined pedagogy. A professional teacher who has a defined pedagogy has
already journeyed through several trials to discover which pedagogical
techniques are most effective. Furthermore, by acquiring a defined pedagogy,
a professional creates more autonomy for him or herself, allowing for a partial
release from the constraints constructed by the administration, school board, or
parents.
Although competence is essential to teacher professionalism, it is only useful
if the educator is able to perform. Performance is the ability to effectively
teach the concepts of a curriculum. However, this is performance defined at its
most fundamental level. ―As individuals, professionals have the right to
perform their work as they see fit, based on knowledge acquired through
specialized training‖ (Newman, 1998, p. 121). Such a quote demonstrates the
essentiality of performance, which derives from both premeditated and
improvisational techniques. A professional teacher educates so that students
learn concepts and apply them to their lives. Although this undermines the
school‘s emphasis on state test results, a quality educator prepares for the tests
through this unique style of applying to his/her students‘ lives. Thus, the
application of these concepts must be inside the bounds of students‘ lives.
Furthermore, an educator that has a high standard of performance is reliable
and dedicated. This type of educator becomes an active teacher rather than a
passive teacher, showing the students a genuine interest in their progress as a
19

student.
The final characteristic of teacher professionalism, conduct, is equally as
significant as the first two. The manner in which an educator carries himself or
herself is a reflection on one‘s classroom, school, community, and educational
system. Conduct is a representation of how well one takes care of himself or
herself, from aesthetics to language and behavior. However, these are minor
qualities of conduct. Conduct also includes one‘s ability to initiate and
maintain quality communication with all the parties involved in education:
students, fellow teachers, school board, administration, and parents. It is
through energetic communication by a professional that initiates
understanding, whether it be a student grasping their potential or the
professional voicing their displeasure on a newly implemented regulation. A
professional teacher desires to locate effective communicative skills to achieve
preferred educational goal.
Professionalism and Quality teaching
A strong and effective school education system is integral to individual
success, social cohesion, progress, and national prosperity. It is clear that
teachers have to be more and more successful with a wide range of learners in
order to prepare future citizens with the sophisticated skills needed to
participate in a knowledge-based society. The sort of pedagogy needed to help
students develop the ability to think critically, create, solve complex problems
and master complex subject matter, is much more demanding than that needed
to impart and develop routine skills.
Thus teachers have to be both knowledgeable in their content areas and
extremely skilful in a wide range of teaching approaches to cater for the
diverse learning needs of every student.
Internationally, a growing body of research confirms teacher quality as one of
the most important school factors influencing student achievement (e.g.
Darling-Hammond, 2000, 2003; Santiago, 2002). Based on reviews of studies
of student achievement in the United States, Darling-Hammond, LaFors, &
Snyder (2001) concluded that .teachers. qualifications . based on measures of
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knowledge and expertise, education, and experience . account for a larger share
of the variance in students. achievement than any other single factor, including
poverty, race, and parent education (p.10). Thus, quality teaching is at the
centre of schooling systems and school effectiveness, and recognition of the
critical relationship between teachers and learners highlights the need to better
define and communicate what constitutes good teaching. Likewise, specific
understanding of what constitutes quality teaching is a necessary aspect of any
strategic and long-term approach to ensuring the provision of quality teachers,
and necessary also in ensuring a shared commitment across teacher employers,
the community and all levels of government on how best to develop and
support teacher quality. Moreover, it is increasingly agreed that identifying and
publicly recognizing what it is that effective teachers know, do and value is an
important step in enhancing the public profile and standing of the profession.
Teachers often feel that their work is more complex and demanding than the
community comprehends, that their status with regard to community standing
has declined, and that the demands arising from their work and its complexity
are increasing . Articulating professional standards for teaching helps make the
knowledge and capabilities of teachers explicit for those within and outside the
profession, and provides means by which good teaching can be identified,
rewarded and celebrated (National Reference Group for Teacher Standards
Quality and Professionalism, 2003; Ramsey, 2000). Therefore, deciding how to
capture what it is that effective teachers know, do and value, is central to the
development of any national framework for standards for teaching.
Principles underpinning the development of professional standards for
teaching consistent with the Framework:
• Acknowledge the link between quality teaching and improved student
learning outcomes;
• Ensure consistency and enable recognition of quality teaching.
• Reflect authentic and extensive knowledge about teaching and learning.
• Encourage teachers to aspire to a higher level of performance.
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• Have regard for the future but are grounded in current effective professional
practice.
• Reflect the theoretical knowledge of specific content and pedagogy and the
practical
application of that knowledge to improve student learning..
• Reflect teachers professional experience and growth on a continuum, from
undergraduate preparation to professional leadership.
• Promote, support, recognise and reward quality teaching in the full range of
social and cultural contexts in which teaching occurs.

What are the professional standards?
The professional standards will help guide teachers' professional development
and career choices.
The standards are arranged in three inter-related sections:


professional attributes



professional knowledge and understanding,

Professional attributes:Relationships with children and young people:
(a) Have high expectations of children and young people including a
commitment to ensuring that they can achieve their full educational
potential and to establishing fair, respectful, trusting, supportive and
constructive relationships with them.
(b) Demonstrate the positive values, attitudes and behaviour they expect from
children and young people.
Frameworks
(a) Be aware of the professional duties of teachers and the statutory
framework within which they work.
(b) Be aware of the policies and practices of the workplace and share in
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Collective responsibility for their implementation.
Communicating and working with others :
(a) Communicate effectively with children, young people, colleagues, and
parents.
(b) Recognise and respect the contribution that colleagues, parents and
carers can make to the development and well-being of children and young
people, and to raising their levels of attainment, and have a commitment to
collaboration .
Personal professional development:(a) Reflect on and improve their practice, and take responsibility for

identifying and meeting their developing professional needs.
(b) Identify priorities for their early professional development in the context of
induction.
(c)Have a creative and constructively critical approach towards innovation,
being prepared to adapt their practice where benefits and improvements are
identified.
(c)Act upon advice and feedback and be open to coaching and mentoring.

(2) Professional knowledge and understanding :
Teaching and learning
Have a knowledge and understanding of a range of teaching, learning and
behaviour management strategies and know how to use and adapt them,
including how to personalise learning and provide opportunities for all learners
to achieve their potential.
Assessment and monitoring
(a) Know the assessment requirements and arrangements for the subjects/
curriculum areas they are trained to teach, including those relating to public
examinations and qualifications.
(b) Know a range of approaches to assessment, including the importance of
formative assessment.
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(c) Know how to use local and national statistical information to evaluate the
effectiveness of their teaching, to monitor the progress of those they teach and
to raise levels of attainment.
Subjects and curriculum
(a) Have a secure knowledge and understanding of their subjects/curriculum
areas and related pedagogy to enable them to teach effectively across the age
and ability range for which they are trained.
(b Know and understand the relevant statutory and non-statutory curricula and
frameworks, including those provided through the National Strategies, for their
subjects/curriculum areas, and other relevant initiatives applicable to the age
and ability range for which they are trained.

(3 )Professional Skills :
Planning
(a) Plan for progression across the age and ability range for which they are
trained,designing effective learning sequences within lessons and across
series of lessons and demonstrating secure subject/curriculum knowledge.
(b ) Design opportunities for learners to develop their literacy, numeracy and
ICT skills.
(c) Plan homework or other out-of-class work to sustain learners‘ progress and
to extend and consolidate their learning.

Teaching
Teach lessons and sequences of lessons across the age and ability range for
which they are trained in which they:
(a) use a range of teaching strategies and resources, including e-learning,
taking practical account of diversity and promoting equality and inclusion.
(b) build on prior knowledge, develop concepts and processes, enable learners
to apply new knowledge, understanding and skills and meet learning
objective.
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(c) adapt their language to suit the learners they teach, introducing new ideas
and concepts clearly, and using explanations, questions, discussions and
plenaries effectively.
(d) demonstrate the ability to manage the learning of individuals, groups and
whole classes, modifying their teaching to suit the stage of the lesson.

Assessing, monitoring and giving feedback
(a) Make effective use of a range of assessment, monitoring and recording
strategies.
(b) Assess the learning needs of those they teach in order to set challenging
learning objectives. stage of the lesson.
(c) Provide timely, accurate and constructive feedback on learners‘
attainment, progress and areas for development.
(d) Support and guide learners to reflect on their learning, identify the
progress they have made and identify their emerging learning needs.
N

Reviewing teaching and learning
Evaluate the impact of their teaching on the progress of all learners, and
modify their planning and classroom practice where necessary.

Learning environment
(a) Establish a purposeful and safe learning environment conducive to
learning and identify opportunities for learners to learn in out-of-school
contexts.
(b) Establish a clear framework for classroom discipline to manage learners‘
behaviour constructively and promote their self-control and independence.

Team working and collaboration
(a) Work as a team member and identify opportunities for working with
colleagues,sharing the development of effective practice with them.
(b) Ensure that colleagues working with them are appropriately involved in
supporting learning and understand the roles they are expected to fulfill.
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Conclusion
For teachers, the challenge is to come to terms with the new character of their
professionalism. Today, it is more informal and personal than ever before and
this brings with it a new set of opportunities and threats. However, teachers‘
professionalism will only provide them with the kind of security and support
they need if they are able to acknowledge this new reality .
For policy-makers, the challenge is also to acknowledge the ongoing
importance and new character of teachers‘ professionalism.. New significance
for the views of pupils and parents and greater emphasis on professional
networking have helped to generate coherence about what the system needs to
do and how it should do it. They too need to understand that professionalism
has changed: the devices listed above have very clear limits in terms of
delivering the next phase of progress in the teaching profession.
References :
- http:// www.demos.co.uk/ files / DIY%20 professionalism
- tda.gov.uk./ teacher/ developing/teacher/ professionalism
- http// students. ed . uiuc.edu/vallice / teacher professionalism
-http:// www. Curriculum. Edu.au/ verve/ resources/ national_framework
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How to Write a Vision Statement
VISION! WHAT?
Vision is an image of the future – it is where we are heading.
Our vision expresses values and beliefs about what our school community
considers to be of real importance in education.

-VISION! WHY?
-Vision is important part of effective school leadership because:
 vision clarifies purpose and direction and is therefore a source of motivation
and energy
 vision powerfully shapes practice within a school community

-VISION! KEY IDEAS:
• Vision is informed by beliefs & values
• The centrality of leadership
• The need for vision to be locally determined
• Vision involves seeking and planning for change
• A vision for education involves standards and moral vision
• Participatory
• The need for a clear vision of education appropriate for the 21st century
-‗The fact that changes have been imposed on institutions in no way reduces
the need for vision because, without it, planning becomes haphazard or
disappears under the weight of day-to-day burdens…strategies do not ‗just
happen‘…it takes vision, commitment, culture-building leadership, trust,
empowerment and communication, to build a successful focused
organisation.’ (Bell et al.1988)

-Note vision is the starting point!
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So how is vision informed?
-There are various sources of educational purpose and vision.

A.

Intrinsic

• Ideas and values about what counts as knowledge
• Ideas and values about people
• Ideas and values about society

B.

Instrumental

• Basic language, reading and number skills including IT, qualifications,
preparation for work,

C.

Personal Beliefs & hopes

• about the world and individuals within it, formed by reflection and personal
experience

-What are your thoughts on these things?
“An Innovative Learning Community Committed to Excellence”
We are INNOVATIVE, constantly striving to find and create better ways of
pursuing our goals;
We are all engaged in LEARNING, staff and students alike, finding joy in its
constant pursuit;
We are a COMMUNITY, bound by strong values and tradition, in many ways
more accurately described as a family;
We are COMMITTED to learner success and the MEHS mission;
We care deeply about EXCELLENCE in its many forms.
-Consider: what does this community believe about knowledge, about
people, about community, about the future, about what education is for?

-The centrality of leadership:
Leadership at all levels is a KEY factor in the improvement and success of
schools. Leaders help to move a community towards its vision.
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‗School effectiveness requires authentic leadership…Leaders with character
ground their practice in purposes and ideas that define the schools they serve as
special places and then act with courage and conviction to advance and defend
these ideas.‘ Sergiovanni (2000)

-Locally Determined:
• A school‘s vision needs to be generated, owned and supported by the whole
school community, including pupils, parents and the local community
• Identifying a distinctive local vision involves consultation and dialogue with
all members and groups within the community.
‗Everyone who works in a school is entitled to unique personal vision of the
way he or she would like the school to become, but has an obligation to
uncover, discover, and rediscover what the vision is and contribute it to the
betterment of the school community.‘
R Barth (1990) Improving
Schools from Within

-Participatory:
• Vision needs to be drawn from the views of what matters to people in that
community and what sort of future community they want to create.
• It is participation that provides a sense of OWNERSHIP that fosters
commitment to an agreed vision.

-Seeking Change:
• The notion of change is at the heart of education.
• Schools seek to change the way pupils think, feel and perceive the social and
the natural world and their place in it.
• A school's vision provides an image of the sort of direction in which that
change might happen.

-Standards and moral vision:
• Moral vision and standards are two sides of the same coin that cannot
easily be separated. Schools with an effective vision and ethos are
generally also effective in terms of standards and achievement.
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•

Personal development and learning achievement together constitute
attainment. Schools need to consider all aspects of the curriculum
and students experience in school as significant.

-The challenges of the 21st century:
• The effectiveness of a school's own vision and values in defining the practices
of the school community is increasingly important in the 21st century.
• Pluralism, mobility, information overload and changing patterns of community
means that allowing space to engage with questions of meaning, hope,
relationship and identity is complex, but critical for a healthy society.

-Where to now?
-Clarify my vision for teaching
-Putting vision into practice
-Reflecting further
-Example vision statements

How to Write a Vision Statement
-What is a Vision Statement?
A vision statement is your ticket to success. A photograph in words of your
future, it provides the inspiration for both your daily operations and your
strategic decisions. Without a vision statement, effective planning would be
impossible; it's the vision statement that provides the destination for the
journey and without a destination, how can you plan the route?
The vision of any educational institution should be to inculcate knowledge and
power to the younger generation.
The Education Vision has to be a world leader in the integration of:(a) teaching and learning,
(b) advancement of the knowledge base through research and scholarship, and
(c) leadership in service and outreach.
Further, The Education Vision has to be a world leader in preparing
professionals who provide leadership and exemplary educational and related
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services to improve the lives of individuals in a changing and complex global
society.
How to write your Vision Statement?
-You are asked to imagine walking back into the facility for the first time in
five years. What do we see? What are we doing? What is the general mood?
What does the firm (school – ministry) look like in terms of future process?
What is different from the last time they were there (five years ago)? What
facilities or services are now available? Who is the core of us for the following
period?
Many other similar questions are shared with the group to help participants
envision how their firm could look in the future. Group members are asked to
write three to five-word phrases, describing what they see, on sticky notes.
After about five to 10 minutes, most people will generate many ideas. Once all
the quality related ideas are posted by the word quality, the group is broken up
with volunteers to distill the multitude of ideas into thoughts. These thoughts
are then woven into a vision of the future.
-Is Your Vision Statement the Right One?
-It isn't hard to write a vision statement. But it is sometimes difficult to write a
vision statement that truly encapsulates your vision for your (school- ministry).
When you write your vision statement, make sure that you have chosen the
vision that is most important to you. If you don't fully believe in your vision
statement, you won't be able to fully commit to it and writing a vision
statement that you can't or won't fully commit to is a waste of time.

-Sample Vision Statements
-"Our School vision is to provide the highest quality educational program with
the cornerstones of value learning, self-worth among students and staff, quality
performance among students and staff, and transition for students to a
productive and responsible participation in society at large." "The classroom is
one in which the potential for learning is open and free to every student."
-- Submitted by Yvette Toro
-"My vision is to see people of all ages and cultures come together unified and
empowered by sharing the belief that they hold the power to create and shape
how they live and grow within their own communities."
-- Michelle Quaife
"We will help our learners reach their goals, protect their learning and provide
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them with all requirements and services."
-- David
"My vision is to see people of all ages and cultures come together unified and
empowered by sharing the belief that they hold the power to create and shape
how they live and grow within their own communities."
-- Michelle Quaife

How to Write a Mission Statement
-What is a Mission Statement?
A mission statement defines what a firm (a school – a ministry) currently does
and the facilities or services (e.g. highest quality and on-time). It may involve
some challenge. The mission (what we are) are usually compared with a rather
wide gap between present and future.
The Education mission should be the all-round development of learners.
The Education mission has to help prepare outstanding teachers, scholars, and
even researchers, and to advance the profession of education, as broadly
defined, through research on the science and art of teaching and learning, the
application of clinical processes, the effective uses of technology, and the
analysis and development of leadership and educational policy.
-How to write your Mission Statement?
A similar process is used to develop the mission statement. Participants list
phrases describing the current facilities and services, how the firm (school)
competes values. Thoughts are grouped as before, then are developed and
woven into the mission statement.
-How Does this Fit into Planning?
After developing the vision and mission, the planning team may next conduct
what is referred to as a SWOT (Strengths, Weaknesses, Opportunities and
Threats) analysis. Strengths and weaknesses comprise the internal analysis,
which usually involves identification of strengths and weaknesses by
functional area or department. Opportunities and threats comprise the external
analysis,
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-Is Your Mission Statement the Right One?
-It is important for a school to have a common set of beliefs."Teachers get so
wrapped up in the little stuff that we need to be reminded of where we are
going."
-It is just a reminder of what I am about when I feel daily frustrations and
disappointments have caused me to stray from my way. The mission
statement becomes the school's principal. The clear mission statement would
facilitate making decisions that supported middle level students. The statement
is reviewed and revised periodically.

-Sample Mission Statements:
"Personal Mission Statement
I WILL… attempt to further my knowledge everyday either through taking
classes, reading books, or educating experiences so I can be as intelligent and
insightful as my parents.
I WILL… be a better daughter, sister, student, teammate, and friend by
improving on my inferior qualities like organization, responsibility, and
compassion.
I WILL… continue to exercise my body a few times a week in order to become
lean and fit. This way I will have the muscle and endurance to achieve my
goals and live a long, healthy life.
I WILL… find a job every summer until I begin attending college in order to at
least triple my current bank account. The money I earn will be used to pay for
college expenses, and left untouched otherwise.
I WILL… treasure time spent with my family and friends above everything
else by putting aside time for them no matter how busy my schedule may
become.
I WILL… become a respected and noted leader to those who surround me
through taking charge and succeeding in difficult situations."
-- Submitted by Marissa
"To create a profitable restaurant with an exciting atmosphere, great food, and
excellent service where people truly enjoy coming to eat. To provide a safe,
healthy, and rewarding workplace for our employees."
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Conclusion:
Vision and mission statements are most commonly prepared as initial steps in
the strategic planning process. A vision statement looks into the future at least
five years and defines a desired future state. ―One that may not even seem
possible today. It is sure to seem unlikely at the time, but it motivates possible
efforts to enrich their resources for better future in the field.
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Critical Thinking
Integrating Critical Thinking Skills into ESL/EFL Classes
Introduction
The communicative approach to language teaching began to overshadow the
systematic approach in the 1950s. The latter outlined that if learners are to be
proficient in the language, they must master the mechanism by which the
language works, and learn the language system. On the contrary the
communicative approach emphasized that learners become proficient by using
the language, and not by just merely learning about the language.
However, by only using and knowing the meaning, learners do not become
proficient in the target language. Learners can only become proficient language
users if they, besides using the language and knowing the meaning, could
display creative and critical thinking through the language. This implies that
the learners must be creative in their production of ideas, and critically support
them with logical explanation, details and examples. This article is intended to
help teachers who are interested in developing and encouraging critical thought
in their language classrooms. First there will be a brief explanation of how to
define critical thinking and why it is important, relevant, and highly applicable
to the EFL/ESL teaching context. Then there will be a brief look at two key
elements teachers interested in this topic should keep in mind. The majority of
this article however, is given over to an analysis of three classroom techniques
which teachers in most any circumstance or situation can begin to use almost
immediately. There is also a focus on techniques which help students to focus
on the real world around them and which teachers may make use of even with
limited resources.
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What Critical Thinking Means Generally
Critical thinking is not an easy concept to define as it can mean quite different
things to different people in different contexts and cultures.

Despite this fact, ESL/EFL instructors can greatly benefit both themselves and
their students by attempting to understand and incorporate some of its key
elements into their classrooms.
Critical thinking has been described as ―the correct assessing of statements.‖ It
has also been described popularly and narrowly as "thinking about thinking." It
has been described in a much more comprehensive sense as "the intellectually
disciplined process of actively and skilfully conceptualizing, applying,
analyzing, synthesizing, and/or evaluating information gathered from, or
generated by, observation, experience, reflection, reasoning, or
communication, as a guide to belief and action"
Generally speaking, to think critically about an issue is to consider that issue
from various perspectives, to look at and challenge any possible assumptions
that may underlie the issue and to explore its possible alternatives.

More specifically, when we think critically about a given topic, we are forced
to consider our own relationship to it and how we personally fit into the context
of the issue (Brookfield, 7-9). This type of thinking does not always come easy,
but well-informed instructors can help a great deal in encouraging its
development in their students.
How Critical Thinking Makes Classes Better?
Actually , the overall benefit to the classroom is twofold. Firstly, classes which
involve elements of critical thought tend to be generally more interesting and
engaging. Consider for example, two possible discussion topics related to a
unit on the environment.
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Topic one asks students to summarize the main issues covered in the class in
preparation for a final writing activity.
Topic two asks students to outline the draft of a letter to be sent to the city's
mayor addressing their concerns about environmental issues in and around the
city.
Though the teacher may find both approaches equal in terms of how well they
facilitate language use in class, it is clear that the later topic will encourage a
greater degree of participation and interest from the students. Secondly, using
issues that encourage critical thinking helps to give the classroom a more
meaningful and cohesive environment. Students who feel that they are working
together will be more likely to attend classes and will be more involved while
they are there.
Two Things to Keep in Mind When Getting Started
1-Knowing the Interest of Your Students is Essential
Most experienced teachers recognize that the more you know about the
backgrounds and interests of your students the more appropriate and engaging
your classes will become. This element is even more significant for classes
with a focus on critical thinking. Well it is true that an experienced teacher can
create a critical thinking component in most any lesson, it is not true that
students will respond to each various lesson or topic equally. Consider as an
example a grammatical unit on the use of the future tenses. A teacher wishing
to help promote critical thought in their class might ask a series of discussion
questions on the ethical issues surrounding future increases in life expectancy.
This lesson could be highly successful if it is appropriate to the students' age
level, background knowledge, and language proficiency. More appropriate
questions could certainly be found however for an ESP Engineering class or for
a group of 12-13 year old boys and girls. The point is that tailoring lessons
specifically to the interests of your students can go quite far in encouraging
student engagement, an element that is essential to the development of critical
thinking.
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2-Learning to Really "Discuss" the Discussion Questions
As a teacher it is essential that you understand and communicate to your
students regularly the role of the questions they are being asked to answer.
Virtually every language course book contains some form of "discussion
questions" which are designed to give students some opportunity to practice
language use. These questions being used simply as a tool, or even worse, as a
kind of hurdle one needs to get over before moving on to the next grammar
lecture or reading passage. It is true that these questions are often written in
such a way as to almost discourage critical thought but teachers need to
remember that they always have the ability to modify or adapt lessons to their
own circumstances. Even the most overworked and underpaid of instructors,
who claims to have no time for lesson planning, can make a difference here.

Teachers often cite the frustration of having to "retrain" their students to really
think about the questions they are discussing in class. It is much easier of
course, if the questions just pass by with the students simply regurgitating
some information from a reading or listening passage, but think about the long
term message this sends to our students. We are telling them, in effect, that the
content is not really of any importance. We need to encourage our students to
really interact with the texts and materials they are given and we need to do
this repeatedly. Ultimately this will help students to better interact with the
world around them and to become more self-aware and reflective thinkers.
Three Classroom Techniques
Once teachers grasp the concept and value of critical thinking skills
development in the classroom they will begin to see opportunities all around
them for encouraging their students in this area. Here is a brief overview of
three of many techniques that are possible and can serve well .Teachers must
develop the techniques appropriate to their own situations. The three classroom
techniques are debate, media analysis and problem solving. These three
techniques have been chosen in particular because they have a degree of
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universality and practicality that makes them almost immediately applicable to
most teaching circumstances. These techniques have been used in large classes
and small, in EFL and ESL, in levels ranging from lower intermediate to
advanced, and generally in all manner of teaching situations.
1. Debate
Why it Works
Debate forces students to think about the multiple sides of an issue and it also
forces them to interact not just with the details of a given topic, but also with
one another. Also debates are versatile in the range of topics possible and the
format that the debate may follow.
How it Works


Students must first be made aware of a debatable topic and of the variety of
potential positions that can be taken on the topic. These topics can come from
course materials, from classroom discussion, or from the local community.



Students should then be given an opportunity to research the topic somehow
and form their own opinions on the issue.



Next pairs or small groups should be formed where like-minded students can
share their opinions on the topic and gain information from others. During this
step students should be encouraged to think about the potential arguments that
will come from the other side and how they can respond to these arguments.



Now some form of debate must take place where the two (or three or four)
sides share their opinions and present their arguments. This could take the form
of a classic debate, with opening and closing arguments from both sides and
time for rebuttals all done as a class. Alternatively, it could simply be small
groups or pairs sharing their differing points of view with one another.



Then, the instructor should follow-up with a summary of the opinions and
views expressed by all sides and an assessment of their strengths and
weaknesses.



In the final step, the class and instructor should be allowed to express their
opinions on which side made the case most convincingly. This step is
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important in that it helps the students to understand that this type of thinking
and debate process can lead to real results and provide some sense of closure
on the topic.
Things to Remember
The debate itself can take many forms.
Students need to be allowed to form their own opinions rather than having the
teacher assign "sides" to the debate.
Choosing a topic appropriate to the interests of the students is essential.
2. Media Analysis
Why it Works
Analyzing various forms of media, either in an ESL or EFL environment, gives
the opportunity for students to think about important issues like media bias and
censorship. When students look at the types of issues that may bias reporting,
they are also forced to think in terms of their biases and to reflect on these in
detail. This is not to say however, that media analysis needs only to focus
explicitly on issues of bias and censorship as any analysis of media has the
potential to raise students' general awareness and encourage them to think
about the issues that affect their lives.
How it Works
A form of media and topic need to be chosen, either by the instructor or the
students, that reflects the interests of the class and has the potential to
encourage critical thought.
Time for analysis (reading, watching, listening, etc.) must then be provided to
give the students ample time to absorb the material they will be asked to work
with.
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Class, small group, or pair discussions should then be undertaken on the
content of the piece to give students the opportunity to work out any problems
or questions they may have.
Once the students are comfortable with the content of the piece, the instructor
should then introduce questions designed to encourage critical reflection. Some
possible examples are as follows:
Who is the author? Why did they write or report this piece?
Do you feel the facts are accurate? Why or why not?
Is the author or reporter giving equal attention to all sides of the issue?
How does this piece make you feel personally? How do you feel others (from
other countries, cultures, political groups, etc.) would feel about it?
Do you see examples of bias, either in the piece itself or in the language
chosen? With ample time, a good follow-up to this activity is to ask students to
write a response either to the author or an editor of the piece expressing their
opinions.
Things to Remember
The media is all around us and finding material for classroom use is just a
matter of opening a newspaper or watching the news
The focus of this type of activity does not need to be on traditional topics like
bias and censorship
Teachers must know their students and their interests in order to source
appropriate material for classroom use
Working with local media outlets may give the opportunity for real
correspondence between the class and a writer or editor
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3. Problem Solving
Why it Works
Problems exist everywhere, both inside the classroom and out, and their
resolution is a popular source of conversation in all countries and cultures.
Analyzing a somewhat complex problem like a city's poor public transport
system can offer students a myriad of opportunities to analyze an issue
critically. By asking students to look at pro's and con's and costs and benefits
an instructor is forcing them to consider real world problems that impact their
daily lives in a critical way.
How it Works
First the class must identify a problem that is relevant to their lives and
interests. Some examples might include:
The high cost of education at private schools.
o

Overcrowding in the city.

o

Local noise pollution.

o

Corruption of city officials.

o

Visa difficulties for international students.



Next the class should work together to clearly define the problem. This step is
important for the completion of the task and the instructor needs to work to
make sure everyone is starting with a similar definition.



Divide the class into pairs, groups, or teams and ask them to list the root causes
of the problem.



The instructor should then identify two or three causes that seem appropriate to
the task and ask the students to discuss steps for their correction. Here the
instructor must ask the students to keep in mind the real-world consequences to
their actions and prevent solutions from becoming imaginary.



With a little work from the instructor, the students' ideas can be collected into
an action plan which can be posted around class or sent to an appropriate
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official for review. This works particularly well in a university setting where an
instructor's colleague can write a response to the class.
Things to Remember


Problems are everywhere but the instructor must think through the steps in the
process clearly before introducing a given problem to the class.



Student generated solutions need to be as concrete and realistic as possible.



Working with an outside agent (city official, university representative, lawyer)
for correspondence is helpful as it lends weight and a sense of accomplishment
to the project.
Creative Thinking
Creative thinking involves creating something new or original. It involves the
skills of flexibility, originality, fluency, elaboration, brainstorming,
modification, imagery, associative thinking, attribute listing, metaphorical
thinking, forced relationships. The aim of creative thinking is to stimulate
curiosity and promote divergence
Creative and Critical Language Learners
Creative and critical thinking skills should not be taught separately as an
isolated entity, but embedded in the subject matter and "woven into the
curriculum" (Mirman and Tishman, 1988).For the purpose of this paper,
creative and critical language learners are defined in terms of the learners'
cognitive abilities to carry out certain tasks effectively. The creative language
learners should be able to combine responses or ideas in novel ways (Smith,
Ward and Finke, 1995), and to use elaborate, intricate, and complex stimuli and
thinking patterns (Feldman, 1997). As for the critical language learners, they
must be able to carefully and deliberately determine to accept, reject or
suspend judgment about a claim (Moore and Parker, 1986). Critical language
learners must also be able to identify and cite good reasons for their opinions
and answers, correct themselves and others' methods and procedures, and adapt
45

to uniformities, regularities, irregular circumstances, special limitations,
constraints and over-generalizations (Lipman, 1988).
What is Needed
Having said what is expected of creative and critical language learners, we
ought to scrutinize the roles of the teachers as they have an enormous amount
of responsibilities in classrooms. They determine and dictate the content,
activities and processes of teaching and learning in classrooms. It is the
teachers who decide on the aims, goals, and strategies of teaching to be
implemented in classrooms. If teachers decide to produce learners who would
obtain good results in their examinations, then their contents, activities and
strategies of teaching would vastly differ from the ones who resolved to nurture
creative and critical language learners. So the only element needed to address
this issue is the change of teachers' attitudes towards students, pedagogy, and
themselves as teachers.
Attitude towards Students
There are teachers who regard learners as empty vessels, which need to be
filled with knowledge. The teachers tend to assume that the learners do not
have any, or little prior knowledge and experiences regarding the subject
matter that is going to be taught in classrooms.These teachers ignore,
knowingly or unknowingly, the individuality of students. They fail to
understand and appreciate the learners' own unique experiences, and concepts,
notions and views of the world. Teachers who do not acknowledge each
learner's individuality will often lead a boring and unimaginative language
classroom because of the minimal participation and involvement of learners.
The learners will feel left out and assume their opinions and beliefs as not
relevant or important enough to be heard in the classroom. Eventually, this
would pave the way to a molding process of passive language learners, and be
a cause to the detriment of creative and critical thinking.
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Teachers could gain much by listening to the learners' opinions and beliefs.
The obvious one being the enrichment of experience, ideas and thoughts in a
discussion of an issue. For this to flow without hindrance, teachers should
develop a mutual relationship with their learners. Freire (1973) described this
relationship as "I-thou relationship between two subjects". This means that
teachers need to consider learners as individuals who are equals in a situation
of genuine two-way communication (Spener, 1990). Besides that, it must also
involve respect (Smith, 1997) and characterizes the communication in a
manner which is humble, open and focused on collaborative learning (Boyce,
1996). More importantly, the learners learn from the teacher, and the teacher
learns from the learners.
Attitude towards Pedagogy
Producing critical and creative language learners is by no means an easy task,
but it can be achieved by engaging the Pedagogy of Question, which was
proposed by Freire (1970 & 1973). This pedagogy requires posing questions to
learners and listening to learners' questions. This is a practice which forces and
challenges the learners to think creatively and critically, and to adopt a critical
attitude towards the world (Muhammad Kamarul Kabilan, 1999).
The current situation is that teachers widely practice the pedagogy of answers,
whereby teachers provide the answers and solutions to learners. Most
frequently, this is done subconsciously. They never realized that they are
"spoon-feeding" the learners most of the time. By giving answers, teachers
deny the learners the opportunities and the right to question, to doubt and to
reject. In addition, the learners will not be exposed to challenges and
stimulation of thoughts (Freire, in Bruss and Macedo, 1985). Freire added that
teachers tend to adopt the pedagogy of answers because they are sometimes
afraid of questions to which they are unsure of the answers, and also because
maybe the questions do not correspond to the answers they already have. Thus,
it is extremely vital that teachers have positive beliefs and attitudes towards
questions. They should also be prepared to ask questions in different ways in
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order to enhance the cognitive development of learners. Costa and Marzano
(1987) demonstrated this by using specific terminology, posing critical
questions and creating new labels to structure perceptions (Appendix 1).
Attitude towards Themselves (as Teachers)
Teachers' beliefs and attitudes about themselves, and their functions in
language classrooms have momentous implications for learners' ability to think
creatively and critically. If the teachers think that their primary roles are to
teach and provide answers and information, then the learners are exposed to the
culture of "spoon-feeding". Eventually, the learners" ability to look for answers
and solutions, and to inquire, to decide, to question, to reject and to accept
ideas will greatly diminish.
Teachers need to believe that their major roles are to think, guide, initiate,
facilitate and encourage the learners. This will put them in a right frame of
mind and lead the learners into becoming a community of collaborative
inquirers.
How It Is Achieved
It is better to propose Freire's problem-posing methodology to develop critical
and creative language learners. This method is based on the life situations and
realities of learners whereby their life situations are made into problem-solving
situations. It concentrates on showing learners that they have the right to ask
questions. The process of problem-solving begins when the teacher listens to
learners' issues. Next, the teacher selects and brings familiar situations to
students in a pictorial form. Then, the teacher asks series of inductive questions
(from concrete to analytical) regarding the discussion of the situation. In that
discussion, the learners should experience five steps of the problem-posing
methodology (Nixon-Ponder, 1995):
Describe the content of discussion
Define the problem
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Personalize the problem
Discuss the problem
Discuss the alternatives of the problem
In this method, the aspects of posing critical questions are very consequential.
Both aspects spark the learners' ideas and thoughts, which are premised on
their personal beliefs, concepts, experiences and views of the world.
Besides the above, decision making processes could also be used to sow the
seeds of creative and critical thinking into language learners . First of all, the
teacher needs to identify common but real situations or problems to be
discussed by the learners. Then the three steps of decision-making strategies
are used (Mirman and Tishman, 1988):
Find creative options to the situations or problems
List reasons for and against the most promising options, and
Make a careful choice out of list of reasons
Learners must be taught how to voice their opinions, thoughts, beliefs and
views, and more primarily, to strengthen their creative and critical thinking in
relations to the real problems that are so often found in the real world.
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Reflective Thinking

Reflective thinking involves personal consideration of one‘s own learning. It
considers personal achievements and failures and asks what worked, what
didn‘t, and what needs improvement (Given, 2002). It asks the learner to
think about his/her own thinking.
―Reflection is the key that opens the door to understanding ourselves in
relation to core ethical values‖ (Beland, 2003, p.15). Similarly, Lickona states
that moral reflection is necessary to develop the cognitive side of character –
the important part of our moral selves that enables us to make moral
judgments about our own behaviour and that of others‖ (Lickona, 1991,
p.229). This type of reflection enables learners to gain self-knowledge, to
demonstrate their understanding of worthwhile moral values, take on the
perspective of others, to reflect on why some actions are morally better than
others, and to consider alternatives and consequences of actions.

Whether reflection is verbal, written, or drawn it is a key strategy for learning
and a major tool for character education. ―Brain research suggests that brief
periods of downtime aid in association, consolidate learning, and ‗imprint‘
memory‖ (Jenson, 1998 as cited in Beland, 2003, p.38).

Reflection can be done through journal writing, keeping a daily diary, essay
writing, drawing, and talking in pairs. Reflection can follow a peer
discussion. Reflection can be in response to a journal prompt about a
character in literature. Reflection on compelling literature and narratives help
us bridge the struggle to gain an understanding of the ideas and reasoning of
others. Reflection aids the learner in making connections between the moral
and social issues in the story, the struggle of the stories‘ characters, and their
own struggles to lead a moral life.
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Reflection can occur in response to academic work and as a follow-up to a
cooperative activity when students are asked to reflect upon how well their
group did or did not work together. It can be used to review the day, as a
follow-up for class meetings, as part of goal setting, and as part of a service
learning activity. Students can reflect upon an authentic issue faced by
students and the school community such as the impact of cliques, academic
honesty or improving sportsmanship. Reflection can be used in a number of
ways that ask students to think about and respond to the learning. Teachers
can model reflection by sharing their own learning regarding a moral issue.
This shows students that character development is a life-long journey and
that, in this pursuit, it is the effort and the striving toward an ethical life that is
important. (Beland, 2003, p.16)
Conclusion
The fundamental issue, which most teachers tend to ignore, is the
capabilities of their learners. If teachers continue to disregard learners'
views and opinions, or suppress them without ever giving the learners
the chance to express themselves, then the learners would not be able to
train and use their thinking skills. Teachers should facilitate and
encourage critical, creative and reflective thinking skills by viewing
their learners differently from what they had presumed. They also need
to change their pedagogical views and adopt a more flexible attitude
towards their teaching and not be too concentrated and dependent on
textbooks and their schools' aspirations, which are usually examoriented. What is more important is the aspirations of the learners and
how teachers could exploit the potentials of their learners. Also needed
is the change of teachers' views of themselves. They are not providers
but thinkers who constantly think of what could be done to encourage
critical, creative and reflective thinking in their learners.
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Characteristics of Learners
Introduction:
The learner brings many characteristics to the learning environment.
These experiences and characteristics influence the capacity of the learner to
acquire skills. Personality, heredity, confidence, prior experience, and ability
particularly influence the direction of the learning experience. These
characteristics influence the speed with which that person may acquire a skill.
There are general characteristics like age , gender , health, language , ethnic /
cultural background

Characteristics of Learners in the Primary Stage

Children from the first year of formal schooling (five or six years old to
eleven or twelve years of age). However, as any children's teacher will know, it
is not so much the children's age that counts in the classroom as how mature
they are. There are many factors that influence children's maturity: for
example, their culture, their environment (city or rural), their sex, the
expectations of their peers and parents.
Knowing the characteristics is essential . For the successful teaching of
English in Primary schools, above all, it is essential for the teacher to
understand the young learners' characteristics, instincts, and interests in their
cognitive, linguistic, and emotional aspects, because this will play a crucial role
in how the teacher builds a lesson, how he or she can make sure that the young
learners are fully involved in the learning process, how he or she achieves
the objectives of a lesson, and how they respond.
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Characteristics of young learners:
It is clear that age affects language learning in the following aspects :
 Cognitive and affective needs
 Attention span
 Motivation
 Acquisition vs. learning

The characteristics of young learners vary depending on their age:


They have short attention span. So teachers should vary their techniques to
break the boredom. they should give varied activities as handwriting , songs ,
games etc.



They are very active. Try to ask them to play games , role play dialogues and
involve them in competitions.



They respond well to praising. Always encourage them and praise their work.



They differ in their experience of language. Treat them as a unit , don't favour
those who know some English at the expense of those who do not know.



They are less shy than older learners. Ask them to repeat utterances , resort to
mechanical drills.



They are kinesthetic and tactile learners – they like to move and touch things .



They may not have well developed reading and writing skills.



They can understand meaning without necessarily understanding the pieces of
language.



They can learn language indirectly, without trying, ―accidentally,‖ while trying
to complete activities in the target language.



They are imaginative. Use realia or pictures to teach new vocabulary related to
concrete meanings.
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They enjoy learning through playing. young learners learn best when they learn
through games. Let games be an essential part of your teaching.



They are less shy than older learners.



They enjoy imitating and skillful in listening accurately and mimicking what
they have heard.



They respond well to rewards from the teacher.



They are imaginative but may have some difficulties distinguishing between
imagination and real world.
"Children are eager to find out what's in the world and how it works.
Kids are ready to work hard, not because we 'motivate' them, but because they
want to know . As teachers , we can draw on all the curiosity, energy, and
comprehending experience that kids bring to school, and we systematically link
it to the skills and strategies that more experienced learners use. People too
often underestimate what Primary kids can do. But in The Primary stage , we
start high and go higher."

The following acronym will remind anyone with the characteristics of the
learner: PE CHAP
Prior
Experience
Confidence
Heredity
Ability
Personality
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Some suggestions for teaching young learners:
 Activities should be short and varied.
 Teachers may repeat information, activities or phrases to help learner's master
new information.
 The teacher should present information in a concrete manner.
 Young learners are not interested in grammar terms (today we‘re going to
study how to make the plural form of regular nouns) or abstract grammar
explanations (to make the plural form of regular nouns is formed by adding ―s‖
at the end of the word).
 If the teacher wants to focus on grammar structures, she can ask learners to
look for patterns in the information she presents.
 Teachers should model instructions or new vocabulary – they should show the
students information in addition to telling them information.
 Vocabulary and grammar should be presented in a context—an action, a
demonstration, a picture, an object, etc.
 Teacher should move around the class so that she can be close to all learners
and monitor their work and understanding.
 The classroom can divided into sections; a section for storytelling and singing,
a section for learning new vocabulary, etc.
Activities can be used with young learners:
 The learning process should be enjoyable and game-like.
 Teachers should be sure that there is a learning purpose for every task – every
task should help learners learn or practice language.
 Teacher should be sure that classroom activities are creative and help learners
develop higher level thinking skills. Learners should actively participate in
every activity.
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 They may raise their hands, point to objects, clap, stamp their feet, nod, touch
an object, move around the class, act out a word, etc. They can also make
sounds or repeat words or phrases. TPR, total physical response activities give
learners the chance to show that they understanding the even if they can‘t
speak.
 Teacher can ask learners to stand up, sit down, come to the front of the room,
hold up your book bag, close your eyes, touch your head, etc. Learners can
show that they understand doing instead of by speaking.
 The teacher can tell a story. Stories which have repeated words or phrases can
be used so that learners can hear the information many times and, with
practice, repeat the text as the teacher reads.
 Learners can chant new information. Teachers can write jazz chants; poems or
songs to help learners remember new information (see the sections on Poetry
and Music for more information).
Characteristics of Learners in the Intermediate Stage:
Even though each individual is different in some way
from every other individual, the majority of the students share
certain common characteristics. The knowledge and understanding of
these characteristics can help in making more intelligent judgments
and decisions about learning . One characteristic students share is their
belief in their maturity. Students in this stage want to be treated as
adults.
1.The Intermediate stage learner is usually sensitive and self-conscious. Paying
a special attention to guidance and supervising at school. A teacher should be a
guide for a group of pupils. He should be in close touch with them, study their
social conditions, try to solve their problems and help them pass through this
critical stage easily and peacefully. The social worker at school can also play a
vital role in this respect.
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2.The Intermediate stage learner has daydreams and is sometimes absent
minded. A student in this stage tends to isolate himself from others and to
indulge in imaginative thinking. This fact emphasizes the importance of close
observation of a pupil‘s distinguished abilities, inclinations and tastes.
3. Health and physical education and various school free activities should be
paid special attention. Directing and developing a pupil‘s physical and
intellectual skills. Free educational activities enable a pupil to acquire different
experiences and establish his skills through practice.
4.Intellectually a pupil‘s abilities, skills and special interests begin to develop.
Teachers are entitled to estimate a pupil‘s behavior and achievement in all
aspects and get acquainted with his abilities, skills and to direct him to the type
and branch of education that
best suits him (vocational, theoretical, scientific, literary etc.
Characteristics of Secondary stage Learners:
Adult learners are self-directed. They depend on themselves to manage
their lives. Adults, however, learn best when they view the potential outcome
to be of personal value to them. Adult learners, on the other hand, have
experienced life and tend to learn more slowly even though they learn well.
They, however, have opinions of their own and may reject new information if
it doesn‘t ―fit‖ into their life experience. Adults generally expect the learning to
have immediate applicability in their lives. Adults are more motivated
intrinsically. Feelings of achievement, self-worth and self-esteem are more
important to them .
Having identified the Secondary stage learners differences, it is also
relevant to look at ten specific factors as they apply to adult learners and how
educators can help accommodate their needs in the classroom.
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1. The motivation factor:
Most adult learning is voluntary; it‘s a choice. It stands to reason, then, that
adults are more motivated to learn. There are several areas that serve as sources
of motivation for adults. They include: a) community welfare: adults are
interested in the improvement of the community and mankind; b) social
relationships: adults have a need for associations and friendships; c) prestige:
adults want to enjoy personal advancement and achieve a higher status in their
professional position; d) expectation achievement: adults basically want to
fulfill the expectations of others and comply with relevant instructions; e)
acquisition of knowledge: some adults learn for the sake of learning; they want
more knowledge simply because they have an inquiring mind. As educators,
rather than focusing on learner motivation, we may want to consider spending
more time on facilitating learning in an efficient and interesting way, since
older learners are already motivated to pursue it.
2. The control factor:
Adults have an innate need to have some mastery or control over their own
lives. They need to be self-directed and take responsibility for themselves.
They tend to strongly resent not being able to make choices. They want to take
an active, rather than a passive role in their education. We need to seek ways to
include them in the planning of their educational experience. We need to
consider giving them choices in assignments and projects that will offer a
variety of ways to show that learning has occurred.
3. The experience factor:
Adult learners have already experienced a wide array of training, beginning at
home, then in school, and then perhaps in various jobs prior to pursuing career
education. Some of those experiences have been positive and others not.
Consciously or unconsciously, adult learners tend to link new learning to what
they already know, whether through education or life experiences. They
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evaluate new ideas as they relate to their past experience. As teachers, we need
to get to know our learners and what experience they bring to the classroom.
We need to use valid concept-connectors as we introduce new material on a
daily basis.
4. The diversity factor:
Adult learners vary greatly from one another in terms of experiences and age.
The variety they bring to the classroom can greatly enhance the learning
environment. By using collaborative efforts and group discussion or projects,
adult learners can all benefit from their shared experiences. Interactive
dialogue facilitates increased solutions and options over simple private
reflection. As educators, we must allow more time for networking among adult
learners to share perspectives and experiences. In addition, we need to prepare
our presentations to meet the needs of every learning style in the classroom.
5. The aging factor:
The speed of learning tends to decrease with age, but the depth of learning
increases. While it may take us longer to learn as we get older, we do grasp
what is learned at a deeper and more relevant level. Other physical factors
should be considered as well. Adult learners may experience barriers to
learning, such as hearing or vision impairments. As educators, we can
compensate by paying attention to the physical learning environment and
making adjustments as needed.
6. The goal factor:
Adults enter career education with a specific goal in mind. They want to be
able to apply what they have learned as soon as possible. They want the
information to be presented in a well-organized manner with all key elements
clearly defined. As educators, we need to give them more than theory. They
want information that they can grasp and put into practical use immediately.
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We need to classify and define goals and course objectives from the very
beginning of their educational experience.
7. The relevance factor:
Adults must be able to identify the reason for learning something. It must be
applicable to their personal or professional lives if it is to be of any value. As
educators, in defining program objectives, we must make sure that the theories
and concepts are relevant to the learners‘ needs. We must also let adult learners
choose projects and activities that reflect their own interests.
8. The habits factor:
Adult learners may come into the classroom with behavior patterns that are
contrary to what we will be presenting. They may be less flexible or more
difficult to persuade than younger learners. They may even feel threatened
when told those behaviors must change. Their opinions about certain subject
matter may not always be productive or appropriate, but should be recognized
as important. As educators, we need to take advantage of learners‘ past
experiences and behaviors and, if possible, use them to improve procedures or
techniques. We need to inform adult learners that their ideas and opinions have
value and weight.
9. The change factor:
While some adult learners are motivated by change, others tend to resist it.
Learning usually involves changes in attitudes, actions, and behaviors and that
can cause some learners to become suspect. As educators, we need to carefully
explain the ―why‖ as well as the ―how.‖ We need to recognize that small
changes sought incrementally will be better received than global changes all at
once. This allows learners to see that the change is beneficial, not harmful, and
they will become more receptive to future changes.
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10. The respect factor:
All students deserve respect; adult learners expect and demand it. As
educators, we must learn to treat our adult learners as equals and allow them to
voice their thoughts and ideas freely in the classroom. We must recognize that,
even though they are students, they are also our peers, not our subordinates.
The old attitude of teachers that ―it‘s my way, or the highway‖ simply won‘t
work anymore and has no place in the classroom, especially with adults.

Adult education is substantial and carries great potential for success. That
success, however, requires a greater responsibility by the educator. We need to
be aware of learners‘ attitudes, past experiences, habits, opinions and cultures.
We need to understand their perspectives and be able to help them discover
how useful a change in behavior and actions can be for them. We need to
engage them in the learning process and help them achieve their precisely
defined expectations. If we can show them how our programs can benefit them
practically, they will perform better and the benefits will last longer.
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Adult Learner Characteristics

Teaching Strategies

Adults have years of experience

Use your adult students as resources for yourself and for

and a wealth of knowledge

other students; use open-ended questions to draw out
students' knowledge and experiences; provide many
opportunities for dialogue among students

Adults have established values,

Take time to clarify student expecatations of the course;

beliefs, and opinions

permit debate and the challenge of ideas; be careful to
protect minority opinions within the class

Adults expect to be treated as adults Treat questions and comments with respect; acknowledge
contributions students make to the class; do not expect
students to necessarily agree with your plan for the
course
Adults need to feel self-directed

Engage students in designing the learning process; expect
students to want more than one medium for learning and
to want control over the learning pace and start/stop
times

Adults often have a problem

Show immediately how new knowledge or skills can be

centered approach to learning

applied to current problems or situations; use
participatory techniques such as case studies and
problem-solving groups

Adults tend to be less interested in

Focus on theories and concepts within the context of their

survey types of courses and more

applications to relevant problems; orient the course

interested in straightforward how-to content toward direct applications rather than toward
theory
Adults have increased variation in
learning styles (individual
differences among people increase
with age)
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Adult learners usually approach learning differently than younger learners:


they are more self-guided in their learning



they bring more, and expect to bring more, to a learning situation because of
their wider experience - and can take more away



they require learning "to make sense" - they will not perform a learning activity
just because the instructor said to do it .
Summary:
There are many ways that people learn, and there are many needs that people
may have. The learning needs of people are influenced by their other
characteristics. This is because people:



Learn in different ways



Learn at a different pace



Have different backgrounds (educational, ethnic, cultural , etc)



Have different reasons for learning



Are motivated in different ways and by different things



Respond differently to challenges presented in learning programs
References:
lnewlevine@aol.com
Johnson, D. (1998). Adult educators need to have enthusiasm. Adult Learning
(9) 4,
Compiled By: Iman Ashur .
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Bloom's Taxonomy
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Bloom's Taxonomy
Bloom's Taxonomy is a model of classifying thinking according to six
cognitive levels of complexity . Fundamentally, the levels have been described
as a stairway, leading many teachers to encourage their students to attempt to
achieve a higher level of thought. The lowest levels are: knowledge,
comprehension, and application. The highest levels are: analysis, synthesis, and
evaluation. The taxonomy is hierarchical; each level is included in the higher
levels. In other words, a student functioning at the 'application' level is
assumed to have mastered the material at the 'knowledge' and 'comprehension'
levels." This organization lends to a natural division of lower and higher level
thinking.
Revised Bloom's Taxonomy (RBT)
During the 1990's, a former student of Bloom's, Lorin Anderson, led a new
assembly which met for the purpose of updating the taxonomy, hoping to add
relevance for 21st century students and teachers . Published in 2001, the RBT
includes several seemingly minor yet actually quite significant changes.
Change in Terms
• The names of six major categories were changed from noun to verb forms.
• As the taxonomy reflects different forms of thinking and thinking is an
active process, verbs were more accurate.
• The subcategories of the six major categories were also replaced by verbs.
• Some subcategories were reorganised.
• The knowledge category was renamed. Knowledge is a product of thinking
and was inappropriate to describe a category of thinking and was replaced with
the word remembering instead.
• Comprehension became understanding and synthesis was renamed creating
in order to better reflect the nature of the thinking described by each category.
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Change in Emphasis
• More authentic tool for curriculum planning, instructional delivery and
assessment.
• Aimed at a broader audience.
• Easily applied to all levels of schooling.
• The revision emphasises explanation and description of subcategories.

Old Version

New Version

The actual application of Bloom's Taxonomy in teaching and testing.
Today's teachers must make tough decisions about how to spend their
classroom time. Clear alignment of educational objectives with local, state, and
national standards is a necessity. Like pieces of a huge puzzle, everything must
fit properly. The Revised Bloom's Taxonomy Table clarifies the fit of each
lesson plan's purpose, "essential question," goal or objective.

Teachers should classify objectives because the type of objectives attempted
dictate the selection of instructional methods, media and evaluation used in the
lesson. Objectives may be classified according to the primary learning outcomes
that take place. These learning outcomes are classified into one of three domains
(categories): cognitive, psychomotor or affective. Let's take a closer look at these
categories to see how they differ.
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Cognitive Domain
The Cognitive Domain receives the most attention in instructional programs and
includes objectives related to information or knowledge. The lowest level of
thinking in the RBT is remembering. The remembering level is followed by
five increasingly difficult levels of mental abilities: understanding, applying,
analysing, evaluating and creating (the highest level). Below there is a display
of the six levels of the revised Bloom's taxonomy, definitions of each level and
verbs that would be appropriate to use when you are writing instructional
objectives in each level.
Remembering
Objectives written on the remembering level (the lowest cognitive level)
requires the student to recall or recognize specific information. Below are verbs
appropriate for objectives written at the remembering level.
Define , fill in the blank , identify , locate, match , memorize , spell , state, tell ,
label , name , underline , list , recall , state.
Understanding
Objectives written on the understanding level, although a higher level of mental
ability than remembering, requires the lowest level of understanding from the
student. Below are verbs appropriate for objectives written at the understanding
level.
Convert, describe , explain , interpret , paraphrase , put in order , restate , retell in
your words , rewrite , summarize , trace, translate.
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Applying
Objectives written on the applying level require the learner to implement (use)
the information. Below are verbs appropriate for objectives written at the
applying level.
Apply , compute , conclude , construct , demonstrate , determine , draw , find out ,
give an example , illustrate , make , operate , show , solve , state a rule or
principle , use.
Analyzing
Objectives written on the analyzing level require the learner to break the
information into component parts and describe the relationship. Below are
verbs appropriate for objectives written at the analyzing level.
Analyze , categorize , classify , compare , contrast , debate , deduct , determine
the factors , diagnose , diagram , differentiate , dissect , distinguish , examine ,
infer
Evaluating
Objectives written on the evaluating level require the student to make a
judgment about materials or methods . Below are verbs appropriate for
objectives written at the evaluating level.
Appraise , choose , compare , conclude , decide , defend , evaluate , give your
opinion , judge , justify, prioritize , rank , rate , select , support , value
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Creating
Objectives written on the creating level require the student to generate new
ideas, products and ways of viewing things. Below are verbs appropriate for
objectives written at the creating level.
Change , combine , compose, construct , create , design , find an unusual way ,
formulate , generate, invent , originate , plan , predict , pretend , produce ,
rearrange , reconstruct m reorganize , revise m suggest , suppose, visualize ,
write
As a teachers, we should attempt to move students up the taxonomy as they
progress in their knowledge. Tests that are written solely to assess knowledge
are unfortunately very common. However, to create thinkers as opposed to
students who simply recall information, we must incorporate the higher levels
into lesson plans and tests.
Affective Domain
The Affective Domain includes objectives pertaining to attitude. Appreciations
, values and emotions.
Bloom listed five basic objectives in the AFFECTIVE domain:
Receiving - being aware of or attending to something in the environment.
Responding - showing some new behaviour as a result of experience.
Valuing - showing some definite involvement or commitment.
Organisation - integrating a new value into one's general set of values, giving
it some ranking among one's general priorities.
Characterisation by value - acting consistently with the new value.
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Psychomotor Domain
The psychomotor Domain includes objectives that require basic motor skills
and/or physical movement such as construct , kick or ski.
Bloom listed six basic objectives in the PSYCHOMOTOR domain:
Reflex movements - actions that occur involuntarily in response to some
stimulus.
Basic fundamental movements - innate movement patterns formed from a
combination of reflex movements.
Perceptual abilities - translation of stimuli received through the senses into
appropriate movements.
Physical abilities - basic movements and abilities that are essential to the
development of more highly skilled movements.
Skilled movements - more complex movements requiring a certain degree of
efficiency.
Non-discursive movements - ability to communicate through body movement.
Designing Valid Assessments.
Far too often, educators focus on the objects of the objectives with only a
secondary concern for the verbs included in them. Numerous test items can be
written about democracies and autocracies or weather and climate. To conform
to the objective's real meaning, however, the items cannot ask students to
provide or identify memorized concept definitions (which would be less
complex, cognitively speaking), nor can the items ask students to evaluate the
relative merits of each concept (which would be much more complex,
cognitively speaking). If they are to be valid, the items need to determine
whether students can compare two forms of government or two meteorological
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categories in terms of their similarities and differences. One method of
improving the alignment between objectives and test items, which is consistent
with the Taxonomy Table, is to build items using item formats designed to test
these complex objectives (Haladyna, 1999; Roid and Haladyna, 1982).
Planning Effective Instruction.
One of the insights many educators gain from using the Taxonomy Table to
plan instruction is that objectives that are classified into the same cells of the
Table are taught in much the same way. For example, both of the objectives
used as examples in the previous sections would be classified as ―Understand
Conceptual Knowledge.‖ Based on a great deal of research, much is known
about teaching students to understand conceptual knowledge (Klausmeier,
1980; Tennyson and Coc-chiarella, 1986). Teaching concepts in context,
teaching defining features, and using examples and non-examples are all
empirically verified ways of teaching concepts.
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Developing Leadership Skills
Leaders progress in their careers more than followers, but you needn‘t be a
natural leader. Leadership, to a great extent, can be developed, learned and
perfected.

The essential skills of leadership:

• Good Communication
• Being Articulate
• The Ability to Think On Your Feet
• Humour
• Flexibility
• Integrity
• Compelling Presence
• Empathy.
Don‘t worry if one or two of these skills seem to be unattainable in your case.
By excelling in the rest of them you can compensate those areas in which you
are naturally weaker.
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Getting information
A great leader rests a big part of his or her leadership in the way they manage
to obtain information from the people they lead. When receiving information,
you may be watching for a variety of clues to gather meaning: not only verbal
or written information, but nonverbal behaviour as well. If you are not careful,
facts will be forgotten or distorted. This is because both the individual sending
and the person receiving the information may unintentionally obscure the
message. To encourage good communication, you need to encourage others to
speak freely.
• Show interest by leaning forward, paying attention, nodding in agreement,
taking notes, and so forth.
• Greet new ideas with interest.
• Give the individual your undivided attention.
• Maintain eye contact.
• Use the individual's name.
• Smile, relax, and be friendly

Information received may have to be recalled at a later time. There are many
different ways to store and retrieve information. Today, we naturally think of
computers as a means for storing and retrieving information. The medium is
not as important as what your write and how you store the information. You
can employ a variety of methods to help you remember details, including notetaking, repeating back, memorization, and mnemonic devices.
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Providing information to the ones you lead
This is a crucial skill for any leader. You need to:
• Speak clearly.
• Use language that everyone understands.
• Vary your tone and pace.
• Move from the general to the specific.
• Use visuals (charts, maps. and diagrams).
• Eyeball the listener.
• Encourage two-way flow. Don't pass judgement on the question or the
questioner. Use feedback and reflective listening to keep your verbal and nonverbal communication in sync. Take notes of the main ideas and review your
notes soon afterwards to make sure they continue to make sense.

Understanding the group you lead
Recognize understanding the needs and characteristics of group members as a
major technique for building group unity and identity. Recognize and
differentiate between values, norms, needs, and characteristics. Gain
knowledge of the relationship between planning activities, group performance,
and individual needs and characteristics. It is essential that we first understand
ourselves and our own needs and characteristics. Only then can we know and
understand other people's. This understanding hopefully comes naturally as we
mature, creeping over us like ivy winding about a tree. By directly exploring
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and encouraging discovery of these personality traits, we can accelerate the
maturing of a leader, adding fertilizer to the ivy and tree.

Knowledge of individual needs and characteristics is very important for every
member of a group. As any group forms, an informal assessment of members'
characteristics and needs always takes place. This competency brings the
process out of the closet and uses it to everyone's advantage. Members
volunteer their own needs and characteristics in an open, trusting environment
via specific learning activities and exercises. Everyone is accepted and their
individual differences are valued, for the differences contribute to an
environment calculated to encourage growth.

Knowing the group‟s needs
Given knowledge of a member's needs, the group can have a powerful impact
as it assists individuals in fulfilling their needs. A group leader who strives to
respond to individual needs will subsequently earn considerable loyalty and
commitment from group members. Members can continue to contribute under
very stressful and trying circumstances, beyond their own estimation of their
capacity, if they are given specific, positive feedback.

Learning the group members‟ personal characteristics
These are individual signs of who we are. Someone may value competition,
need physical recreation and be characterized as an athlete. Characteristics are
the obvious landmarks others judge us by (sometimes accurately, sometimes
not). "He's shallow--he never talks about anything but girls and football."
"She's an idealist-always working for one cause or another, never giving up."

Knowing individual characteristics, a group can tailor its efforts and activities
to take advantage of member's given talents and interests.
78

Controlling the group
The coordination of individual efforts for collective purpose is externally and
internally controlled--by the leader and each individual herself. Setting the
Example is a personal, internal manner of control that we hope others will
model (when it's positive and appropriate).

The leader sets the example by doing what he expects others to do:
• Doing his own job well.
• Following instructions with little or no supervision.
• Trying his hardest.
• Behaving maturely.
• Showing a positive attitude.

Control is most often an overt behaviour of the leader. There are specific
actions a leader can take to exert influence over a group. The leader in a group
deploys the people in his patrol in a manner to promote control, breaking up
destructive cliques, to encourage greater participation, etc. He stands at certain
times to maintain or assert control. He counsels an individual to help him "set a
better example."

Recognizing achievement
Give individuals feedback preferably while they are completing the task, or at
least when they are done. Observing them while they work is helpful because:
• They can avoid rework, that is, fixing what when wrong. Catch mistakes
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early.
• The task will be accomplished more quickly.
• Give particular attention to those who are doing well. Publically praise those
who are on track.

One of the most powerful actions you can take to control the group is to
publically praise individuals when they contribute to either getting the job done
or keeping the group together. If you've ever been around a small child--and we
were all one at some point in our lives, you might recall how much they love
praise. As adults, we love praise no less, but we‘re embarrassed to admit it. Our
sense of self-worth, whether positive or negative, often gets in the way of
allowing others to give us compliments.

Remember that not only are the members of your group watching you, but
make it a point to watch them. Try standing back, lean against a tree, and watch
what they do. They will appreciate the confidence you show in them when you
don't stand over their shoulders.

When someone does something right, go up and, in a sincere and loving
manner, tell them. Don't do it if it's not from your heart, your phoniness will
show right through and you'll lose their respect. But do it sincerely and you'll
not only earn their respect, you'll gain their loyalty, even perhaps over time
their love.

Watch out for those who need assistance. Give them feedback privately. If
several members are off target, or if the group as a whole is headed in the
wrong direction, don't point fingers, don't blame, and don't criticise. If
appropriate, call a halt to the task and bring the group together for a quick
evaluation/counselling session. (You'll tell them, "Let's take a short break and
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evaluate how things are going." What you'll be doing is counselling with them
on how they can improve.)

Under certain circumstances, the leader or group may choose to select someone
whose specific task is to positively influence and control the group.

Being respectful
The leader gives instructions in an appropriate tone and manner. He or she
speaks distinctly without sounding "bossy." Instructions during the job are kept
to a minimum. People are told as much as they want or need to know.
Encourage individual initiative and let people make significant contributions.

Properly representing the group
Under any circumstances, to faithfully represent the group, you must:
• Fully understand the nature of the problem.
• Know how the decision (if any) was reached and be able to communicate it to
others.
• Accurately and responsibly communicate from and back to the original
group.
• Realize that other groups may derive their entire picture of another group
through you, the representative. You must be consistent, possess integrity, and
be fair to all parties.
• Representing the Group is more an art than an exact science. When the
requirement to represent a group regarding a specific issue is known
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beforehand, then the entire representation issue is much more manageable. It's
an issue requiring decision-making skill.

School-Based Decision taking
There has been widespread call for education reform. The reform efforts focus
on organizational, curricular and instructional changes necessary to improve
the quality of education. National reform reports advocate decentralization and
enhanced teacher involvement in decision-taking as a means of fostering
necessary changes within school.
School-based decision-taking is a concept based on the fundamental principle
that individuals who are affected by the decision, possess expertise regarding
the decision, and are responsible for implementing the decision, should be
involved in making the decision.
The goal of school-based decision-taking is to empower school staff by
providing authority, flexibility, and resources to solve the educational
problems particular to their schools.

Key elements
For school-based decision-taking to work, four key resources need to be
present to develop the capacity to create high performance organisations :
1. Knowledge and skills in new instructional strategies, interpersonal, problemsolving and decision skills for working together as a team.
2. Information about the performance of the organization, including student
performance data.
3. Power and authority to make decisions, especially in the areas of curriculum
and instruction, staffing and personnel, and resource allocation and budgeting.
4. Rewards for high performance, including intrinsic and extrinsic rewards, such
as salary adjustments, professional development opportunities and public
recognition for their accomplishments.
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Effectiveness of school-based decision-taking
Studies exploring organizational variables have generally found positive
relationships between decision involvement and organizational outcomes, such
as organizational commitment, job satisfaction, and organizational change. In
addition, studies have found that participation enhances communication among
teachers and administrators, contributes to the quality of teachers‘ work lives,
and assists in professionalizing teaching and democratizing schools.
The successful implementation of school-based decision-taking is affected by a
number of organizational factors and institutional constraints, including:
 Clarity of purpose and access to information : schools that are active in
decision-taking have a vision statement that focuses their decision-taking
process on the technical core of schooling-teaching and learning.
 Power and authority relationships : In order to focus on the primary issues
affecting school success, decision-taking authority in the areas of curriculum,
staffing and budgeting must be real and authentic.

Conclusion

School-based decision-taking provides a framework for drawing on the
expertise of individuals who are interested in and knowledgeable about matters
that affect the successful performance of students. This process depends
heavily on leadership to define the parameters of decision-taking, to define
overarching goals, and to provide the information and professional
development necessary to make effective, long-lasting decisions.
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Cooperative Learning
From Wikipedia, the free encyclopedia
Cooperative learning is an approach to organizing classroom activities into
academic and social learning experiences. Students must work in groups to
complete tasks collectively. Unlike individual learning, students learning
cooperatively capitalize on one another‘s resources and skills (asking one
another for information, evaluating one another‘s ideas, monitoring one
another‘s work, etc.). Furthermore, the teacher's role changes from giving
information to facilitating students' learning. Everyone succeeds when the
group succeeds.
History
Prior to World War II, social theorists such as Allport, Watson, Shaw, and
Mead began establishing cooperative learning theory after finding that group
work was more effective and efficient in quantity, quality, and overall
productivity when compared to working alone. However, it wasn‘t until 1937
when researchers May and Doob found that people who cooperate and work
together to achieve shared goals, were more successful in attaining outcomes,
than those who strived independently to complete the same goals. Furthermore,
they found that independent achievers had a greater likelihood of displaying
competitive behaviours. Philosophers and psychologists in the 1930s and 40‘s
such as John Dewey, Kurt Lewin, and Morton Deutsh also influenced the
cooperative learning theory practiced today. Dewey believed it was important
that students develop knowledge and social skills that could be used outside of
the classroom, and in the democratic society. This theory portrayed students as
active recipients of knowledge by discussing information and answers in
groups, engaging in the learning process together rather than being passive
receivers of information (e.g. teacher talking, students listening). Lewin‘s
contributions to cooperative learning were based on the ideas of establishing
relationships between group members in order to successfully carry out and
achieve the learning goal. Deutsh‘s contribution to cooperative learning was
positive social interdependence, the idea that the student is responsible for
contributing to group knowledge. Since then, David and Roger Johnson have
been actively contributing to the cooperative learning theory. In 1975, they
identified that cooperative learning promoted mutual liking, better
communication, high acceptance and support, as well as demonstrated an
increase in a variety of thinking strategies among individuals in the
group. Students who showed to be more competitive lacked in their interaction
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and trust with others, as well as in their emotional involvement with other
students. In 1994 Johnson and Johnson published the 5 elements (positive
interdependence, individual accountability, face-to-face interaction, social
skills, and processing) essential for effective group learning, achievement, and
higher-order social, personal and cognitive skills (e.g., problem solving,
reasoning, decision-making, planning, organizing, and reflecting).
Types
Formal cooperative learning is structured, facilitated, and monitored by the
educator over time and is used to achieve group goals in task work (e.g.
completing a unit). Any course material or assignment can be adapted to this
type of learning, and groups can vary from 2-6 people with discussions lasting
from a few minutes up to a period. Types of formal cooperative learning
strategies include jigsaw, assignments that involve group problem solving and
decision making, laboratory or experiment assignments, and peer review work
(e.g. editing writing assignments). Having experience and developing skill with
this type of learning often facilitates informal and base learning.[10]
Informal cooperative learning incorporates group learning with passive
teaching by drawing attention to material through small groups throughout the
lesson or by discussion at the end of a lesson, and typically involves groups of
two (e.g. turn-to-your-partner discussions). These groups are often temporary
and can change from lesson to lesson (very much unlike formal learning where
2 students may be lab partners throughout the entire semester contributing to
one another‘s knowledge of science). Discussions typically have four
components that include formulating a response to questions asked by the
educator, sharing responses to the questions asked with a partner, listening to a
partner‘s responses to the same question, and creating a new well-developed
answer. This type of learning enables the student to process, consolidate, and
retain more information learned.[10]
In group-based cooperative learning, these peer groups gather together over the
long term (e.g. over the course of a year, or several years such as in high school
or post-secondary studies) to develop and contribute to one another‘s
knowledge mastery on a topic by regularly discussing material, encouraging
one another, and supporting the academic and personal success of group
members. Base group learning is effective for learning complex subject matter
over the course or semester and establishes caring, supportive peer
relationships, which in turn motivates and strengthens the student‘s
commitment to the group‘s education while increasing self-esteem and self
worth. Base group approaches also make the students accountable to educating
their peer group in the event that a member was absent for a lesson. This is
effective both for individual learning, as well as social support.
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Elements
Brown & Ciuffetelli Parker (2009) discuss the 5 basic and essential elements to
cooperative learning:
1. Positive Interdependence


Students must fully participate and put forth effort within their group

Each group member has a task/role/responsibility therefore must believe
that they are responsible for their learning and that of their group


2. Face-to-Face Promotive Interaction


Member promote each others success

Students explain to one another what they have or are learning and assist
one another with understanding and completion of assignments


3. Individual Accountability


Each student must demonstrate master of the content being studied

Each student is accountable for their learning and work, therefore
eliminating ―social loafing‖


4. Social Skills
Social skills that must be taught in order for successful cooperative
learning to occur


Skills include effective communication, interpersonal and group skills
i. Leadership
ii. Decision-making
iii. Trust-building
iv. Communication
v. Conflict-management skills


5. Group Processing
Every so often groups must assess their effectiveness and decide how it
can be improved


In order for student achievement to improve considerably, two characteristics
must be present a) Students are working towards a group goal or recognition
and b) success is reliant on each individual‘s learning[12]
a. When designing cooperative learning tasks and reward structures, individual
responsibility and accountability must be identified. Individuals must know
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exactly what their responsibilities are and that they are accountable to the
group in order to reach their goal.
b. Positive Interdependence among students in the task. All group members
must be involved in order for the group to complete the task. In order for this to
occur each member must have a task that they are responsible for which cannot
be completed by any other group member.
Research supporting cooperative learning
Research on cooperative learning demonstrated ―overwhelmingly positive‖
results and confirmed that cooperative modes are crosscurricular.[13] Cooperative learning requires students to engage in group
activities that increase learning and adds other important dimensions.[11] The
positive outcomes include: academic gains, improved race relations and
increased personal and social development.[11]Brady & Tsay (2010) report that
students who fully participated in group activities, exhibited collaborative
behaviours, provided constructive feedback and cooperated with their group
had a higher likelihood of receiving higher test scores and course grades at the
end of the semester. Results from Brady & Tsay‘s (2010) study support the
notion that cooperative learning is an active pedagogy that fosters higher
academic achievement (p. 85).
Slavin states the following regarding research on cooperative learning which
corresponds with Brady & Tsay‘s (2010) findings.[12]



Students demonstrate academic achievement
Cooperative learning methods are usually equally effective for all ability

levels.
Cooperative learning is affective for all ethnic groups

Student perceptions of one another are enhanced when given the
opportunity to work with one another

Cooperative learning increases self esteem and self concept

Ethnic and physically/mentally handicapped barriers are broken down
allowing for positive interactions and friendships to occur
Limitations


Cooperative Learning has many limitations that could cause the process to be
more complicated then first perceived. Sharan (2010) discusses the issue
regarding the constant evolution of cooperative learning is discussed as a
threat. Due to the fact that cooperative learning is constantly changing, there is
the possibility that teachers may become confused and lack complete
understanding of the method. Teachers implementing cooperative learning may
also be challenged with resistance and hostility from students who believe that
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they are being held back by their slower teammates or by students who are less
confident and feel that they are being ignored or demeaned by their team.[7]
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Assessment & Evaluations
The overall goal of assessment is to improve student learning. Assessment
provides students, parents/guardians, and teachers with valid information
concerning student progress and their attainment of the expected curriculum.
Assessment and evaluation measure whether or not learning and/or learning
objectives are being met. It requires the gathering of evidence of student
performance over a period of time to measure learning and understanding.
Evidence of learning could take the form of dialogue, journals, written work,
portfolios, and tests along with many other learning tasks. Evaluation on the
other hand occurs when a mark is assigned after the completion of a task, test,
quiz, lesson or learning activity.

Defining Informal Techniques:
"Informal" is used here to indicate techniques that can easily be incorporated into
classroom routines and learning activities. They can be used at anytime without
interfering with instructional time. Their results are indicative of the student's
performance on the skill or subject of interest.

Informal Assessment Techniques:
A) Unstructured Assessment Techniques
Unstructured techniques for assessing students can run the gamut from writing
stories to playing games and include both written and oral activities.

Types of Unstructured Assessment Techniques

 Writing Samples – Writing about specific topics. Assessing student progress
through activities using newspapers, newsletters, collages, graffiti walls, scripts
for a play, and language experience stories.
 Homework - Any written work students do alone, either in class or in the
home.
 Logs or journals - Teachers can review on a daily, weekly, or quarterly basis
to determine how students perceive their learning processes as well as shaping
their ideas and strengths for more formal writing which occurs in other
activities.
 Games - Games can provide students with a challenging method for increasing
their skills in various areas such as math, spelling, naming categories of
objects/people, and so on.
 Debates - Students' oral work can be evaluated informally in debates by
assessing their oral presentation skills in terms of their ability to understand
concepts and present them to others in an orderly fashion.
 Brainstorming - This technique can be used successfully with all ages of
children to determine what may already be known about a particular topic.
 Story retelling - This technique can be used in either oral or written formats.
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 Anecdotal - This method can be used by teachers to record behaviors and
students' progress.
 Naturalistic - Related to anecdotal records, this type of observation may take
the form of notes written at the end of the day by a teacher.

B) Structured Assessment Techniques
Structured assessments are planned by the teacher much more specifically
than are unstructured assessments and their measures are more varied than
unstructured ones.

Types of Structured Informal Assessments

 Checklists - to specify student behaviors or products expected during
progression through the curriculum.
 Cloze Tests - these are composed of text from which words have been deleted
randomly.
 Criterion-referenced Tests - these tests are sometimes included as a type of
informal assessment. This type of test is tied directly to instructional
objectives, measures progress through the curriculum and can be used for
specific instructional planning.
 Rating Scales - This is an assessment technique often associated with
observation of student work or behaviors.
 Questionnaires - A questionnaire is a self-report assessment device on which
students can provide information about areas of interest to the teacher.
 Miscue Analysis - An informal assessment of strategies used by students when
reading aloud or retelling a story.
 Structured Interviews - Structured interviews are essentially oral interview
questionnaires.

Guidelines for Informal Assessment:
In order to be effective, informal assessment activities must be :
 carefully planned.
 reliable and valid,
 serve diagnostic purposes as well as formative and summative evaluation
purposes
 valid
 Reliable
Alternative Assessment
Alternative assessment uses activities that reveal what students can do with
language, emphasizing their strengths instead of their weaknesses. Alternative
assessment methods work well in learner-centered classrooms because they are
based on the idea that students can evaluate their own learning and learn from
the evaluation process. Alternative assessment gives instructors a way to
connect assessment with review of learning strategies.
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Features of alternative assessment:





Assessment is based on authentic tasks that demonstrate learners' ability to
accomplish communication goals
Instructor and learners focus on communication, not on right and wrong
answers
Learners help to set the criteria for successful completion of communication
tasks
Learners have opportunities to assess themselves and their peers

Designing tasks for alternative assessment:
Successful use of alternative assessment depends on using performance tasks
that let students demonstrate what they can actually do with language.

The following criteria define authentic assessment activities:








They are built around topics or issues of interest to the students
They replicate real-world communication contexts and situations
They involve multi-stage tasks and real problems that require creative use of
language rather than simple repetition
They require learners to produce a quality product or performance
Their evaluation criteria and standards are known to the student
They involve interaction between assessor (instructor, peers, self) and person
assessed
They allow for self-evaluation and self-correction as they proceed
Alternative assessment methods:

 Checklists
Checklists are often used for observing performance in order to keep track of a
student's progress or work over time and determine whether students have met
established criteria on a task.
 B-Rubrics
A rubric provides a measure of quality of performance on the basis of
established criteria. Rubrics are often used with benchmarks or samples that
serve as standards against which student performance is judged. They are
primarily used for language tasks that involve some kind of oral or written
production on the part of the student.
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Incorporating alternative assessment into classroom activities:
Instructors should plan to introduce alternative forms of assessment
gradually, in conjunction with traditional forms of testing. Using a combination
of alternative assessments and more traditional measures allows the instructor
to compare results and obtain a more comprehensive picture of students'
language performance than either alternative or traditional measures alone
would provide.

Alternative Assessment Techniques:
1.

Retellings
After students read a story or have one read to them, ask them to retell it as
if they were telling it to a friend who never heard it before. To analyze the
retelling quantitatively, use a checklist of important elements in the story
(setting, plot, resolution, etc.) and assign a score for each.
2.
Portfolios
Portfolios are systematic collections of student work over time. These
collections help students and teachers assess student growth and development.
Evaluation of Portfolios
Portfolio evaluation often occurs at three levels: the student, the student's
peers, and the teacher. For each piece selected, students may be asked to
describe briefly why they chose it, what they learned, and what their future
goals are. Students can also be asked to prepare an overall evaluation of their
portfolio. Classmates‘ evaluation can focus on what they see as the special
strengths of the portfolio, their personal response to some item in the portfolio,
and a suggestion of one thing their classmate could work on next. Portfolio
evaluation by the teacher should build on that of the student's and peer's.
Although the teacher evaluation may result in a grade, it is important that an
opportunity be found for discussion with the student. This discussion should
culminate in agreement on future goals.

The role of testing in Evaluation:
Testing is closely tied to evaluation. Tests of some sort play a role in
virtually all educational program evaluations; indeed, too often an "evaluation"
is no more than a hasty analysis of whether test scores rose.

What is a Test?
A test is defined as a systematic procedure for measuring a sample of
behavior. The phrase "systematic procedure" indicates that a test is constructed,
administered and scored according to predetermined rules. It also indicates that
test items are chosen to fit the test specification, and the same items are
administered to all persons who share the same time limits.
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Value of Testing
1-Achievement:
A test may be used to measure students' achievement and to measure their
students' progress, and how successful the teaching has been.
2-Motivation:
The students result may urge them to compete with others. A low mark
could be a motivation for them to study hard. On the other hand high scores
make them feel satisfied.
3-Diagnosis:
Sometimes we need to diagnose problems and difficulties in handling
functions, notions and concepts involving language skills and sub-skills.
4-Self evaluation:
Tests are sometimes needed for teachers to evaluate their own teaching. The
feedback they get from the test help them a lot modify their teaching.
5-Experimentation:
Tests may be used in order to determine a certain method of teaching or a
certain hypothesis. In this respect a pre-test and a post-test are usually given to
an experimental and control groups.
6-Promotion:
Some tests are designed to determine which students are to be promoted
from a grade to a higher one.
7-Parents' information:
Tests can provide parents with information about their children's levels.

Types of tests
Test may be divided into many types:

A) In terms of technique:
1-Subjective tests:
These tests take the form of writing sentences, paragraphs or essays. In
subjective tests, it usually happens that different scores to the same question.

2-Objective Tests:
The grading of this test is independent of the person marking the tests
because their tests have definite answers, which have no room for subjectivity
in grading.
Types of objective Tests:
1. Multiple choice tests.
2. True or False Tests.
3. Matching Tests.

B) In terms of what they are intended to measure:
1-Achievement Test:
This is designed to measure students' mastery of what should have been
taught.

2-Diagnostic Test :
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This test is designed to diagnose the problems or weaknesses our students
may encounter in order o teach effectively.
3-Proficiency Test:
This test can be used to measure how suitable candidate will be for
performing a certain task or following a specific course.

4-Aptitude Test:
This test predicts probable success or failure in certain areas of language
study.

C) In term of function:
1-Norm- Referenced Test:
Such tests place the student in a rank order. i.e. it tells the examiner how a
student has performed compared with his classmates.
2-Criterion- Referenced Tests:
These tests tell the examiner weather the student has achieved the desired
objectives or not, regardless of other students standards. Such tests can be used
during the school year.

Characteristics of a Good Test
A good test is characterized by the following qualities:
1-Validity:
A valid test measures what is ought to be tested.

2-Reliability:
A reliable test should provide consistency in measuring the items being
evaluated. In other words, if the same test is given twice to the same students, it
should produce almost the same results.

3- Practicality:
A practical test ought to be easy to administer and scored without wasting too
much time or effort.

4- Comprehensiveness:
A comprehensive test should cover all the items that have been taught.

5- Relevance:
The test is relevant when it measures reasonably the desired objectives.

6- Discrimination:
A discriminative test should distinguish between different levels of students.
(Individual differences)

7- Clarity:
It is necessary that the questions should be clear so that the students can
comprehend exactly what the teacher wants them to do.

8- Balance:
A well- balanced test should examine both linguistic and communicative
competence.

9- Authenticity:
The language of the test should emphasize the everyday interaction.
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10- Difficulty:
The question must neither be too hard nor too easy. The questions should
progress from easy to difficult so as to reduce stress and tension especially on
the part of the struggling students.
Questioning Techniques
Asking questions effectively
Asking the right question is at the heart of effective communications and
information exchange. By using the right questions in a particular situation,
you can improve a whole range of communications skills: for example, you can
gather better information and learn more; you can build stronger relationships,
manage people more effectively and help others to learn too.
So here are some common questioning techniques, and when (and when
not) to use them:
 Open and Closed Questions;
 Closed questions usually receive a single word or very short, factual answer.
For example, "Are you thirsty?" The answer is "Yes" or "No"; "Where do you
live?"
 Open questions elicit longer answers. They usually begin with what, why,
how. An open question asks the respondent for his or her knowledge, opinion
or feelings. "Tell me" and "describe" can also be used in the same way as open
questions. Here are some examples:
What happened at the meeting?
Why did he react that way?
Describe the circumstances in more detail.
Open questions are good for:
 Developing an open conversation: "What did you get up to on vacation?"
 Finding out more detail: "What else do we need to do to make this a
success?"
 Finding out the other person's opinion or issues: "What do you think about
those changes?"
Closed questions are good for:
 Testing your understanding, or the other person's: "So, if I get this
qualification, I will get a raise?"
 Concluding a discussion or making a decision: "Now we know the facts, are
we all agreed this is the right course of action?"
 Frame setting: "Are you happy with the service from your bank?"
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Funnel Questions:
This technique involves starting with general questions, and then homing in on
a point in each answer, and asking more and more detail at each level. It's often
used by detectives taking a statement from a witness:
"How many people were involved in the fight?"
"About ten."
"Were they kids or adults?"
"Mostly kids."

Funnel questions are good for:
 Finding out more details about a specific point: "Tell me more about Option
2."
 Gaining the interest or increasing the confidence of the person you're
speaking with: "Have you used the IT Helpdesk?"….
Probing Questions:
Asking probing questions is another strategy for finding out more details.
Sometimes it's as simple as asking your respondent for an example, to help you
understand a statement they have made. At other times, you need additional
information for clarification, "When do you need this report by, and do you
want to see a draft before I give you my final version?".
Tip:
Use questions that include the word "exactly" to probe further: "What exactly
do you mean by fast-track?", "Who, exactly, wanted this report?"

Probing questions are good for:
 Gaining clarification to ensure you have the whole story and that you
understand it thoroughly; and
 Drawing information out of people who are trying to avoid telling you
something.
Leading Questions:
Leading questions try to lead the respondent to your way of thinking. They can
do this in several ways:
 With an assumption: "How late do you think that the project will deliver?".
This assumes that the project will certainly not be completed on time.
 By adding a personal appeal to agree at the end: "Lori's very efficient, don't
you think?" or "Option 2 is better, isn't it?"
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 Phrasing the question so that the "easiest" response is "yes" (our natural
tendency is to prefer to say "yes" than "no" plays an important part in the
phrasing of referendum questions): "Shall we all approve Option 2?" is more
likely to get a positive response than "Do you want to approve option 2 or
not?".
 Giving people a choice between two options, both of which you would be
happy with, rather than the choice of one option or not doing anything at all.
Strictly speaking, the choice of "neither" is still available when you ask
"Which would you prefer of A or B", but most people will be caught up in
deciding between your two preferences.
Tip:
Note that leading questions tend to be closed.

Leading questions are good for:
 Getting the answer you want but leaving the other person feeling that they
have had a choice.
 Closing a sale: "If that answers all of your questions, shall we agree a
price?"
Tip:
Use leading questions with care. If you use them in a self-serving way or one
that harms the interests of the other person, then they can, quite rightly, be seen
as manipulative and dishonest.
Rhetorical Questions:
Rhetorical questions aren't really questions at all, in that they don't expect an
answer. They're really just statements phrased in question form: "Isn't John's
design work so creative?" We use rhetorical questions because they are
engaging for the listener – as they are drawn into agreeing ("Yes it is and I like
working with such a creative colleague") – rather than feeling that they are
being "told" something like "John is a very creative designer". (To which they
may answer "So What?")
Tip:
Rhetorical questions are even more powerful if you use a string of them. "Isn't
that a great display? Don't you love the way the text picks up the colors in the
photographs? Doesn't it use space really well? Wouldn't you love to have a
display like that for our products?"
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Rhetorical questions are good for:
 Engaging the listener.
Using Questioning Techniques
You have probably used all of these questioning techniques before in your
everyday life, at work and at home. But by consciously applying the
appropriate kind of questioning, you can gain the information, response or
outcome that you want even more effectively.

Questions are a powerful way of:









Learning: Ask open and closed questions, and use probing questioning.
Relationship building: People generally respond positively if you ask about
what they do or enquire about their opinions. If you do this in an affirmative
way "Tell me what you like best about working here", you will help to build
and maintain an open dialogue.
Managing and coaching: Here, rhetorical and leading questions are useful
too. They can help get people to reflect and to commit to courses of action
that you've suggested: "Wouldn't it be great to gain some further
qualifications?"
Avoiding misunderstandings: Use probing questions to seek clarification,
particularly when the consequences are significant. And to make sure you
avoid jumping to conclusions.
Persuading people: No one likes to be lectured, but asking a series of open
questions will help others to embrace the reasons behind your point of view.
"What do you think about bringing the sales force in for half a day to have
their laptops upgraded?"
More Tips:



Make sure that you give the learner you're questioning enough time to respond.
This may need to include thinking time before they answer, so don't just
interpret a pause as a "No comment" and plow on.



Skilful questioning needs to be matched by careful listening so that you
understand what people really mean with their answers.
Your body language and tone of voice can also play a part in the answers you
get when you ask questions.



The use of Questions to challenge students
„In the middle of difficulty lies opportunity. The important thing is not to stop
questioning.‟
Albert Einstein
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Why do we use questions?
We use questions in lessons without really thinking about it, they are just
part of what we do. But, when we think through the rationale for using them
these are the ―key factors‖:
To capture interest.
To get the students to engage with the lesson content.
To challenge students understanding.
To check on students prior knowledge.
To focus students thinking on key concepts and issues.
To get students to interact with the material.
To check students‘ progress.
For assessment.
What are the questioning pitfalls:
Asking too many closed questions.
Yes or no questions.
Short answer recall-based questions.
Repetitive questioning.
Inappropriate level questioning (see Blooms taxonomy below).
Poorly phrased ambiguous questions.
The use of good questioning can take a lesson from satisfactory to good and
good to outstanding. Considering that the lesson being ―student centred‖ and
focusing on ―independent learning‖ are factors in the outstanding brief it
becomes clear how important good questions are.

Blooms taxonomy:
Bloom's Taxonomy was created by Benjamin Bloom during the 1950s and is a
way to categorize the levels of reasoning skills required in classroom
situations. There are six levels in the taxonomy, each requiring a higher level
of thought from the students. As a teacher, you should try to move students up
the taxonomy as they progress in their knowledge. To create thinkers as
opposed to students who simply recall information, we must incorporate the
higher levels into lesson plans and tests.






Knowledge: questions are asked solely to test whether a student has gained
specific information from the lesson.
(describe, identify, who, when, where….)
Comprehension: has students go past simply recalling facts and instead has
them understanding the information. With this level, they will be able to
interpret the facts. (translate, predict, why…..)
Application: where students have to actually apply, or use, the knowledge they
have learned. They might be asked to solve a problem with the information
they have gained in class being necessary to create a viable solution.
(demonstrate how, solve, try it in a new context…)
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Analysis: In the analysis level, students will be required to go beyond
knowledge and application and actually see patterns that they can use to
analyse a problem. (explain, infer, analysis….)
Synthesis: With synthesis, students are required to use the given facts to create
new theories or make predictions. They might have to pull in knowledge from
multiple subjects and synthesize this information before coming to a
conclusion. (design, create, compose…)
Evaluation: The top level of Bloom's Taxonomy is evaluation. Here students
are expected to assess information and come to a conclusion such as its value
or the bias behind it. (Evaluation – assess, compare/contrast, judge….)

References:
www.cckm.ca(pdf)
www.fs.fed.us(pdf)
www.qyestia.com
www.vtaide.com
http://journals.Cambridge
www.bc.edu
www.ispiringteachers.com
www.anglasia.edunet.tn
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Differentiated Instruction
Define it – what is it?
Differentiated instruction is
 a teaching approach in which teachers adapt their instruction to student
differences.
 teachers modify their instruction to meeting individual student‘s readiness
levels, preferences, and interests.
 recognizes the fact that we have a diverse student population and enables
educators to teach students of varying abilities in one class.
Classroom elements that can be differentiated:


Content: What the student needs to learn. The instructional concepts should
be broad based, and all students should be given access to the same core
content. However, the content‘s complexity should be adapted to students‘
learner profiles. Teachers can vary the presentation of content,( i.e., textbooks,
lecture, demonstrations, taped texts) to best meet students‘ needs.



Process: Activities in which the student engages to make sense of or master
the content. Examples of differentiating process activities include scaffolding,
flexible grouping, interest centers, manipulative, varying the length of time for
a student to master content, and encouraging an advanced learner to pursue a
topic in greater depth.



Products: The culminating projects that ask students to apply and extend
what they have learned. Products should provide students with different ways
to demonstrate their knowledge as well as various levels of difficulty, group or
individual work, and various means of scoring.



Learning Environment: The way the classroom works and feels. The
differentiated classroom should include areas in which students can work
quietly as well as collaborate with others, materials that reflect diverse cultures,
and routines that allow students to get help when the teacher isn‘t available
(Tomlinson, 1995, 1999; Winebrenner, 1992, 1996).
How To Do It
One answer to this question is that, although the theory behind differentiating
instruction is quite simple, in practice it is not easy to do. For example, the
educational portal Teachnology has a Web page entitled "How to Differentiate
Instruction," [2] which lists these four apparently simple steps:
Step 1 - Know Your Students: Three areas are listed to help teachers know
their students: determining their ability levels, surveying their interests, and
deciding if behavior management is a problem. knowing your students'
previous educational history (in both first- and second-language environments),
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understanding how their cultural backgrounds can influence learning, assessing
their preferred learning styles and strategies, determining their language
proficiency levels and understanding what this means in terms of academic
performance, and determining where they are in the process of achieving
grade-level state standards (which is not the same thing as their ability levels).
Step 2 - Have a Repertoire of Teaching Strategies: Four teaching strategies
(direct instruction, inquiry-based learning, cooperative learning, and
information processing strategies) are described, and teachers are advised to
use them all because "one size does not fit all." Although detailed descriptions
of the strategies are found on other pages of the Teachnology Web site,
teachers who have not experienced some of these teaching strategies may have
difficulty implementing them.
Step 3 - Identify a Variety of Instructional Activities: By presenting
students with activities that fit their profiles, teachers can help students remain
on task and complete activities and assignments. This is very true, but it is
much easier to identify a variety of instructional activities than it is to
implement several of them at one time. The organizational and management
difficulties presented by having several groups of students doing different
activities at the same time are often too great for some teachers to overcome.
Step 4 - Identify Ways to Assess or Evaluate Student Progress: A variety of
authentic assessment procedures (including portfolios, rubrics, performancebased assessment, and knowledge mapping) is necessary so students with
differing backgrounds and abilities can best demonstrate what they have
learned. While many teachers are quite good at assessing students' performance
through observation during learning activities, very few are able to convert
these observations into data that can be used to diagnose students' preferred
learning styles and strategies, strengths and weaknesses, and learning needs.
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Differentiated Instructions
Is a teacher’s response to learner’s needs

Guided by General Principles of Differentiation
Ongoing Assessment

Flexible Groups

Respectful Tasks

Teachers Differentiate Via
Learning Environment

Product

Content

Process

Teachers Differentiate According to Learner
Learning Profile

Interest
Readiness

Through a Range of Strategies
multiple intelligences

varied texts, materials

learning contracts

interest centers

jigsaws

literature circles

grouping activities

interest groups

taped material

tiered lessons

orbital studies

varied homework

anchor activities

tiered centers

independent studies

compacting

graphic organizers

tiered products

questioning strategies

journal prompts
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Differentiated Instructional Strategies
Suggestions for Using the Eight Multiple Intelligences
Musical/Rhythmic

Verbal/Linguistic

Logical/Mathematical

Sing it
Create a beat
Rap it
Make a cheer
Create a jingle
Hum it
Identify sounds
React to sounds
Listen to sounds
Connect to music
Write a poem

Read it
Spell it
Write it
Listen to it
Tell it
Recall it
Use ―you‖ words
Apply it
Chunk information
Say it
Use mnemonics

Make a pattern
Chart it
Sequence it
Create a mnemonic
Analyze it
Think abstractly
Think critically
Use numbers
Prove it
Interpret the data
Use the statistics

Visual/Spatial
Mind maps
Graphic organizers
Video
Color code
Highlight
Shape a word
Interpret a graphic
Read a chart
Study illustrations
Visualize it
Make a chart
Create a poster
Intrapersonal
Metacognition
Use self-talk
Work independently
Solve in your own way
Understand self
Journal it
Rehearse it
Use prior knowledge
Connect it
Have ownership

Body/Kinesthetic
Role play
Walkabout
Dance
Lip sync
Skits/charades/mimes
Construction
Math manipulatives
Sign language
Sports
Activity centers
Body language

Interpersonal
Think-Pair-Share
Jigsaw
Cooperative grouping
Drama
Debates
Class meetings
Role play
Meeting of minds
Peer counseling
Tutors/buddies
Giving feedback
Shared Journals
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Naturalist
Label it
Categorize it
Identify it
Form a hypothesis
Do an experiment
Adapt it
Construct it
Classify it
Investigate it
Discern patterns

QUESTIONING FOR
QUALITY THINKING
 Knowledge—Identification and recall of information
Who, what, when, where, how _____?
Describe ________________________.
 Comprehension—Organization and selection of facts and ideas
Retell _________ in your own words.
What is the main idea of ________?
 Application—Use of facts, rules, principles
How is _____ an example of ______?
How is ________ related to ______?
Why is ______________ significant?
 Analysis—Separation of a whole into component parts
What are the parts of features of _____?
Classify _____ according to _______.
Outline/diagram/web __________.
How does ___ compare/contrast with ____?
What evidence can you list for ________?
 Synthesis—Combination of ideas to form a new whole
What would you predict/infer from _____?
What ideas can you add to _____________?
How would you create/design a new _____?
What might happen if you combined _____ with ______?
What solutions would you suggest for _____?
 Evaluation—Development of opinions, judgments, or decisions
Do you agree __________________________________?
What do you think about _______________________?
What is the most important ____________________?
Prioritize ____________________________________?
How would you decide about ____________________?
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Differentiated According to Bloom’s Taxonomy
Question Starters

Potential Activities
Level 1: Knowledge (Recall)

1. What is the definition for …?
2. What happened after …?
3. Recall the facts.
4. What were the characteristics of …?
5. Which is true or false?
6. How many …?
7. Who was the …?
8. Tell in your own words.

1. Describe the …
2. Make a time line of events
3. Make a facts chart
4. Write a list of …steps in…facts
about
5. List all the people in the story
6. Make a chart showing
7. Recite a poem

Level 2: Comprehension
1. Why are these ideas similar?
2. In your own words retell the story
of…
3. What do you think could happen?
4. How are these ideas different?
5. Explain what happened after?
6. What are some examples?
7. Can you provide a definition of …?
8. Who was the key character?

1. Cut out/draw pictures to show event.
2. Illustrate the main idea.
3. Make a cartoon strip showing a
sequence
of events.
4. Write and perform a play based
on…
5. Compare this ___ with ___
6. Construct a model of …
7. Write a news report.
8. Prepare a flow chart to show…

Level 3: Application (applying without understanding is NOT effective)
1. What is another instance of …?
2. Demonstrate the way to …
3. Which one is most like …?
4. What questions would you ask?
5. Which factors would you change?
6. Could this have happened in …?
7. How would you organize these
ideas?

1. Construct a model to demonstrate
using it.
2. Make a display to illustrate one
event.
3. Make a collection about …
4. Design a relief map to include
relevant information about an event.
5. Scan a collection of photographs to
illustrate …
6. Create a mural to depict …

110

Differentiated According to Bloom‘s Taxonomy
Question Starters

Potential Activities

Level 4: Analysis
1. What are the component parts of …?
2. What steps are important in the
process of …?
3. If … then …
4. What other conclusions can you
reach about … that have been
mentioned?
5. The difference between the fact and
the hypothesis is…
6. The solution would be to …
7. What is the relationship between …
and …?

1. Design a questionnaire about …
2. Conduct an investigation to produce
…
3. Make a flow chart to show …
4. Construct a graph to show …
5. Put on a play about …
6. Review … in terms of identified
criteria.
7. Prepare a report about the area of
study.

Level 5: Synthesis
1. Can you design a …?
2. Why not compose a song about …?
3. Why don‘t you devise your own
way to …?
4. Can you create new and unusual
uses for …?
5. Can you develop a proposal for …?
6. How would you deal with …?
7. Invent a scheme that would…

1. Create a model that shows your new
ideas.
2. Devise an original plan to
experiment for …
3. Finish the incomplete …
4. Make a hypothesis about …
5. Change … so that it will …
6. Propose a method to …
7. Prescribe a way to …
8. Give the book a new title.

Level 6: Evaluation
1. In your opinion …
2. Appraise the chances of …
3. Grade or rank the …
4. What do you think should be the
outcome?
5. What solution do you favor and
why?
6. Which systems are best? Worst?
7. Rate the relative value of these ideas
to …
8. Which is the better bargain?
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1. Prepare a list of criteria you would
use to judge a … Indicate priority
ratings you would give.
2. Conduct a debate about an issue.
3. Prepare an annotated bibliography
…
4. Form a discussion panel on …
5. Prepare a case to present your
opinions about …
6. List some common assumptions
about …Rationalize your reactions.

THEN / NOW COMPARISON
Name:___________________________________ Date:______

Title/Topic________________________________________

THEN

NOW
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COMPARE – AND – CONTRAST CHART

Name:___________________________________Date:__________

Items Being Compared
Characteristics

References
 Classroom Instruction That Works: Research-Based Strategies for Increasing
Student Achievement by Robert Marzano, Debra Pickering, and Jane Pollock
 Data Analysis for Comprehensive School wide Improvement by Victoria
Bernhardt
 Differentiated Instructional Strategies for Reading in the Content Areas by
Carolyn Chapman and Rita King
 Leadership Capacity for Lasting School Improvement by Linda Lambert
 The Results Field book: Practical Strategies from Dramatically Improved
Schools by James Schmoker
 Using Data to Shape Classroom Practice by Richard DuFour
 What Works in Schools: Translating Research into Action by Robert Marzano
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Character Education
Introduction:
―Rooted in the Greek word ‗Charakter‘, the term character has come to mean
the constellation of strengths and weaknesses that form and reveal who we
are.... Assessing our character means taking an inventory of our dominant
thoughts and actions.ʺ
(Templeton Foundation, 1999).
Values and character education development usually occurs over a number of
years and within a number of environments. Since family members are the first
individuals with whom one comes into contact the influence of the family
continues to be extremely important to a child's character and values
development. This fact is particularly appropriate in the preschools and early
school years.
As students progress through public schools, it is important that their education
provide instructional opportunities, explicit and implicit that help them develop
their beliefs about what is right and good.

What is character education?
Character education is a national movement creating schools that foster ethical,
responsible
and caring young people by modeling and teaching good character through
emphasis on
universal values that we all share. It is the intentional, proactive effort by
schools, districts
and states to instill in their students important core ethical values such as
caring, honesty,
fairness, responsibility and respect for self and others.
What Does Character Education Look Like?
This is a highly controversial issue, and depends largely on your desired
outcome. Many people believe that simply getting kids to do what they‘re told
is character education. This idea often leads to an imposed set of rules and a
system of rewards and punishments that produce temporary and limited
behavioral changes, but they do little or nothing to affect the underlying
character of the children. There are others who argue that our aim should be to
develop independent thinkers who are committed to moral principals in their
lives, and who are likely to do the right thing even under challenging
circumstances. That requires a somewhat different approach.
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“Effective character education is not adding a program or set of programs to a school.
Rather it is a transformation of the culture and life of the school.” 2
-—Dr. Marvin Berkowitz

The best way to implement character education is through a holistic approach
that integrates character development into every aspect of school life. This
approach is also known as whole school reform.
Here are some of the distinguishing features of the holistic model:
• Everything in the school is organized around the development of relationships
between and among students, staff, and community.
• The school is a caring community of learners in which there is a palpable
bond connecting the students, the staff, and the school.
• Social and emotional learning is emphasized as much as academic learning.
• Cooperation and collaboration among students are emphasized over
competition.
• Values such as fairness, respect, and honesty are part of everyday lessons in
and out of the classroom.
• Students are given ample opportunities to practice moral behavior through
activities such as service learning .
• Discipline and classroom management concentrate on problem-solving rather
than rewards and punishments.
• The old model of the teacher-centered classroom is abandoned in favor of
democratic classrooms where teachers and students hold class meetings to
build unity, establish norms, and solve problems.
Obviously, this is a best-of-all-possible-worlds approach and requires a
significant commitment from the administration and teaching staff.

Teacher power
Teachers are very powerful because they can make and unmake individuals.
Teacher resources are endless too. They prepare teacher worksheets, lesson
plans and rubrics wherein they can infuse character education.

Some strategies to bring values to the surface in lessons:
Values are taught in classroom through all subjects. The following strategies
help to bring values to the surface and are based on reflection and discussion in
a range of contexts.

1. Teacher-directed discussion
Discussion procedures provide the opportunity to clarify and analyze values
and values positions. In discussions, students should talk with each other, listen
to each other, and not interrupt. The teacher plays a positive role in
encouraging sharing and understanding and modeling good listening.
Example:
Discuss the value responsibility in the issue: Is global warming destroying the
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planet?
Discussion could revolve around such questions as:
What evidence is there of global warming?
Who is responsible for global warming?
What are the implications of global warming?
How might individuals, businesses and governments act responsibly towards
warming?

2. Teacher questioning
Teacher's questioning can be used to help students clarify how values operate
in a range of contexts. The teacher encourages students to reflect on ideas,
thoughts and feelings that are related to particular values. The teacher's
responses should be non-judgmental and non-threatening so students do not
become defensive.
Example: Voting should not be compulsory
This is an opportunity to explore the values of democracy, participation,
fairness
Are you saying that....... (restate idea, reflective listening)?
Are you implying that....................? (Getting to motives)
What first led you to that idea?
Do other people think this way?
Do other people think differently?

3. Discussion cards
Discussion cards enable a controlled discussion. It is most appropriate for
small-group discussion, in which each card defines a particular aspect of an
issue. It would be followed by whole-class discussion of each group's findings.
Example: Care for elderly
Exploring the values of care and responsibility
Card 1 Caring for the elderly helps everyone.
Card 2 All people should be required to contribute to care for the elderly.
Card 3 I mainly care for my own family.
Card 4 Caring for the elderly involves sacrifices.

4. Taking a stand
Upon selection of a controversial issue the students are to write slogans about
the issue.
Example 1:
Discuss the value of responsibility in the issue: Is global warming destroying
the planet?
Discussion could revolve around such questions as:
Write suitable slogans, which show your view on whether large scale industrial
development should be allowed in the Blue Mountains World heritage area.
Discuss the slogans and the views behind them.

117

Example 2: Social action
Writing to newspapers, government departments, local members of parliament,
companies to express an opinion
Take a current newspaper article about a government action and provide it to
the class. Ask students to take either a 'for 'or 'against' view and to draft a letter
to the government department or minister responsible.

5. Values survey, questionnaires and interviews
These techniques may promote:





better understanding of the values of other people.
discovery of how people choose and act on the basis of their values.
discussion of values within a range of contexts.
opening up new options to students about values in particular contexts.
These strategies are likely to contribute to an understanding of the values of
respect, responsibility, cooperation, democracy and participation
Example: Local roads
Conduct a survey of, or interview, local residents about their views in relation
to local road maintenance. Do they think enough care is taken? What could be
improved?
Collate answers to see the range of views and values.

6. Voting
A vote may be seen as an expression of a personal judgment on an issue.
Voting allows students to see different responses, and also that there may be
times when there is no consensus of opinion, or where views may be equally
divided.

7. Likert scale
This measure consists of a series of opinion statements designed to provide
some idea of how intense students' feelings are for or against a given topic or
issue. Students are asked to indicate whether they strongly agree (SA), agree
(A), are undecided (U), disagree (D), or strongly disagree (SD) with each given
statement.
Example: What can governments do? In this example discussion might focus
on democracy, participation, responsibility care, and fairness.
STATEMENT SA A U D SD
A. Governments should protect the built as well as the natural environment.
B. Governments should use censorship to protect children.
C. Governments should provide assistance in all natural disasters.
D. Governments should require everyone to respect other people.

8. Captions for cartoons, drawings and photographs
Students suggest a caption for a cartoon, drawing, graph or photo to
demonstrate a value depicted in the illustration.
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Example:
Use a topic or political newspaper cartoon and ask students to identify the
values being expressed or questioned. For example, a cartoon of a courtroom
scene could result in discussions about fairness, respect and participation.

9. Code of values
As a whole class, use a statement about values and discuss its merits.
Example: This might include discussion of all the core values.
Take the class rules or school rules and examine the values on which they are
based. Are these values consistent with the core values?

10. Consequences chart
A consequences chart is a way of recording the consequences of decisions and
actions based on the values that individuals and groups hold. These examples
focus on integrity and fairness.
Example:
Action: Short term consequence Long term consequence
1. Telling a lie to gain favour with other people
2. Betraying a commercial confidence

11. Choosing between values
This strategy may be used to select either freely or from a list of alternatives.
Students choose value statements appropriate to themselves. The values listed
should reflect different approaches or opinions.
Example: This example looks at integrity, fairness, responsibility and justice.
Select the statement you prefer.
The law should punish without exception all those who commit crimes
The courts should forgive those who are truly sorry for doing wrong
Judges should prescribe punishments for those who break the law
Most laws should give everyone a second chance.

12. Moral dilemmas
Students are presented with a problem which would be resolved differently by
people with different values. They are asked to identify values in the problem
situation and/or to consider their own likely responses. Students should be
assured that no judgment will be made on them personally, whatever their
views.
The dilemma should be presented and explained and clarified, student opinions
and chosen actions stated and then discussed. Actions could then be chosen and
opinions changed, based upon the discussions.
Example: In this example, care and integrity clash.
Ron's friends ask him to contribute to a gift for a friend who is sick. Ron
doesn't like the person who is sick. Should he or should he not contribute?

13. One step removed
This strategy can be applied to any exploration of an issue which may confront
or personally threaten students. It can be applied to many of the strategies
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already outlined. Use the indirect approach when discussing or questioning.
i.e. What if ..........?, Suppose..........? or Imagine someone ...........?
Example: This example focuses on discussion of respect, fairness, democracy
and responsibility.
You return some jeans to a shop because they do not fit and get only abuse
from the shop owner.
Pose questions relating to the needs of students.
What are your legal rights about returning goods?
What are the shop-keeper's responsibilities about returned goods?
Who else might help you in this situation?

14. Role playing
A dramatized discussion, in which students are assigned roles in a situation,
allowing them to explore values held by themselves and others, as well as the
way these values influence decisions and actions.
Example: In this example there will be discussion about care, fairness and
responsibility.

15. Simulation
Simulation provides information about a particular issue and requires the
participants to make decisions based on evidence and their values. It should
approximate as nearly as possible a real-life situation.
Example: Discussion of fairness and responsibility will be discussed in the
example.
Returning damaged goods.
Students form pairs and research consumer rights.
One student acts as customer and the other as the shopkeeper
Customer returns a set of glasses which have two chipped glasses that were
brought as a present for parents.

16. Teaching values through Idioms:
Idiomatic language can help a lot in promoting values.
Example 1: " The early birds catches the worm."
There will be discussion of the values responsibility, punctuality.
One who is punctual and ready has an advantage over these who procrastinate.
Examples : " You reap what you sow"
" Beauty fades but not goodness"

17. Teaching values through biographies:
Biographies of great men and women are one of the best materials for teaching
values.
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Activities: Write a brief summary of his/ her life and mention the values that
may be learnt.

18. Teaching values through stories:
Example :
Name ____________________________ Date ______________________
Brandon always tries to do his best in school. He studies hard, always does his
homework, and asks his teacher questions about anything he doesn‘t
understand. Whenever he gets a new assignment, he starts work on it right
away, following all the teacher‘s directions and using all his resources. One
day, the teacher gives the class a new assignment. The class is
learning about poetry, and the teacher asks each student to find a poem,
memorize it, and recite it in front of the entire class the following week.
Brandon suddenly starts to worry. ―What if I can‘t memorize the poem and I
forget some of the words? What if I make a mistake while reciting it and the
other kids laugh at me?‖After class, Brandon talks to his teacher. His teacher
knows how hard Brandon works, and encourages him to just do the assignment
one step at a time. She tells him to start by finding a poem and then to try
memorizing it, without thinking about the other kids. Wanting to try, Brandon
goes home to start work. He finds a poem, and over the next couple of days,
one line at a time, he memorizes it and practices reciting it. Even though he's
preparing, he‘s still afraid of messing up. He thinks about it all the time. He
even has bad dreams about it! A few days before he and his classmates are
supposed to recite their poems, Brandon asks his teacher if there is another
assignment he can do instead of reciting his poem. The teacher understands
Brandon‘s worries and tells him he can write a report about the poet who wrote
the poem, instead. This makes Brandon happy. The next day, Brandon runs
into his friend and classmate John. John seems to be talking to himself!
Brandon asks him what he‘s doing. John says he is anxious about his poem and
wishes he didn‘t have to do it, but it was too late to do anything else. Brandon
wants to encourage John, but at first, he isn‘t sure how. Suddenly, he has an
idea. ―Don‘t worry, John. I'm worried, too, but I‘m going to try to recite my
poem!‖ John is inspired by Brandon's choice, and Brandon feels proud of
himself. The next day, when Brandon is called to recite his poem, he stands up
at in front of his class, takes a deep breath, and just does his best.
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Name ____________________________ Date ______________________
What value is reflected in this story?
Choose three values from the list below. Tell how two of them are not
demonstrated in this story, and tell how one of them is demonstrated
Cooperation

Honesty

Fairness

Patriotism

Forgiving

Courage

1. ________________________________________________________
________________________________________________________
2. ________________________________________________________
________________________________________________________
3. ________________________________________________________
________________________________________________________
Why do you think the value reflected in this story is an important one?
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
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Multiple Intelligences
"It's not how smart you are,
it's how you are smart!"
Howard Gardner Interview, "Common Miracles" ABC 1993

The theory of multiple intelligences was developed in 1983 by Dr.
Howard Gardner, professor of education at Harvard University. Psychologist
Howard Gardner's theory of Multiple Intelligences offers one kind of
explanation for learner differences.
According to Gardner, there are eight different types of intelligences:
Linguistic: Sensitivity to spoken and written language , the ability to learn
languages.
Logical-mathematical: Capacity to analyze problems logically, carry out
mathematical operations.
Visual-spatial: Ability to recognize and use the patterns of wide space and
more confined areas.
Musical: Skill in the performance, composition, and appreciation of musical
patterns.
Bodily - kinesthetic: Potential to use one's whole body or parts of the body to
solve problems.
Interpersonal : Capacity to understand the intentions, motivations , and desires
of other people.
Intrapersonal: Capacity to understand oneself, to appreciate one's feelings ,
fears and motivations.
Naturalistic: Ability to recognize, categorize and draw upon certain features of
the environment.

Some key principles are:





Individuals should be encouraged to use their preferred intelligences in
learning.
Instructional activities should appeal to different forms of intelligences.
Assessment of learning should measure multiple forms of intelligence.

How can applying M.I. theory help students learn better?
 Students begin to understand how they are intelligent. In Gardner's view,
learning is both a social and psychological process. When students understand
the balance of their own multiple intelligences they begin to:
 manage their own learning
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 value their individual strengths
 Teachers understand how students are intelligent as well as how intelligent
they are. Knowing which students have the potential for strong interpersonal
intelligence, for example, will help the teacher create opportunities where the
strength can be fostered in others. However, multiple intelligence theory is not
intended to provide teachers with new IQ-like labels for their students.
 Students approach understanding from different angles. The problem, "What is
sand?" has scientific, poetic, artistic, musical, and geographic points of entry.
 Students that exhibit comprehension through rubrics, portfolios, or
demonstrations come to have an authentic understanding of achievement. The
accomplishment of the lawyer is in winning her case through research and
persuasive argument, more than in having passed the bar exam.
 Students become balanced individuals who can function as members of their
culture. Classroom activities that teach to the intelligences foster deep
understanding about the essential questions of life, such as: Where do we come
from? What's the world made of? What have humans achieved? What can we
achieve? How does one lead a good life?
 Classroom activities frequently activate and utilize more than one of the
multiple intelligences.

How to Teach or Learn Anything 8 Different Ways?
One of the most remarkable features of the theory of multiple intelligences is
how it provides eight different potential pathways to learning.Whatever you are
teaching or learning, see how you might connect it with:









words (linguistic intelligence)
numbers or logic (logical-mathematical intelligence)
pictures (spatial intelligence)
music (musical intelligence)
self-reflection (intrapersonal intelligence)
a physical experience (bodily-kinesthetic intelligence)
a social experience (interpersonal intelligence), and/or
an experience in the natural world. (naturalist intelligence)
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The theory of multiple intelligences is so intriguing because it expands our
horizon of available teaching/learning tools beyond the conventional linguistic
and logical methods used in most schools (e.g. lecture, textbooks, writing
assignments, formulas, etc.). To get started, put the topic of whatever you‘re
interested in teaching or learning about in the center of a blank sheet of paper,
and draw eight straight lines or "spokes" radiating out from this topic. Label
each line with a different intelligence. Then start brainstorming ideas for
teaching or learning that topic and write down ideas next to each intelligence
(this is a spatial-linguistic approach of brainstorming; you might want to do
this in other ways as well, using a tape-recorder, having a group brainstorming
session, etc.).

Learning Styles
VAK - visual, auditory, kinesthetic learning styles model
The explanation and understanding of Gardner's Eight Intelligences can
be further illuminated and illustrated by looking at another classical
intelligence and learning styles model, known as the Visual-AuditoryKinesthetic (or Kinaesthetic - either is correct)
The VAK concept, theories and methods (initially also referred to as VAKT,
for Visual-Auditory-Kinesthetic-Tactile) were first developed by psychologists
and teaching specialists such as Fernald, Keller, Orton, Gillingham, Stillman
and Montessori, beginning in the 1920's.
The VAK multi-sensory approach to learning and teaching was originally
concerned with the teaching of dyslexic children and other learners for whom
conventional teaching methods were not effective. The early VAK specialists
recognized that people learn in different ways: as a very simple example, a
child who could not easily learn words and letters by reading (visually) might
for instance learn more easily by tracing letter shapes with their finger
(kinesthetic) The Visual-Auditory-Kinesthetic learning styles model does not
overlay Gardner's multiple intelligences; rather the VAK model provides a
different perspective for understanding and explaining a person's preferred or
dominant thinking and learning style, and strengths. Gardner's theory is one
way of looking at thinking styles; VAK is another.
learning style

Description

Visual

seeing and reading

Auditory

listening and
speaking

Kinesthetic

touching and doing
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 According to the VAK model, most people possess a dominant or preferred
learning
style, however some people have a mixed and evenly balanced blend of the three
styles.
 A person's learning style is a reflection of their mix of intelligences. It is also a
reflection of their brain type and dominance.
 The VAK learning styles model provides a very easy and quick reference
inventory by which to assess people's preferred learning styles, and then most
importantly, to design learning methods and experiences that match people's
preferences:

Visual learning style involves the use of seen or observed things, including
pictures, diagrams, demonstrations, displays, handouts, films, flip-chart, etc.
Auditory learning style involves the transfer of information through
listening: to the spoken word, of self or others, of sounds and noises.
Kinesthetic learning involves physical experience - touching, feeling,
holding, doing, practical hands-on experiences.

VAK visual-auditory-kinesthetic learning styles indicators :
Here are some common indicators. Ask the person to score each statement and
then total each column to indicate learning style dominance
.
Visual

Auditory

kinesthetic/physical/
tactile

Read
instructions

listen to
explanation

have a go

ask for spoken
directions
call a friend for
explanation

follow your nose and
maybe use a compass
follow your instinct,
tasting as you cook

write
instructions

explain verbally

demonstrate and let
them have a go

you'd say..

I see what
you mean

I hear what you
are saying

I know how you feel

you'd say..

show me

tell me

let me try

operate
new
equipment
travel
directions
cook a new
dish
teach
someone
something

look at a map
follow a
recipe
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you'd say..

watch how I
do it

listen to me
explain

you have a go

faulty
goods

write a letter

Phone

send or take it back
to the store

Leisure

museums and
galleries

music and
conversation

playing sport

buying
gifts

Books

Music

tools and gadgets

look and
imagine
read the
brochures
read the
reviews

discuss with shop
staff
listen to
recommendations
discuss with
friends

shopping
choose a
holiday
choose a
new car

try on and test
imagine the
experience
test-drive what you
fancy

You can use this grid as a simple learning style indicator questionnaire , for
example score each box out of five or ten and then put the total for each
column in the boxes below. The totals will indicate your relative learning style
preference and mix. There are no right or wrong answers.

III. Mixed ability classes
Individual learner differences:
The learners in any classroom are both similar and different. An understanding of
such similarities and differences help teachers determine what to teach and how
to teach it. For example , the similarities might be that all the students speak the
same language , they are all around the same age, they are all literate in their own
language, and they come from the same socio-economic background. However,
some of them may like school and some may not; some may find learning a
language easy, some will find it difficult. Some may feel happy most of the time ,
some unhappy. And some of the students may have special needs, such as
hearing difficulties, poor eyesight, or difficulty sitting still.
These are some of the factors that lead to learning differences :
*Age
*Socio-economic status
*Gender
*Preferred learning styles and strengths
*Personality traits
*Educational background
*Cognitive ability
*Language proficiency level
*Motivation
*Cognitive development stage
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Some Problems in the Mixed Ability Classes:
Effective Learning
Since most language textbooks are designed for an ideal homogeneous
classroom environment, teachers always have to deal with the problem that
students react to the textbook differently due their individual differences.
Therefore, it is usually necessary for the teacher to evaluate and adapt the
materials according to his/her class.
Participation
Some of the students find it difficult to speak in the target language for many
reasons ranging from interest to confidence, from age to knowledge. Other
students, however, would like to express everything they think or feel by using
the new language. As a result, some students may take many turns, while
others do not speak for the entire lesson.
Interests
Interest problems may arise due to the differences among students in terms of
their attitude towards the subject matter and/or the teacher; their knowledge of
language; and their personality.
Discipline
Often the quicker students finish the tasks given before the other students. As a
result, they may misbehave while waiting for the others to finish. The weaker
students, on the other hand, cannot finish the tasks as quickly as the strong ones
and may loose their confidence and/or show ill-disciplined behaviour for a
variety of reasons related to that. Consequently, mixed abilities may result in
classroom management problems.

How to Cope with the Problems.
1. In order to solve the problems of mixed ability, teaching should appeal to all
senses, all learning styles and all intelligences. Moreover, it should be based on
a meaningful context for all learners.
2. Teachers should vary teaching approaches and techniques to help facilitate
learning for a wide variety of students and student needs. This variation can
include :
 Input using different types of language :formal, informal, academic , social,
etc.
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Input with a wide variety of content, which might depend on the purpose of the
activity. For example the content might be related to social needs(party talk) ,
survival needs (how to read a bus schedule) , academic needs (vocabulary
needed to pass a standardized test),etc.
 Different media of delivery(e.g., textbooks, audio tape, the Internet, etc.)
 A variety of different tasks using the same input, which focus both on different
language skills and on the integration of those skills, either together or at
different time.
 Using learning strategies at both the macro level (telling students what they
will be doing and why ) , and the micro level (techniques for learning
vocabulary items) to facilitate learning.
 The creation of procedures which allow students to take some responsibility for
their own learning.
 The use of different group sizes for different kinds of tasks, from whole class to
small group to pair activities.
3. Another way to meet the needs of students with individual learning differences
is to set up learning stations in the classroom or create an entire room for
individual , independent study.
4.
It is advisable to have contingency plans for the early finishers in case
they finish the tasks earlier. This contingency plan might be an extra exercise, a
handout or a reading passage. Recently, some of the textbooks have been
prepared considering the mixed ability classes and include contingency
activities in teacher‘s books.
5.
All students do not need to carry out an entire in-class activity. While
every student should do certain parts, only some of the students (weak ones or
early finishers) do all of it (Ur 1996, 306). In relation to that, the tests could
include optional questions: While every student completes some parts of the
test, some other parts may have options from which the students choose.
6.
Open-ended tasks or questions (such as writing a letter, an ending of a
story/book/film, or a response to a picture) have a variety of possible correct
answers instead of a single answer. These tasks allow each learner to perform
at his/her own level.
7.
It is important for teachers to give students the opportunity to express
their ideas, feelings and experiences, though they may lack confidence or
enough language knowledge. By personalizing the tasks, all students can
participate voluntarily.
8.
Students love games, competitions and dramatization, so these are ways
of ensuring their interest in the lesson. Regardless of the differences among the
students in terms of language level and learning styles, they are motivated to
use the target language while they are playing a game or participating in a
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completion or a role-play.
9- Group/pair work activities are useful not only for the teacher to observe
students but also for the students to cooperate and to learn from each other.
10-Extra homework always helps teachers of mixed ability classes. However,
considering the level and the interests of the students, extra work should be of
something that the students would enjoy doing. Therefore, a good way of
dealing with mixed ability may be individual and team projects.
11. Portfolios are another efficient way of dealing with mixed ability groups.
Teachers may ask students to keep all the things they have done during the
term including the extra work depending on their ability or needs. As a result,
not only the teacher but also each student has a record of his/her progress
during the term. This record also shows the needs of the student for further
progress.
12. It is also useful for students to study in self-access centres, where they can
visit in their free times to study alone, with a peer or a tutor. The main aim of
self-access centres is that students decide on what they want to study. While
the students can find appropriate materials such as extra exercises, they can
also make use of cassettes, videos and/or books to improve their language.
Strategies for teaching mixed ability classes.
1-Get to know the pupils names and if possible one fact about them e.g. their
hobby.
2-Make pupils aware about the different learning styles. Teach pupils techniques
for learning new work that cover the visual, auditory and kinaesthetic modes of
learning.
3-Make sure that pupils are aware of the aim of each lesson and what they
are expected to achieve by the end of the lesson.
4-Teach pupils how to be resourceful so that they know where to find help if
they get stuck. They should not be reliant on the teacher.
5-Try to involve pupils in the learning process. Perhaps allow pupils to
choose the order topics are studied in.
6-Vary presentation techniques to cater for visual, auditory and kinaesthetic learners.
7-Vary classroom management. Allow pupils to work individually, in pairs
and in groups .
8-At times provide a menu of work on the board offering tiered activities.
Allow pupils to choose their level of work.
9-Allow pupils to show their understanding in different ways i.e. a visual
representation, an oral presentation or physical demonstration.
10-Make use of higher order thinking skills using Blooms taxonomy.
11-Pupils should not just be given comprehension tasks to complete. Pupils
need to be given problem-solving tasks and the opportunity to transfer
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their knowledge to a new context.
12-Make use of flexible groups at suitable exit points in the course to allow for
reinforcement and extension.
13-Make use of within class ability groups and set pupils creative tasks to do.
14-Use co-operative group work to allow pupils to develop social skills as well
as other skills such as negotiation and time management.
References :
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Reflective Teaching
Introduction:
Most teachers develop their classroom skills fairly early in their teaching
careers. Teachers entering the profession may find their initial teaching efforts
stressful, but with experience they acquire a repertoire of teaching strategies
that they draw on throughout their teaching. The particular configuration of
strategies a teacher uses constitutes his or her ―teaching style‖. While a
teacher‘s style of teaching provides a means of coping with many of the routine
demands of teaching, there is also a danger that it can hinder a teacher‘s
professional growth. How can teachers move beyond the level of automatic or
routinised responses to classroom situations and achieve a higher level of
awareness of how they teach, of the kinds of decisions they make as they teach,
and of the value and consequences of particular instructional decisions? One
way of doing this is through observing and reflecting on one‘s own teaching,
and using observation and reflection as a way of bringing about change. This
approach to teaching can be described as ―Reflective Teaching‖, and in this
paper I want to explore how a reflective view of teaching can be developed.

What is Reflective Teaching?
Reflection defined
recognising
+
Reflection
means

examining

The way we teach

+
ruminating over
Reflection involves more than just describing what we do or what we have
done. Reflection or ―critical reflection‖ refers to an activity or process in which
an experience is recalled, considered, and evaluated, usually in relation to a
broader purpose. It is a response to past experience and involves conscious
recall and examination of the experience as a basis for evaluation and decisionmaking and as a source for planning and action. Bartlett (1990) points out that
becoming a reflective teacher involves moving beyond a primary concern with
instructional techniques and ―how to‖ questions and asking ―what‖ and ―why‖
questions that regard instructions and managerial techniques not as ends in
themselves, but as part of broader educational purposes. Asking ―what and
why‖ questions give us a certain power over our teaching. We could claim that
the degree of autonomy and responsibility we have in our work as teachers is
determined by the level of control we can exercise over our actions. In
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reflecting on the above kind of questions, we begin to exercise control and
open up the possibility of transforming our everyday classroom life.

How does reflection take place?
Many different approaches can be employed if one wishes to become a
critically reflective teacher, including observation of oneself and others, team
teaching, and exploring one‘s view of teaching through writing. Central to any
approach used however is a three part process which involves:

Stage 1 The event itself.
The starting point is an actual teaching episode, such as a lesson or other
instructional event. While the focus of critical reflection is usually the teacher‘s
own teaching, self-reflection can also be stimulated by observation of another
person‘s teaching.
Stage 2 Recollection of the event.
The next stage in reflective examination of an experience is an account of
what happened, without explanation or evaluation. Several different procedures
are available during the recollection phase, written descriptions of an event, a
video or audio recording of an event, or the use of check lists or coding
systems to capture details of the event.

Stage 3 Review and response to the event.
Following a focus on objective description of the event, the participant
returns to the event and reviews it. The event is now processed at a deeper
level, and questions are asked about the experience. Let us examine approaches
to critical reflection which reflect these processes.

Peer Observation
Peer observation can provide opportunities for teachers to view each
other‘s teaching in order to expose them to different teaching styles and to
provide opportunities for critical reflection on their own teaching. The two
teachers would meet as soon as possible after the lesson. The observer would
report on the information that had been collected and discuss it with the
teacher. These would include organization of the lesson, teacher‘s time
management, students‘ performance on tasks, time-on-task, teacher questions
and student responses, student performance during pair work, classroom
interaction, class performance during a new teaching activity, and students‘ use
of the first language or English during group work. Teachers who participate in
Peer Observation report that they gained a number of insights about their own
teaching from their colleague‘s observations and that they would like to use
peer observation on a
regular basis. They obtained new insights into aspects of their teaching. For
example:
"Teachers' actual words":
specific aspects of the lesson than I could have gathered on my own.‖
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during a lesson.‖
eful information on the group dynamics that occur
during

group work‖.

Some teachers identified aspects of their teaching that they would like to
change as a result of the information their partner collected. For example:
ware of the limited range of teaching strategies that I
have been using.‖
use.‖
Longer term benefits to the department were also cited:

Self-Reports
Self-reporting involves completing an inventory or check list in which the
teacher indicates which teaching practices were used within a lesson or within
a specified time period and how often they were employed. The inventory may
be completed individually or in group sessions. The accuracy of self-reports is
found to increase when teachers focus on the teaching of specific skills in a
particular classroom context.
Self-reporting allows teachers to make a regular assessment of what they
are doing in the classroom. They can check to see to what extent their
assumptions about their own teaching are reflected in their actual teaching
practices. For example a teacher could use self-reporting to find out the kinds
of teaching activities being regularly used, whether all of the syllabuses'
objectives are being addressed, and the kinds of activities which seem to work
well or not to work well.

Journal Writing
A procedure which is becoming more widely acknowledged as a valuable
tool for developing critical reflection is the journal or diary. The goal of journal
writing is,
1. to provide a record of the significant learning experiences that have taken
place.
2. to help the participants come in touch and keep in touch with the selfdevelopment process that is taking place for them.
3. to provide the participants with an opportunity to express, in a personal and
dynamic way, their self-development.
While procedures for diary keeping vary, the participant usually keeps a
regular account of learning or teaching experiences, recording reflections on
what he or she did as well as straightforward descriptions of events, which may
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be used as a basis for later reflection. Still we have a technology-integrated
way that can be used as a teaching journal; blogs!

Recording Lessons
For many aspects of teaching, audio or video recording of lessons can also
provide a basis for reflection. While there are many useful insights to be gained
from diaries and self-reports, they cannot capture the moment to moment
processes of teaching. Many things happen simultaneously in a classroom, and
some aspects of a lesson cannot be recalled. It would be of little value for
example, to attempt to recall the proportion of Yes-No Questions to WHQuestions a teacher used during a lesson, or to estimate the degree to which
teacher time was shared among higher and lower ability students. Many
significant classroom events may not have been observed by the teacher, let
alone
remembered, hence the need to supplement diaries or self-reports with
recordings of actual lessons.

Levels of Reflection
In a sense, we reflect constantly as we teach, responding to ongoing
situations in the classroom as they arise. This is sometimes called reflection-inaction.
Reflection-in-action usually happens very fast, perhaps even intuitively. It
can be transient and quickly forgotten. It is only after a teaching event that
there is time for in-depth reflection. This is sometimes called reflection-onaction. When the process of reflection-on-action is rigorous, systematic and
ongoing, teachers are acting as reflective practitioners.
Table 1 differentiates levels at which reflection can take place, from the
fleeting and transient to the in-depth, ongoing critical examination of teaching

.
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Table 1: Levels of reflection
Rapid reflection

Immediate and
automatic

Ongoing decision-making
while teaching happens very
fast, almost constantly, often
privately.

Repair

Thoughtful

Teacher makes a decision to
alter behaviour in response
to cues from students.

Review

Less formal at a
particular point in
time

Teacher thinks about, writes
about or discusses some
element of teaching or
students‘ learning; often
interpersonal and collegial.

Research

More systematic
over a period of
time

Thinking and observation
become
more
sharply
focussed around particular
issues; involves collecting
data over time, eg Action
Research,
exploratory
practice, teaching journals.

Retheorizing and
Reformulating

Long term informed
by public academic
theories

More abstract and more
rigorous; teachers critically
examine their practical
theories, and consider these
in the light of academic
theories.

Now use as your example a lesson that you are planning to teach. At each
step of your plan stop and ask yourself:
a. Why am I doing this?
b. What belief that I hold about teaching does it exemplify?
c. What alternative ways are there and why am I rejecting them?
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Conclusion
A reflective approach to teaching involves changes in the way we usually
perceive teaching and our role in the process of teaching. As the examples
above illustrate, teachers who explore their own teaching through critical
reflection develop changes in attitudes and awareness which they believe can
benefit their professional growth as teachers, as well as improve the kind of
support they provide their students. Like other forms of self-inquiry, reflective
teaching is not without its risks, since journal writing, self-reporting or making
recordings of lessons can be time-consuming. However teachers engaged in
reflective analysis of their own teaching report that it is a valuable tool for selfevaluation and professional growth. Reflective teaching suggests that
experience alone is insufficient for professional growth, but that experience
coupled with reflection can be a powerful impetus for teacher development.
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Effective Teaching vs. Spoon Feeding
A student-centered approach helps students to develop a "can-do" attitude. It is
effective, motivating, and enjoyable. (Leo Jones – Cambridge University Press
2007)
‗Spoon feeding in the long run teaches us nothing but the shape of the spoon‘
E.M. Forster (cited in Halonen, 2002, p.48)

The Student-Centered Classroom
A student-centered approach helps students to develop a "can-do"
attitude. It is effective, motivating, and enjoyable".

Introduction
In a student-centered class, students don‘t depend on their teacher all the
time waiting for instructions, words of approval, correction, advice, or praise.
They don‘t ignore each other, but look at each other and communicate with
each other. They value each other‘s contributions; they cooperate, learn from
each other, and help each other. When in difficulty or in doubt, they do ask the
teacher for help or advice but only after they have tried to solve the problem
among themselves. The emphasis is on working together, in pairs, in group and
as a whole class. Their teacher helps them to develop their language skills.

Effective teaching and active learning:
A student-centered classroom isn‘t a place where the students decide
what they want to learn and what they want to do. It‘s a place where we
consider the needs of the students, as a group and as individuals, and encourage
them to participate in the learning process all the time. The teacher‘s role is
more that of a facilitator than instructor; the students are active participants in
the learning process. The teacher (and the textbook) help to guide the students,
manage their activities, and direct their learning. Being a teacher means
helping people to learn – and, in a student-centered class, the teacher is a
member of the class as a participant in the learning process. In a studentcentered class, at different times, students may be working alone, in pairs, or in
groups. Working alone, preparing ideas or making notes before a discussion,
doing a listening task, doing a short written assignment, or doing grammar or
vocabulary exercises, working together in pairs or groups, comparing and
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discussing their answers, or reading and reacting to one another‘s written work
and suggesting improvements. Working together in discussions or in roleplaying, sharing ideas, opinions, and experiences. interacting with the teacher
and the whole class, asking questions or brainstorming ideas. Also in a studentcentered class, students may be teacher-led. Before students work together,
their teacher will help them prepare to work together with explanations and
pronunciation practice. This is called autonomous learning.

Autonomous Learning: While students are working together, their
teacher will be available to give advice and encouragement. After they‘ve
finished working together, and the class is reassembled, their teacher will give
them feedback, offer suggestions and advice, make corrections, and answer
questions. When students are working together in English, they:









Talk more
Share their ideas
Learn from each other
Are more involved
Feel more secure and less anxious
Use English in a meaningful, realistic way
Enjoy using English to communicate
But some of them may:






Feel nervous, embarrassed, or tongue-tied
Speak English and make a lot of mistakes
Speak in their native language, not in English
Not enjoy working together

Strategies of the Student-Centered Classroom:
1- Classroom Management:
a- In large classes
The ideal size for a student-centered language class is probably 12! (The
number 12 can be divided into 6 pairs, or 4 groups of 3, or 3 groups of 4, or 2
groups of 6 – and 12 students can easily hear one another in a whole-class
activity.) But, of course, we can‘t choose the number of students in our classes.
Most classes are larger, many classes are far larger. Is there a maximum size
beyond which student-centered learning is inappropriate?
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Actually, the larger the class, the more necessary it is to have a studentcentered class. The only way to give all the students time to speak is by having
them work together. The difference between a large class and a smaller class is
the amount of time we have to monitor the groups. With, say, 30 students we
can usually get around to all the groups in a lesson and spend a few moments
listening to each group and making notes. With a very large class this isn‘t
feasible, so we should keep track of which groups we didn‘t listen to in one
lesson, so that in the next lesson we can give them our attention.

b- In mixed-ability classes
In many ways, every class is a mixed-ability class. Even students who
have studied together all the time will have varied mastery of the language or
remember different things. Some will be better at different skills: reading,
writing, listening, or speaking. They bring their own personalities, strengths,
weaknesses, and learning styles to the class. We don‘t want our better students
to be held up by the weaker ones or the weaker ones to feel intimidated by the
better ones. We may need to arrange pairs and groups differently for different
kinds of activities, sometimes putting weaker and stronger students in different
groups, sometimes mixing weaker and stronger students (in the hope the
stronger ones will encourage and help the weaker ones), and sometimes giving
students different tasks according to their strengths and weaknesses.

c- In classes with different ages
Younger, immature students may find working together gives them a
chance to misbehave when not supervised. Older students may fear losing face
by making mistakes and lack the confidence to express themselves in less than
perfect English. They may also have preconceptions about the right way to
learn. Students may need training in the methods used in a student-centered
classroom. If we‘re going to ask them to work together, we need to explain
why this is desirable and how they can benefit from this.

d- Pair, Group or Whole class?
Pairs or groups or whole class? When should students work together in
pairs? When should they be in groups or work together as a whole class? How
many students should there be in a small group? Do pairs always have to be
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two students working together? In a pair, the atmosphere tends to more
protective and private than in a group. Students often feel less inhibited in a
pair, and they can talk about more personal feelings or experiences than they
would even in a small group. Pairs seem to be more conducive to cooperation
and collaboration, while groups tend to be more conducive to (friendly)
disagreement and discussion. A lively discussion often depends on an
exchange of different ideas and a certain amount of conflict – if everyone
agrees with everyone, there may not be much of a discussion! Talkative
students who are full of ideas may work better in groups of three. Less
talkative students may do better in groups of four or five, but it may be difficult
for students in a larger group to get close enough to one another to converse
comfortably. Usually the maximum comfortable size for a group is five, and
the ideal size is three.

2- Motivation:
a- High-interest topics
If students are introduced to topics that interest them, they‘re more likely
to be motivated. But of course not everybody is equally interested in the same
topics . Topics like Vacations, Food, Entertainment, and Relationships tend to
interest most students, but topics like Art, Literature, Sports, and Cars may not
interest some students. Knitting, Astronomy, Gardening, and Swimming
probably won‘t interest many students – although someone may have a passion
for such a topic and want to share it with everyone. We can‘t interest all
students all the time, but with each topic we need to engage as many as
possible. Even an apparently high-interest topic like Foreign Travel may not
necessarily be relevant to students who have never traveled to another country,
and whose circumstances make it unlikely they ever will. Some topics may not
be all that interesting or relevant for students at the moment; but, if they want
to be able to participate in a wide range of conversation in the future, they may
need to explore some less fascinating topics. The more popular topics are
usually covered at every level of an English course which means that if we
want to deal with the same topics again, we need to introduce new angles
rather than discuss the same questions.
 Don‘t assume that an apparently popular topic will automatically interest
everyone.
 Expect different students to be interested in different topics
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 Help students to discover new aspects of popular topics they‘ve discussed
previously.

b- Personalization
One of the most rewarding aspects of a student-centered language lesson,
which sets it apart from lessons in other subjects, is sharing. Students have a
chance to talk about personal feelings and private experiences they‘d be
unlikely to share in other lessons – or even in their everyday lives. English
lessons give students chances to step back, reflect, find out about other people,
and even share their secrets. This can be quite exciting, and sometimes you
even feel the hair on the back your neck standing up when you‘ve shared
something very personal – and done this in English! Working together,
students share their experiences, ideas, and opinions. Sharing is a two-way
process: explaining to others and listening to them and reacting to them.
Students need to be armed with suitable ways of reacting to one another in
English. Smiles, laughter, and supportive body language are important, but
they also need to know expressions like these:





Great idea!
Well done!
Wow, that‘s really funny!
That‘s amazing!

Remind students that personal experiences are more interesting to discuss
than generalizations. Sharing experiences involves listening carefully and
reacting to your conversation partner and expressing feelings.

c- Making progress
If success increases motivation, lack of success reduces it. Sometimes
students who started out very enthusiastic about learning English become less
enthusiastic if they suspect that they‘re not making any progress. They may
feel they‘re just chatting to each other using what they already know, and not
learning anything new. Even if we know that students are making a lot of
progress in their communication skills, it may be hard to convince them that
they are improving.
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Spoon-feeding
Does Spoon-feeding Impede Independent Learning? L‘ALIMENTATION A
LA CUILLERE, EST-ELLE UN OBSTACLE POURL'APPRENTISSAGE
INDÉPENDANT.

Abstract:
Spoon-feeding is a common term which literally means feeding one
with a spoon or metaphorically means giving no opportunity for one to think or
act for himself. It can also refer to behavioural treatment given to someone that
so pampers and compromises self–development. Pedagogically, this
behavioural setback may impede independent learning and can deter creativity
and innovativeness among the learners in general, and undergraduates in
particular. On the other hand, with the advent of on-line learning materials
taking centre stage in tertiary education, the ever ready materials at the click of
the key serves like manna from heaven for many students at present. Providing
learning materials on-line or in class may save time, cost and effort for both
facilitators and learners. However, such provision may result in the inhibition
of the development of independent thinking and learning.
Independent learning should be proposed via creative teaching and
learning and this too will be explored in the paper through weekly teachinglearning activities conducted throughout the semester. Although this act of
spoon-feeding in learning has been a choice in providing lecture notes and
learning materials to the students. Undergraduates can be trained to generate
their own learning materials using technology and innovation through creative
and committed teaching by the facilitators themselves.

1. INTRODUCTION
Of many objectives of the higher education, there is one goal that defines
education itself. That goal, which is the most challenging one to attain, is to
build an intellectual development of the students as a result of mental
challenges. One can simply obtain the highest mark in the examination.
However, this does not necessarily mean that the person has improved his/her
intellectual development. This is because the mark does not really represent the
critical thinking a student should have possessed after the education process.
On some occasion, the students might have been conditioned with such
questions in the examination that they would not be able to devise another way
to answer the same questions.
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Hence, critical thinking does not occur in the mental state of the student.
In another case, the students experience a process of mental challenges only at
the initial phase during lab experiment. However, the lecturer suddenly turns
the activity into a routine activity by explaining all the details to their students.
This tendency to spoon-feed the students may be a contributory hindrance for
students to grow into an active and lifelong learner. (Hjh. Siti Akmar Abu
Samah, Hj. Kamaruzaman Jusoff & Abu Daud Silong /Canadian Social
Science Vol.5 No.3 2009 82-90 84)

2. DEFINITION OF SPOON-FEEDING
What is spoon-feeding actually? According to Mohanan (2000), in a literal
sense spoon-feeding refers to performing a physical action for children that
they can actually do on their own, or which they are actually ready to learn to
do it with some effort. In pedagogy perspective, it has more or less the same
meaning. Lecturer does everything for the students or tells everything to them
and thus, preventing them from having to think or act for themselves (Collins
Cobuild English Language Dictionary, 1989). From these perspectives,
Mohanan (2000) concludes that spoon-feeding in pedagogy would be the
activity of preventing possible mental development by doing for the learner
what the learner could have done for himself/ herself.

3. ADVANTAGE AND LIMITATION OF SPOON-FEEDING
Spoon-feeding is quite popular among the lecturers. Boyer (1987) states that
the majority of teachers use the lecture format in their classroom. This
pedagogical strategy creates a teacher-centred class with students playing a
passive role (Whitman & Fife, 1988). However, it is somewhat preferred by
the students. Chhem (2000) argues that such common situation occurs because
the lecturer perceives spoon-feeding as one of the teaching methods due to
these advantages:
1st:A lecture is short and needs little preparation, as the lecturer is the expert in
the field in which he teaches. A ‗good‘ lecture that has been prepared
according to the traditional rules and delivered by a ‗good‘ lecturer is still
considered one of the best teaching methods.
2nd:Once a lecture is delivered, there is no need for lengthy preparation for the
following academic year, except the need for some updates.
3rd:Lectures are economical and cost effective because one lecturer can deliver
the course content to a large class, up to several hundreds of students.
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4th:Students like the traditional lecture because there is no need for active
effort. The only skills required are to be able to take notes, memorize the
information to be regurgitated at the examination, and hopefully get the
expected marks. Therefore, this process is also economic and cost effective for
the students in terms of effort for information treatment.
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Motivation and Motivating in the Foreign Language Classroom
Introduction
In this paper, we will briefly examine a variety of techniques, strategies
and macro strategies which teachers can employ in order to motivate their
students.

Definition of motivation
Motivation is defined as "some kind of internal drive which pushes
someone to do things in order to achieve something" motivation is a term that
is used to define the success or the failure of any complex task.

Integrative Motivation
Motivation has been identified as the learner's orientation with regard to
the goal of learning a second / foreign language. In an EFL setting , the term
"integrative." would be the idea that it represents the desire of the individual to
become bilingual, while at the same time becoming bicultural.

Instrumental motivation
In contrast to integrative motivation is the form of motivation referred to
as instrumental motivation. This is generally characterized by the desire to
obtain something practical or concrete from the study of a foreign language .
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A framework for motivational strategies
Skill in motivating students to learn is of paramount importance. Until
recently, however, teachers were forced to rely on ― bag-of-tricks ‖ approaches
in their attempt to manage their classroom and motivate their learners.
a- that learning should be fun and that any motivation problems that may
appear should be ascribed to the teacher's attempt to convert an enjoyable
activity to drudgery;
b- that school activities are inherently boring and unrewarding, so that
we must rely on extrinsic rewards and punishment with a view to forcing
students to engage in these unpleasant tasks.
Creating the basic motivational conditions
Motivational strategies cannot work in a vacuum. There are certain
preconditions to be met before any attempts to generate motivation can be
effective. Some of these conditions are the following:
a- appropriate teacher behavior and good teacher-student rapport;
b- a pleasant and supportive classroom atmosphere;
c- a cohesive learner group characterized by appropriate group norms
Approaches for building rapport
Whatever is done by a teacher has a motivational, formative, influence
on students. In other words, teacher behavior is a powerful ‗motivational tool'
(Dornyei, 2001: 120). Teacher influences are manifold, ranging from the
rapport with the students to teacher behaviors which ― prevail upon ‖ and / or ―
attract ‖ students to engage in tasks. For Alison (1993), a key element is to
establish a relationship of mutual trust and respect with the learners, by means
of talking with them on a personal level. This mutual trust could lead to
enthusiasm.

Classroom atmosphere
It stands to reason that a tense classroom climate can undermine learning
and de-motivate learners . On the other hand, learner motivation will reach its
peak in a safe classroom climate in which students can express their opinions
and feel that they do not run the risk of being ridiculed.
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Learner’s group
As was hinted at above, fragmented groups, characterized by lack of
cooperativeness, can easily become ineffective, thus reducing the individual
members' commitment to learn. There are several factors that promote group
cohesiveness, such as the time spent together, learning about each other,
interaction, intergroup competition, common threat and active presence of the
leader .

Generating students motivation
Ideally, all learners exhibit an inborn curiosity to explore the world, so
they are likely to find the learning experience intrinsically pleasant. In reality,
however, this ―curiosity‖ is weakened by such inexorable factors as
compulsory school attendance, curriculum content, and grades-most
importantly, the premium placed on them. Apparently, unless teachers increase
their learners' ‗goal oriented-ness', make curriculum relevant for them, and
create realistic learner beliefs, they will come up against a classroom
environment fraught with lack of cohesiveness and rebellion.

Increasing the learner’s goal- orientedness
In an some classes, many, if not most, students do not understand why
they are involved in an activity. It may be the case that the goal set by outsiders
(i.e., the teacher or the curriculum) is far from being accepted by the group
members. Thus, it would seem beneficial to increase the group's goal orientedness, that is, the extent to which the group tunes in to the pursuit of its official
goal. This could be achieved by allowing students to define their own personal
criteria for what should be a group goal.

Making the curriculum relevant to the learners
Many students do their homework and engage in many types of learning
activities, even when a subject is not very interesting. Obviously, these students
share the belief of the curriculum makers that what they are being taught will
come in handy. In order to inspire learners to concern themselves with most
learning activities, we should find out their goals and the topics they want to
learn, and try to incorporate them into the curriculum. According to Chambers
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(1999: 37), ‗the teacher is to motivate pupils to learn, then relevance has to be
the red thread permeating activities'.

Creating Realistic Learner Beliefs
It is widely acknowledged that learner beliefs about how much progress
to expect, and at what pace, can, and do, lead to disappointment. Therefore, it
is important to help learners get rid of their preconceived notions that are likely
to hinder their attainment. To this end, learners need to develop an
understanding of the nature of the foreign language learning, and should be
cognizant of the fact that the mastery of L2 can be achieved in different ways,
using a diversity of strategies, and a key factor is for learners to discover for
themselves the optimal methods and techniques.

Proper Instruction
Proper classroom explanation is needed by the teacher, so the students
can well understand what is expected of them (Harris). In the langauge
classroom this is more apt to create anxiety because the explanations are given
in another language that takes even more effort by the students to comprehend
than their own language. A well-planned lesson is essential. The teacher must
be creative and flexible. Depending on the nature of the class and the students'
levels, the dynamics of the class must be appropriate.
Achievable, Relevant Material
The material must also be relevant to the students. Try to use vocabulary
that the students can relate to and material they would find interesting. Another
very important part of proper classroom instruction to keep a low affective
filter is to keep it simple and structural. When students feel the task at hand is
achievable, they works diligently towards finishing.
Caring Teacher
Another important aspect of improving the intrinsic motivation of your
students is to be a caring teacher. Teachers must be kind and listen fairly to the
students, and be patient when they don't understand. I have seen other teachers
who run their classes very strictly, almost as a sort of dictator' in class. The
teacher gets upset at the students who don't try, when it appears the reason is
that they don't understand what is asked of them. A caring teacher tries to
develop a relationship with the students. If the teacher sees potential in all
students, and communicates this well to the students, they will in return build a
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desire to learn and participate. When the students realize that you are not going
to get angry, you are being nice and understanding, and the reason you are
trying so hard is because it is important to you that your students learn and do
well, the natural human reaction is to reciprocate and do something nice in
return, in this case, study.
Energy Sells
A teacher's positive energy could lead to the students becoming more
motivated. If the students see that the teacher is happy to be in the classroom
and excited to teach them, then the students can learn by example. A smile is
contagious. Positive attitude is a must for a successful learning atmosphere. To
promote self-confidence, it helps if the teacher is self-confident. Positive
approval and praise for student efforts is very effective, even if the student is
wrong. Let the students know that you're glad they tried and being wrong isn't
such a big problem, and the students won't be so reluctant the next time they're
called on to participate. Positive energy affirming a belief in the students'
ability develops a comfortable atmosphere for the students in the classroom

Parental Awareness
Increased parental awareness is also crucial to a student motivation
(Bantjes). To support motivation, parents must participate actively in the
student's life. The same set of goals and practices at school that promote
motivation should be followed at home. If they are not also followed at home,
it could dilute classroom efforts. Through appropriate parent/teacher/student
communication, everyone can understand what is expected from each other,
and the student will see that everyone involved cares about his/her academic
success.

Maintaining and Protecting Motivation
Unless motivation is sustained and protected when action has
commenced, the natural tendency to get tired or bored of the task and succumb
to any attractive distractions will result in de-motivation. Therefore, there
should be a motivational repertoire including several motivation maintenance
strategies. Let us have a look at two of them:
a) increasing the learners' self-confidence;
b) creating learner autonomy.
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A: Increasing the Learners' Self-confidence
In an inherently face-threatening context, as the language classroom is
likely to be, it is important to find out how to maintain and increase the
learners' self-confidence. There are five approaches that purport to help to this
end (Dornyei, 2001: 130):
 Teachers can foster the belief that competence is a changeable aspect of
development
 Favorable self-conceptions of L2 competence can be promoted by providing
regular experiences of success
 Everyone is more interested in a task if they feel that they make a contribution
 A small personal word of encouragement is sufficient
 Teachers can reduce classroom anxiety by making the learning context less
stressful
B: Creating Learner Autonomy
Taking charge of one's learning, that is, becoming an autonomous
learner, can prove beneficial to learning. This assumption is premised on
humanistic psychology, namely that ‗the only kind of learning which
significantly affects behavior is self-discovered, self-appropriated learning
.Benson (2000, found in Dornyei, 2001: 131) distinguishes between five types
of practice fostering the development of autonomy:

 resource-based approaches, which emphasize independent interaction with
learning materials
 technology-based approaches, which emphasize independent interaction with
educational technologies
 learner-based approaches, which emphasize the direct production of
behavioral and psychological changes in the learner
 classroom-based approaches, which emphasize changes in the relationship
between learners and teachers in the classroom
 curriculum-based approaches, which extend the idea of learner control over
the planning and evaluation of learning to the curriculum as a whole
Encouraging Positive Self-evaluation
Research has shown that the way learners feel about their
accomplishments and the amount of satisfaction they experience after task
completion will determine how teachers approach and tackle subsequent
learning tasks. By employing appropriate strategies, the latter can help learners
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to evaluate themselves in a positive light, encouraging them to take credit for
their advances. Dornyei (2001: 134) presents three areas of such strategies:




Promoting attributions to effort rather than to ability
Providing motivational feedback
Increasing learner satisfaction and the question of rewards and grades.
We will only briefly discuss the third one.

Increasing Learner Satisfaction and the Question of Rewards and Grades
The feeling of satisfaction is a significant factor in reinforcing
achievement behavior, which renders satisfaction a major component of
motivation. Motivational strategies aimed at increasing learner satisfaction
usually focus on allowing students to display their work, encouraging them to
be proud of themselves and celebrate success, as well as using rewards. The
latter, though, do not work properly within a system where grades are ‗the
ultimate embodiment of school rewards, providing a single index for judging
overall success and failure in school' (ibid.). In other words, grades focus on
performance outcomes, rather than on the process of learning itself.
Consequently, ‗many students are grade driven, not to say, ―grade grubbing,‖
and this preoccupation begins surprisingly early in life'

Teacher Motivation





Expectancy theory: It is probable for a person to struggle for work if there is
an expected reward such a bonus or a promotion that is worth working.
Equity theory: Unfair treatment for their efforts and achievements makes
individuals displeased.
Job enrichment theory: The more varied and challenging their work is, the
more productive employees become.
There are some principles to be designed for career ladder plans. These are:






For high performance, economic rewards are important.
In order to keep higher levels of pay and status, teachers carry on showing high
performance.
There should not be any competitive rewards which can discourage peer
interaction and social approval, important to effective teaching.
Fair and predictable assessment measures should be used.
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Intrinsic Component
There is a high correlation between intrinsic motivation and teaching.
Internal desire to educate people, to give knowledge and value is always in
teaching as a vocational goal. Fulfillment of teaching is provided with intrinsic
rewards. "Performing a behavior for its own sake in order to experience
pleasure and satisfaction such as the joy of doing a particular activity or
satisfying one‘s curiosity" is the definition of intrinsic motivation (Dörnyei,
2001b:47).
With the help of this definition, intrinsic reward is divided into most
satisfying views of teaching as a profession: a) the educational process itself,
and, b) the subject matter. The first one is about the teacher‘s performance
affected by working with students and perceiving the changes in the students‘
performance and behavior. The second one is related to studying a valued field
and new information in it so it leads to increase one‘s own level of professional
skills and knowledge. Such intrinsic rewards make teachers forgo high salaries
and social recognition.
Contextual Factors
The following factors affect teacher motivation:









the school‘s general climate and the existing school norms;
the class sizes, the school resources and facilities;
the standard activity structure within the institution;
collegial relations;
the definition of the teacher‘s role by colleagues and authorities;
general expectations regarding student potential;
the school‘s reward contingencies and feedback system;
the school‘s leadership and decision-making structure (Dörnyei, 2001a:161).

Temporal Dimension
Teacher motivation is not only about the motivation to teach but also about
the motivation to be a teacher as a lifelong career.
Dörnyei (2001a:164) cites Pennington (1995) on possible advancement
contingency paths as follows:




the increased kinds of courses taught
helping to develop curriculum
monitoring role with new discipline
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being responsible for developing new courses / programs
making conference presentations / preparing professional publications
managing teacher-training workshops
Negative & positive Influences
Hargreaves (1998:850) states that the following suggestions are important for
positive emotions:







The centrality of the emotions to the processes and outcomes of teaching,
learning and caring in schools must be honored and acknowledged by the
discourse of educational reform.
Government and other reformers should work together for the sake of the
emotional dimensions of teaching and learning into learning standards or
curriculum targets for students and into professional standards or competencies
for teachers and administrators regarding the content of educational reform.
Checklists, targets, meetings and paperwork should not take too much of the
teacher's time.
There are three types of pressure that affect teachers‘ self-determined
motivation (Pelletier and et. al, 2002:193).






Being responsible for students‘ behavior and students performing up to
standards.
Being forced to follow colleagues‘ teaching methods or involvement in school
activities.
Having limited freedom in determining the course‘s curriculum or following a
certain curriculum decided by the school‘s administration.
Sources of Motivation
"Locus of control is one major construct of motivation" (Czubaj,
1996:372). Internal and external are the two types of locus of control. While
the internal locus of control is defined as "a state of belief that one‘s behavior
determines the events of one‘s life", external locus of control is regarded as "a
state where one feels the events are beyond one‘s control".
Extrinsic Motivation
"Tangible benefits" (Latham, 1998:82) related to job such as salary,
fringe benefits and job security are known as extrinsic motivation or called
extrinsic rewards. Wage increase or insufficient salary increase are in the salary
category. Tenure and company stability are handled in job security. In addition
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to this, physical conditions, the amount of work and the facilities available for
doing the work are regarded as extrinsic rewards (Herzberg and et al.,
1993:49).
Intrinsic Motivation

Ellis (1984:1) defines intrinsic motivation as self-respect of
accomplishment and personal growth. That is, the emotional and personal
benefits of the job itself are known as intrinsic rewards. Latham (1998:83)
emphasizes that intrinsic rewards take an important role in teachers‘ lives.
Seeing the growth and development of students makes a teacher more satisfied,
regardless of extrinsic elements, when compared with a teacher who does not
feel anything with the success of his students. The activities that satisfy
curiosity or lead to enhance the effectiveness are regarded as intrinsically
motivated behaviors
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